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Abstract 
Modern linguistic theories empliasize the syntactic-semantic correlation in natural 
languages. There are also signs in both LI and L2 acquisition studies of an increasing 
interest in how the development of the verb lexicon and syntactic development are 
related to each other. The present study is on the acquisition of fmitieness in verb 
complementation by Cantonese ESL learners. It focuses on two types of complements 
which differ with regard to finiteness: the that-clause and the infinitive. While both 
the that-clause and the infinitive have a clausal status and encode some proposition, 
the central question is: How does the learner know when a complement proposition 
should be encoded as a that-clause and when it should be encoded as an infinitival 
clause? Finiteness in verb complementation depends a lot on the semantic properties 
of the main verb. It is assumed that finiteness in verb complementation is specified in 
the verb lexicon. The present study focuses on discussing the role of syntactic-
semantic mappings in the acquisition of this particular aspect of the verb lexicon, and 
argues for a kind of canonical relation between syntax and semantics in the learner's 
L2 competence as far as finiteness in verb complementation is concerned. Grimshaw's 
Canonical Structural Realization (CSR) Hypothesis and Jackendoffs Lexical 
Conceptual Structure (LCS) Principle are employed as the theoretical framework. It is 
argued that although, both the that-clause and the infinitival clause encode some 
proposition, the two types of clauses are actually CSRs of different semantico-
cognitive categories. 
On the other hand, Cantonese and English differ greatly as far as finiteness is 
concerned. Unlike English, finiteness is not morphologically realized in Cantonese. 
However, it is found that the lack of morphological marking in the LI does not bias 
the SL learner's acquisition of this feature in general. 
In this study, clausal complement taking verbs are semantically divided into force-
dynamic and mental/ utterance verbs. An experiment was carried out on Cantonese 
ESL subjects. The results support the hypothesis that the learner consistently pairs 
force-dynamic verbs with infinitival complements and mental/ utterance verbs with 
that-clause complements. This supports the syntactic-semantic link in L2 competence 
as far as fmiteness in verb complementation is concerned. This canonical relation 
between syntax and semantics offers an answer to the Logical Problem of SLA ~ it 
accounts for the learning difficulty as well as for successful acquisition of fmiteness 
in verb complementation by Cantonese ESL learners. It accounts for common errors 
such as suggestHnfinitival complement and wantHhat-clause, the nonoccurrence 
of errors such as try+ihat-clause and think+infinitival complement, as well as why 
befiev&^inflnitival complement is hard to acquire. 
Chapter 1 
Second Language Acquisition Research: Background and 
the Present Study 
1.1 Introduction 
It is generally accepted that language acquisition research aims to explain how 
linguistic competence is attained despite the underdetermination of input. One 
of the main goals of language acquisition research is to construct an 
explanatorily adequate linguistic theory (in the sense established by Chomsky 
1965) which is able to predict what linguistic knowledge a learner can 
internalize as a function of the input data - to account for the gap between 
linguistic competence and the input data. This gap between linguistic 
competence and linguistic input is often called the Logical Problem of language 
acquisition (Baker and McCarthy 1981) or Plato's Problem (Chomsky 1986). 
It is argued that the logical problem does not only exist in LI Acquisition� 
Second Language Acquisition (SLA) is also confronted with this logical 
problem. As White (1989) suggests, 'The L2 learner's task bears a strong 
resemblance to that of the LI learner. L2 learners are also faced with the 
problem of making sense of the input data, of coming up with a system which 
will account for that data, and which will allow them to understand and 
produce structures of the L2.' And very often, the L2 learner appears to have 
internalized complex and subtle knowledge of the L2 not obviously available in 
the input. As Rutherford (1989) puts it, 'The L2 learning situation is often one 
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also where successlul acquisition of certain phenomena takes place despite the 
absence of well-formed exemplars and negative data.' 
The present study seeks to explain how Cantonese ESL learners acquire the 
finiteness distinction in verb complementation. This problem is illustrated in the 
following: 
(1) a. I expected to win the prize. 
b. I expected that I would win the prize, 
(2) a. / tried to win the prize. 
b. *l tried that I would win the prize. 
(3) a. */ thought to win the prize. 
b. I thought that f would win the prize. 
While all the complements (both the that-clause and the infinitive) in the above 
sentences have a clausal status (to be discussed in greater detail), and while a 
clause encodes a proposition, how does the learner possibly know whether the 
proposition of the complement should be encoded as a that-clause or an 
infinitival clause? How do they acquire the knowledge that some verbs can take 
both the that-clause and the infinitival clause as complements (as in (1)) wMe 
the others can only take either one (as in (2) and (3))? One cannot assume the 
availability of formal instruction and negative evidence, as finiteness in verb 
complementation is seldom explicitly taught in the second language classroom. 
(See 1.2.4) 
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What needs additional accounting in this case is how learners come to create 
constructions not instantiated in their input. This is well-illustrated by the 
common errors by ESL learners in (4): 
(4) a. *He insisted to do it 
b. *The doctor suggested me to take this medicine. 
c. *He wanted that everybody would listen to him. 
d. *l would like that each of you would come to my house. 
Why do ESL learners often use the infinitival complement with verbs like 
insist and suggest (as in (4a) and (4b))，instead of the that-clause 
complement which is exemplified in the input? Why do they use the that-clause 
complement with verbs like want and would like (as in (4c) and (4d»? On 
the other hand, our experience tells us that (this will be investigated empirically 
in chapter 3 of the study) L2 learners seldom make errors by using the that-
clause complement with verbs like try and force, or by using the infinitival 
complement with verbs like say and think. Why do L2 learners make 
complementation errors with certain verbs, but not with others? 
This study approaches the problem by first discussing the choice of the feature 
—Finiteness in verb complementation— as the target for research, outlining the 
rationale for the present study and the relevance of the study to the literature 
background of current SLA research. Secondly, tiie grammatical structure of 
finiteness in verb complementation will be analyzed, with a view to 
understanding the complex nature and structure of this linguistic subsystem. 
This will include a discussion of properties of finiteness, tense and modality of 
the that-clause and the infinitival clause, and a syntactic as well as a semantic 
classification of clausal complement taking verbs. Then, theoretical issues on 
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syntactic-semantic mappings will be examined. A synthesis of Gximshaw's 
Canonical Structural Realization (CSR) Hypothesis, Jackendoffs Lexical 
Conceptual Structure (LCS) Principle, and Gleitman's Bootstrapping Proposal 
will serve as the theoretical framework for the present research. Acquisition 
studies on syntactic-semantic mappings will also be reviewed. Issues on LI 
transfer in SLA will be examined. Finally, Cantonese ESL learners' linguistic 
knowledge on finiteness in verb complementation will be tested through 
empirical studies. 
1.2 Rationale for the Present Study -- Why Choose the 
Acquisition of Finiteness in Verb Complementation by 
Cantonese ESL Learners as the Target for Research? 
1.2.1 Literature Background 
a. Recent Emphasis on the Role of Semantics in the Acquisition of 
Grammatical Structures 
Recent linguistic theories increasingly recognize the role of semantics in the 
acquisition of grammatical structures. There is in particular an emphasis on the 
semantic-syntactic mappings in natural languages. For example, Grimshaw 
proposes the Canonical Structural Realization (CSR) Principle in the Language 
Acquisition Device (LAD) (Grimshaw 1981). She suggests that each syntactic 
categoiy is the CSR of some semantic-cognitive category, and it is this 
canonical relation between syntax and semantics that facilitates language 
acquisition. This agrees in spirit with Jackendoffs Lexical Conceptual 
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Structure (LCS) Principle in which he suggests a kind of correspondence 
between syntactic structure and conceptual structure (Jackendoff 1991). 
Gleitman (1990) in her Bootstrapping proposals also emphasizes the canonical 
relations between syntax and semantics, and suggests that these 
syntactic/semantc linking rules should be, to a large extent, cognitively 
transparent. The regularities between syntax and verb semantics have been the 
subject of extensive investigations (e.g. Jackendoff 1983; Talniy 1975, 1980; 
Grimshaw 1983; Levin 1985 etc.). Naigles' study (1990) provides an 
experimental validation of Landau and Gleitman's syntactic bootstrapping 
procedure (Landau and Gleitman 1985) (namely, that learners may use 
syntactic infonnation to learn verb meaning) which supports a semantic-
syntactic causative-transitive link in the acquisition of English verbs (to be 
discussed in 2.4.3). 
Pinker (1989) also holds that a syntactic argument structure (which is defined 
as the theta-roles that a verb assigns) can be analyzed into its semantic 
structure representation. Argument structures are projections from the 
semantic structure of the verb, and changes in a verb's semantic structure 
would automatically effect a change in the verb's syntactic argument structure. 
The Government and Binding (GB) Theory also supports the idea that there 
are semantic-syntactic linkages that hold across languages. In Chomsky 1981, 
some of the relationships are stated as universal principles of language. One 
example is the mapping of entities implied by verb logic one-to-one onto noun 
phrase positions in the clause: Eveiy argument in a sentence must receive one 
and only one theta-role, and each theta-role is assigned to one and only one 
argument (Theta Criterion). Moreover, a related principle, the Projection 
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Principle, requires all levels of syntax to observe the specifications of each 
lexical item given in its entry in the lexicon, and that the Theta Criterion will 
hold at all levels of representation. 
Given such an emphasis on syntactic/ semantic mappings in natural languages 
in modern linguistic theories, what is the role of this kind of syntactic/ semantic 
mappings in the acquisition of finiteness in verb complementation? The present 
study will be an in-depth investigation on this issue. 
b. Current Interest in the Verb Lexicon in Language Acquisition 
There are signs in both LI and L2 acquisition studies of an increasing interest 
in the question of how the development of the verb lexicon and syntactic 
devlopment are related to each other. (Grimshaw 1981; Pinker 1989; Landau 
and Gleitman 1985; Gleitman et al. 1987; Naigles 1990; White 1991; 
Adjemian 1983; Harley and King 1989) Researchers such as Bloom (1981), 
Bowerman (1982), Fletcher (1985) and Widdowson (1984) have proposed 
that it is through the acquisition of individual verb lexemes together with 
information about their argument structures that the learner gradually finds Ms 
way into the grammar of the target language. 
Modern linguists such as Pinker (1989), Chomsky (1981) and Bresnan (1982) 
agree that lexical argument structures play an extremely important role in 
recent theories of language. Many of the facts of grammar are caused by 
properties of the particular lexical items that go into sentences. Recent theories 
of grammar specify rich information in lexical entries (e.g. Chomsky 1981; 
Bresnan 1982). Sentences conform to the demands of the words in them 
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because of general principles (e.g. Chomsky's Theta Criterion1 ； Bresnan's 
Completeness and Coherence Principles2 ) that deem a sentence to be 
grammatical only if the argument structures specified in the verb lexicon are 
observed in the sentence. Chomsky's Projection Principle specifies further that 
the demands of the verb lexicon must be satisfied at every level of sentence 
representation^ Since the verb lexicon assumes such importance in 
explaining the facts of language, how aspects of the verb lexicon are 
acquired is a crucial part of the problem of explaining language 
acquisition. 
White (1991) in her study of argument structure in L2 acquisition, recognizes 
the importance of the verb lexicon in SLA: 
L2 learners must also build up a lexicon as part of the process 
of acquiring a second language, and this will include 
discovering properties of verbs. Verbs vary &om language to 
language in terms of the complements that they assign; the 
learner must find out which thematic roles out of a range of 
possible ones are actually realized, the syntactic projections in 
1 The Theta Criterion requires that each Argument bear one and only one theta-role, and each 
theta-role is assigned to one and only one Argument. (Chomsky 1981) 
2 Completeness requires that every predicate aigument be bound to a functional argument 
of the type specified by the lexical form.�Thus, the example 本John admired, is functionally 
incomplete because there is no object bound to the second predicate argument in 
'ADMIRE (( SUB J), (OBJ))'. Coherence requires that every meaningful functional 
argument of the type specifiable by a lexical form must be bound to a predicate argument. 
Thus, the example *Fred bit John Mary, is functionally incoherent because there is a 
second object Ma/y which cannot be bound to a predicate argument in the lexical form 
BITE ((SUBJ), (OBJ))'. In contrast, the example Fred sent John Mary, is functiona]Iy 
coherent because all three functional arguments, the subject Fred, the ob]QQtJohn, and the 
second object Mary, can be bound to predicate arguments in the lexical form 'SEND 
((SUB J), (OBJ))'. Given a grammar together with the general conditions of Completeness 
and Coherence, each lexical form for a verb defines a set of grammatical contexts in 
which the verb can be lexically inserted. (Bresnan 1982) 
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which these roles are realized (NP7 PP etc), as well as the 
obligatory versus optional status of the complements, and their 
ordering. 
Thus, as mentioned above in sections a. and b.，there has been much recent 
emphasis on the semantic-syntactic correlation in natural languages and 
language acquisition. The verb lexicon also assumes an important role in 
modern theories of language and in both LI and L2 acquisition research. 
Against such a literature background, the feature chosen for the present study, 
the acquisition of finiteness in verb complementation, seems particularly 
relevant. Verb complementation is a syntactic process and the acquisition of 
the feature of finiteness in verb complementation is apparently syntactic in 
nature. But it will be argued that a purely syntactic treatment of the issue is 
inadequate. Finiteness (whether a finite or nonfinite clause) in verb 
complementation actually depends a lot on the semantic properties of the main 
verb�I t is assumed that finiteness in verb complementation is specified in the 
verb lexicon. The present study will focus on discussing the role of syntax and 
semantics in the acquisition of this particular aspect of the verb lexicon, with 
special reference to the syntactic-semantic mappings. 
Much of the previous language acquisition research concerned with syntactic-
semantic relations has focused on transitive-causative links in English (Landau 
and Gleitman 1985; Gleitman et al 1987; Naigles 1990) and the dative 
alternation (Mazurkewich & White 1984; Pinker 1984). As Naigles (1990) 
suggests, ’A challenge for the future wiJl be to show that other elements of verb 
meaning can be learned via syntactic evidence.' On the other hand, much has 
been done on LI acquisition. Until recently, the lexicon has been left out of 
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SLA (Juffs 1994). In this context, a study of the role of syntactic-semantic 
correlations in the acquisition of finiteness in verb complementation (an aspect 
of the lexicon, to be discussed in 1.2.2) by ESL learners would be worthwhile, 
as little has been done on the acquistion of this particular syntactic feature 
especially in the L2 context. 
1.2.2 Finiteness in Verb Complementation as the Target for 
Research 
The Choice of the That-Clause and the Infinitival Clause 
Consider the sentences in (5): 
(5) I expect to win the prize. 
I expect that I will win the prize. 
I expect him to win the prize. 
•He persuaded to go. 
He persuaded her to go. 
He persuaded her that she should go.3 
He tried to win the prize. 
*He tried that he won the prize. 
*He tried her to win the prize. 
I hope to win the prize. 
I hope that I will win the prize. 
*/ hope him to win the prize. 
3 The difference in structure between the expect type ofECM verbs and the persuade type of 
three-place control verbs will be discussed in 2.3.1. 
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I want to win the prize. 
want that I will win the prize. 
I want him to win the prize. 
*He insisted to go to the beach. 
He insisted that we go to the beach. 
*He insisted her to go to the beach, 
*/ think to win the prize. 
I think that I will win the prize, 
*/ think her to win the prize. 
VL Clausal Status of the Infinitive 
(6) He tried to win the prize. 
The infinitival complement of try in (6) is propositional at LF (Logical Form) 
at the interpretation level and thus should be canonically realized as a clause 
(see Grimshaw 1981). Moreover, there should be a subject which is an 
argument assigned a theta-role by the embedded verb Win. The Projection 
Principle (Chomsky 1981) requires that complement structure at one level of 
representation should also recur at all other levels. The Extended Projection 
principle (Chomsky 1981) requires that all clauses should contain a subject� 
Thus, within the GB framework, the infinitive has a clausal status with its 
subject as PRO (see PRO Theorem, van Riemsdijk and Williams 1986) as in 
(7)： 
(7) He tried [PRO to win the prize]. 
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b. Finiteness: That-Clause Vs Infinitival Clause 
As both the that-clause and the infinitive have a clausal status (and encode 
some proposition)，all the verbs of the sentences in (5) take complements 
which are propositional in nature. How does the language learner know 
whether the proposition of the complement should be encoded as a that-clause 
or an infinitival clause? Take for instance, 
(8) a. He thought [that he would win the prize]. 
b. He tried [PRO to win the prize�. 
The propositional contents of the complement clauses in both (8a) and (8b) are 
the same, both being he win the prize. But in (8a), the proposition has to be 
encoded as a that-clause, while in (8b), it has to be encoded as an infinitival 
clause. It is assumed that the complement structures are specified in the 
lexicon: 
时 LS'] think [^S1] 
(Infinitival) (that-clause) 
How is this particular aspect (finiteness distinction) of the lexical entry of 
clausal complement-taking verbs acquired? Is it acquired on an item-by-item 
basis through positive evidence? What is the role played by semantics? 
In the light of the examples in (5), the present study will focus on two types of 
complement clauses: the that-clause and the infinitival clause. Both of 
them encode some proposition. But syntactically, they are different. In GB 
terms, both the that-clause and the infinitival clause are projections of 
functional categories. The main difference lies in that the that-clause contains a 
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finite INFL, while the infinitival clause contains a non-finite INFL. That is to 
say, the that-clause and the infinitival clause differ in terms of Finiteness. 
1.2.3 Differences between LI (Cantonese) and L2 (English) 
a. Difference with regard to Finiteness 
Chinese differs a lot from English as far as finiteness is concerned. Unlike 
English, Tense, Agreement and Case are not morphologically realized in 
Chinese. It would be interesting to investigate whether this difference between 
the ESL learner's LI and L2 affects his acquisition of finiteness in verb 
complementation. 
Finiteness in Chinese 
Ci) Huang (1982� 
Although finiteness is not morphologically realized in Chinese, Huang claims 
that there is a fairly systematic distinction between finite and nonfinite clauses 
in Chinese which may be made on the basis of potential occuirence of any 
element of the AUX category (such as an aspect marker or a modal). 
(Although Huang's study is on Mandarin Chinese, most of his observations 
are applicable to the study of Cantonese.)A finite clause may be distinguished 
firom a nonfinite one by the former's, but not the lattefs, potential possibility of 
taking modals like •i(will) or perfective aspect markers like zo and guo. 
(Huang claims that the INFL node for Chinese has the feature ([+Modal]} 
[.Aspect]), rather than the feature ([Tense], [AGR]) for English.) 
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Thus, when embedded under a verb like wa (say) or lam (think), a clause may 
take an aspect marker zo or guo(as in (9a)) or a modal wui (as in (9c)), and 
thus is a finite clause (even though it need not always contain an overt AUX). 
Moreover, a lexical subject in a finite clause is always possible, though it can 
be omitted through pro-drop as in (9). 
(9) a. John wa [(keoi) heoi zo]. 
John say he go ASP 
John said that he had gone. 
b. John wa [(keoi) mui jat heoi�. 
John say he every day go 
John said that he goes every day. 
c. John lam [(keoi) wui heoi]. 
John think he will go 
John thought that he would go. 
However, when embedded under a control verb like bik (force) or soengsi 
(tiy), a clause may never take any element of AUX, and thus must be 
nonfinite, and the subject must be PRO. 
(10) a. keoi soengsi [PRO heoi]. 
He try go 
b‘ *keoi soengsi [PRO wui heoi]. 
He try will go 
o. *keoi soengsi [keoi heoi]. 
He try he go 
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(in Ernst (1994) 
In his paper functional Categories and the Chinese MT, Ernst argues that 
Chinese has a phononlogically empty functional head INFL as shown in (11), 
optionally taking an aspectual or modal AuxP complement and licensing 







Ernst puts forward two arguments for the existence of this node. The first is 
based on the fact that Chinese 'non-movable' adverbs (Ernst 1994) are licensed 
in positions to the left of Aux and main verbs, but to the right of subjects. 
Positing an empty Infl taking auxiliary VP as complement provides an elegant 
account, with adjuncts adjoining to these VPs. Second, direct objects in 
Chinese may prepose to a position between the subject and auxiliaiy verb. 
Positing this null Infl provides a landing site for adjunction to VP. 
It is argued that this Infl node represents Finite. This follows the view (Huang 
.1989; Li 1990) that the finite/ nonJSiiite distinction does exist in Chinese, based 
on the need to posit [-finite] complements of Chinese control verbs like dasuan 
'plan' and xiang 'want'. Cross-linguistically, control verb complements are often 
taken to be nonfinite, and Ernst puts forward two reasons to treat control verb 
complements in Chinese as nonfinite: 
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First, nonfinite clauses have fairly consistent semantics, characterized by the 
lack of an inherent time reference (Hornstein 1990), and often, a 'future 
orientation' (Wierzbicka 1989). (See also 2.2.2 Tense of the that-clause and 
the infinitival clause) 
(12) a. Kira wants [PRO to leave], 
b. Kira wanted [PRO to leave], 
(13) Alfred knew [that he would leave/had left]. 
In (12a)，the time of Kira's leaving is dependent on the (present) time of 
wanting and is in the future related to that time. In (12b), it is the future 
relative to the (past) time of wanting. In (13)，by contrast, the finite 
complement of know has independent time reference. 
These same facts hold in Chinese: 
(14) a�Jinrong xiang zou 
Jinrong want go 
Jinrong wants to go. 
b. Jinrong mei-you xiang zou. 
Jinrong not-PRF want go 
Jinrong didn't want to go. 
(15) Xiaolan zhidao [ta hui zuo/zou-ie] 
Xiaolan know she will go/ go-PRF 
Xiaolan knows that she will leave/ left. 
If zou in (14) is not treated as being in a nonfmite clause, the time-reference 
dependency is not easily explained. 
Second, control verb complements have an empty subject PRO. Thus, if we 
are to account for the ungrammaticality of overt subject in these clauses, as in 
(16)，the theoiy requires a [-finite] element. 
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(16) ^Jinrong qiangshi ta ZOLL 
Jinrong tiy he go 
Jinrong tries him to go. 
As discussed above, Huang (1989) notes that (17) holds in Chinese. 
(17) If the subject of a clause is obligatorily null, then the clause cannot 
contain an element of Aux. (See examples in (9) and (10)) 
Thus，if Infl in (11) is Finite, then verbs like changshil soengsi (tiy) and 
dasuanldasyun (plan) take [-finite] complements. 
Hence, following the analyses by Huang and Ernst, there is a systematic way 
of distinguishing between finite and nonfinite clauses in Cantonese. However, 
it can be argued that this finiteness distinction is，to a large extent, defined only 
semantically. There is no syntactic cue to distinguish between a finite clause 
and a nonfinite one, as unlike English, finiteness in Cantonese is not 
morphologically realized as in (18): 
(18) a. keoi soeng [tingjat heoijatburi] 
he want tomorrow go Japan 
He wanted [PRO to go to Japan tomorrow]. 
b. keoi wa [tingjat heoi jatbun] 
he say tomorrow go Japan 
He said [he would go to Japan tomorrow]. 
Here, we can see that the syntactic structures of the complement clauses of 
both the Chinese verbs soeng (want) (as in (18a)) and wa (say) (as in (18b)) 
are the same: [tingjat heoi jatbun] (go to Japan tomorrow), while the 
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\ 
complement clause of the English verb want is an infinitival clause and that of 
say is a that-clause. 
Thus, it is argued that the finiteness distinction in Chinese as proposed by 
Huang and Ernst is motivated semanticaUy. Without looking at the semantics 
of the matrix verb, one has no way of telling whether the complement clause is 
finite or nonfinite. Hence, the nature of this finiteness distinction, even if we 
admit its existence, is veiy different from that of English which is made on a 
syntactic basis. (Later on in the study, it can actually be argued that Huang's 
finiteness distinction can be analysed semantically as whether the matrix verb is 
a force-dynamic verb or a mental/utterance verb.) 
b. Difference between Cantonese and English verbs in taking clausal 
complements 
It is interesting to note that there are certain Cantonese verbs that optionally 
take clausal complements but their English counterparts do not. For example， 
fat (punish), ngaak (deceive), as shown in (19a) and (19b): (Subcategorization 
frames of these verbs and their English counterparts are given in (19c) for 
reference puipose) 
(19) a. mama fat [ngo] [sai saaidi^ wunl 
mother punish I wash all (art.) dishes 
•Mother punished me to wash all the dishes. 
^Mother punished me that I washed a// the dishes. 
b. gogo waaijan ngaak [di sailou] [zou waai si], 
that bad guy deceive (art.) kids do bad thing 
•That bad guy deceived the kids to do bad things. 
*That bad guy deceived the kids that they did bad things. 
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c. Cantonese English 
fat [_NP (CP)] punish [ — NP] 
ngaak [ — NP (CP)] deceive [ — NP] 
On the other hand, there are certain English verbs that take clausal 
complements but their Cantonese counterparts do not. For example, fail, 
deserve as shown in (20a) and (20b): (Subcategorization frames of these 
verbs and their Cantonese counterparts are given in 20c for reference purpose) 
(20) a. He failed to solve the problem. 
*keoi satbaai gaaikyut kwannaan. 
he fail solve problem 
b. He deserved to eat a big meai 
*keoi zikdak sik daai caan. 
he deserve eat big meal 
c. English Cantonese 
fail [_ (CP)] satbaai [_ ] 
deserve [ _ (CP)] zikdak [ _ ] 
It is worth investigating whether this difference between LI and L2 verbs in 
taking clausal complements will lead to any LI transfer, and how this may 
affect the ESL learner's acquisition of finiteness in verb complementatioiL 
1.2.4 Minimal Effect of Formal Instruction and Negative 
Evidence 
One fascinating aspect of language acquisition is that children can achieve 
knowledge of a highly complex linguistic system without the benefit of formal 
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instruction and negative evidence. It is undeniable that for SLA, formal 
instruction and negative feedback may be available in contexts such as the 
second language classroom. However, we have to recognize that 1 2 learning 
of at least some portions of the target language by at least some learners can 
and does occur without [formal instruction and negative evidence]. Accounting 
for this fact would thus appear to be just as important in SLA research as in 
that of LI acquisition/ (Rutherford 1989) 
The feature finiteness in verb complementation is seldom explicitly taught in 
the L2 classroom 4，and thus the effect of formal instruction and negative 
evidence is minimal. The unavailability of formal instruction and negative 
evidence in the acquisition of finiteness in verb complementation further makes 
the feature a suitable candidate for SLA research. 
1.2.5 Research Issues 
How is finiteness in verb complementation acquired? When a verb takes a 
proposition as its complement encoded as a clause, how does the learner know 
whether the proposition should be encoded as a that-clause or an infinitival 
4 Finiteness in verb complementation is not covered as a topic in any of the language 
textbooks and grammar books used by HK primary and secondary schools. Language 
textbooks and grammar books commonly used by ESL learners in Hong Kong include the 
following: 
Aiisto A Modern Course Books 1-5 
Aristo A Modern Course (An Alternative Approach) Books 1-5 
Oxford Junior English Books 1-3 
Oxford Certificate English Books 4 and 5 
Macmillan English 2000 Books 1-5 
Longman Target English Books 1-5 
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clause? If it is assumed that the finiteness feature of complement structure is 
specified in the lexicon, how is this feature of the lexical entries of verbs 
acquired? Does the learner acquire this on an item-by-item basis? What is the 
role played by semantics? 
Three main research questions are set forth as follows: 
1. To what extent is the syntax of a verb (in this case, whether it subcategoiizes 
for a that-clause or an infinitival clause or both) a regular projection firom its 
semantics? How is the finiteness distinction in the complement structure 
informative about the meaning of the matrix verb? What are the semantic 
values of the that-clause and the infinitival clause? 
2. To what extent are learners sensitive to the semantic values of the that-
clause and the infinitival clause? When can one distinguish between senses of 
polysemous verbs (between taking that-clause and infinitival complement) (the 
polysemy will be discussed later) depending on the complement structure? 
3. What is the role of LI in the acquisition of finiteness in verb 
complementation by Cantonese ESL learners? 
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Chapter 2 
Grammatical Analysis and Theoretical Issues 
2.1 Introduction 
Before setting out to investigate how finiteness in verb complementation is 
acquired, it is important to have a detailed characterization of the grammatical 
structure of the feature, as descriptive adequacy is often a pre-requisite for any 
explanatorily adequate grammar (Radford 1988). This chapter seeks to 
describe different aspects of finiteness in verb complementation by detailing 
the properties of finiteness’ analyzing the tense and modality of the that-clause 
and the infinitival clause, examining the characteristics of the infinitival particle 
TO, and then attempting a syntactic as well as a semantic classification of 
clausal complement taking verbs. In addition, I willdook into various theoretical 
issues on syntactic-semantic mappings and discuss how they contribute to a 
theoretical framework for the present study on the acquisition of finiteness in 
verb complementation. 
2.2 Definition of Finiteness 
2.2.1 Properties of Finiteness 
It has been argued that finiteness is a property of clauses (Wierzbicka 1988). A 
finite clause, as opposed to a nonfinite clause, is defined as a clause having the 
following properties: 
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a. Only finite clauses can contain a modal. Nonfinite clauses can't. 
e.g. I can speak French. 
I want *to can speak French. 
b. Finite clauses cany number agreement (auxiliary: be/have) 
e.g. Peter is a studentJPeter has done his work. 
The students are lazyJThe students have done their work, 
c. Finite clauses cany person agreement (auxiliary: be/have) 
e.g. / am a studenU have done my work. 
You are a teacherJYou have done your work. 
He is a policemanJHe has done his work. 
d. Finite clauses carry Tense 
e.g. Mary is happy nowJShe has done her work. 
She was angry yesterdayJShe had done her work by the 
time I went home. 
I go to school every day. 
I went to school yesterday. 
e„ Finite clauses carry number agreement in present tense (lexical verbs) 
e.g. He goes to school every day. 
They go to school every day. 
t Finite clauses cany person agreement in present tense (lexical verbs) 
e.g.. I go to school every day. 
You go to school every day. 
He goes to school every day. 
g. Infinitival clauses cannot occur independently 
e.g. I want to go to school. 
*To go to school. 
h. The verb in the infinitival clause should be in the base form 
e.g. He wanted to go to school. 
He wanted *to went to school. 
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2.2.2 Tense of the That aause and the Infinitival Qause 
a. Tense of the That-CIause 
The that-clause contains a finite INFL which carries Tense, so the that-clause 
has its independent tense system and thus there is no temporal restriction of the 
complement action in relation to the action named by the main verb, i.e. the 
complement action can take place before (as in (lc)) or after the action (as in 
(lb)) of the main event, or they can be co-temporal (as in (la)). 
(1) a. I think that he likes it 
b. I think that he will come. 
c. I think that he came here yesterday. 
b. Tense of the Infinitival Clause 
According to Stowell (1982), the 'tense' (abstract tense/ time reference) of the 
infinitival complement is understood as being unrealized in relation to the tense 
of the matrix. Thus, although the action denoted by the infinitival clause in 
John wanted to do it may have taken place in the past, its tense is still 
unrealized with respect to the matrix itself. 
Stowell further suggests that the structural difference between control 
complements and ECM (Exceptional Case Marking) complements is reflected 
independently in their tense interpretation. Unlike the infinitival complements 
in control structures, the infinitives in the ECM structures in (2) do not have a 
regular internally specified 'unrealized' tense. Instead, the understood tense of 
these complements with respect to the tense of the matrix is largely determined 
by the meaning of the matrix verb. Thus, there is an understood present tense 
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in (2a), an understood future tense in (2b), and an understood past tense in 
. . 
(2c). 
(2) a. I believe John to be honest 
b. / expect John to win. 
c. I remember John to be honest 
2.2.3 The Infinitival Particle TO 
Quirk et al. (1985) suggest that "the infinitival marker to may be viewed as 
related to the spatial preposition ’to，through the metaphorical connection." 
According to Duffley (1992), to can be connected with the preposition 'to' in 
the spatial sense of movement towards a point This abstraction of meaning is 
due to a shift from the essentially spatial sense of the preposition to a strictly 
temporal sense with the infinitive. That to situates the infinitive's event as an 
after-position with respect to something else explains why so many 
grammarians associate the to infinitive in some or all of its uses with, the notion 
. of 'future' (Wierzbicka 1988; Quirk et al. 1985; Dixon 1984; Bolinger 1978; 
Stowell 1983), and to is thus viewed as a 'future marker1. Bloom et al. (1984) 
also note that children do not leam to as a meaningless syntactic marker, but 
intrepret it as meaning ’direction towards' (the prepositional meaning). The 
preposition W is iacquired before the infinitival marker to. The semantic 
interpretation of 'direction towards' is 'prefigured by the meaning of the matrix 
verb which signals the child's wish or intention towards performing the act 
named by the complement verb.' 




2.2.4 Modality of the That-Clause and the Infinitival Clause 
According to Ransom (1977)，the that-clause complement in the following 
examples in (3) are all 'about' the truth of the proposition, as the truth of the 
proposition can be affirmed or negated. Thus she calls the modality of the that-
clause complement Truth Modality. 
(3) She saidAhought/expiained that the ERA benefited women and 
men, which was true/false. 
This modality overlaps with what classical grammarians would have called the 
indicative mood. 
The infinitival complement in (4) are not 'about' the truth of a proposition, as 
can be seen from the impossibility of conjoining them with attestation of their 
truth or falsity: 
(4) a . She forced/compelled/persuaded him to support it, 
*which was true/false. 
b. She tried/intended/struggled to do it, 
•which was true/false. 
Instead of truth, these complements are all ’about，the control of an act This 
can be seen by the constraint on the complement that their predicate be 
interpreted as controllable. The more difficult it is to imagine controlling the 
predicate, the less acceptable it is, as seen in (5): 
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(5) She forced/compelled/persuaded him 
tried/intended/struggled 
to vote for the ERA 
to be interviewed by the press 
to be open minded 
？to find examples 
*to be taken by surprise 
*to be ignorant 
The infinitival complements, which require controllable predicates, have what 
Ransom calls the Control Modality. This modality overlaps with what 
traditional grammarians call the imperative mood. 
It is interesting to note that the subjunctive that-clause shares certain similarities 
with the infinitival clause. A that-clause that has the subjunctive mood also has 
the Control Modality (like the infinitival complements) instead, of the Truth 
Modality (unlike indicative that-clause), as seen in examples in (6): 
(6) a She demanded/insisted/suggested that he support it 
*which was true/false, 
b. She demanded/insisted/suggested 
that he vote for the ERA 
that he be interviewed by the press 
that he be open minded 
？that he find examples 
*that he be taken by surprised 
*that he be ignorant 
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Thus, according to Ransom, the indicative Hiat-clause has the Truth Modality, 
while the infinitival clause and the subjunctive that-clause have the Control 
Modality. . 
Ransom's Modality of complement clauses can be summarized as follows: 
Piiiiii^SiiiiiiiiiiSiiiiij 
- ‘ • • • • ‘ • • - • 
Indicative that-clause Truth 
Infinitival clause, Control 
Subjunctive that-clause 
In the present study, we will see how Ransom's modality of the that-clause and 
the infinitival complements sheds light on the study of acquisition of finiteness 
in verb complementation. 
2.3 Classification of Clausal Complement Taking Verbs 
In investigating the acquisition of finiteness in verb complementation, we need 
to have a comprehensive view on the different types of verbs that take clausal 
complements. In the following, I have attempted both a syntactic and semantic 
classification of clausal complement taking verbs. 
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2.3.1 A Syntactic Oassification 
Here, the verbs are classified according to the syntactic structure of the 
complements they take. 
a. Verbs that take That-CIause Complements 
Verbs like think, say, know, guess, suggest, etc. all take that-clause 
complements as in (7). 
(7) I think [that he will come]. 
He said [that he would come]. 
b. Verbs that take Infinitival Complements 
Control verbs 
i) Verbs like try, wantj attempt, struggle, etc. are two-place 
control verbs (subject control): 
(8) He tried [PRO to do it], 
I want [PRO to go now]. 
ii) Verbs tell, persuade, advise, convince, etc. are three-place 
control verbs (object control) (the verb promise is an exception: 
it is a tbree-place subject control verbs): 
(9) He told her [PRO to do it]. 
She advised me [PRO to read this book], 
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ECM (Exceptional Case Marking) verbs 
Verbs like expect, want, believe, etc. are ECM verbs: 
(10) I expect [him to come]. 
I believe [him to be a good guy], 
c. Verbs that take both That-Clause and Infinitival Complements 
Verbs like hope, tell, persuade, etc. and most ECM verbs take both 
the that-clause and tiie infinitival complement 
(11) a. I hope to win. 
I hope that I will win. 
b. I to丨d him to come. 
I told him that I will come. 
c. I expect him to win. 
I expect that he will win. 
d. Distinction between ECM verb expect NP to VP structure and 
Object Control verb persuade NP to VP structure 
(12) a. I expect John to hit Bill 
b. I persuaded John to hit Bill. 
The sentence structures of (12a) and (12b) are superiScially identical (both with 
the structure NP+V+NP+to+VP). But the two sentences are actually assigned 
different representations. John in (12a) is the subject of the embedded clause, 
while John in (12b) is the theta-marked object of persuade. 
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A number of tests (Huddleston 1969 and Radford 1988) can be used to show 
the differences between the two structures in (13a) and (13b): 
(13) a. / expect [John to hit Bill], 
b. I persuaded John [PRO to hit Bill], 
a. Passivization 
(14) a. I expect John to hit BilL 
=/ expect Bill to be hit by John. 
b. / persuaded John to hit Bill. 
4 i persuaded Bill to be hit by John. 
. . . 
The pair of sentences in (14a) with the ECM verb expect are synonymous, 
while the pair in (14b) with the object control verb persuade are not 
b. That-clause paraphrase 
(15) a. I expect John to hit BilL 
-> I expect [that John will hit Bill�. 
*l expect [John] [that he will hit Bill]. 
b. I persuaded John to hit BilL 
一 > / persuaded [John] [that he should hit Bill�. 
*/ persuaded [that John should hit Bill]. 
The that-clause paraphrase shows clearly that the argument structure of the 
expect type of verbs as in (15a) and the persuade type of verbs as in (15b) 
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are different. Expect is a two-place predicate while persuade is a three-place 
one. 
c. Subject expressions (expressions that can only be subjects of clauses) 
• Subject idiom chunks 
The chips are down. 
The cat is out of the bag. 
(16) a. I expect the chips to be down. 
i expect the cat to be out of the bag. 
b. ！ I persuaded the chips to be down. 
！ I persuaded the cat to be out of the bag. 
Once the subject expressions become the object of persuade (16b), the 
idioms lose their meaning. This confiims that the chips, the cat in the 
sentences in (16a) are subjects of the infinitival clauses. 
.Semantically empty expletives ft and there 
(17) a. / expect it to be raining. 
I expect there to be no problems. 
b. * I persuaded It to be raining. 
* I persuaded there to be no problem. 
Because the NP in the persuade structure is in an argument position, 
expletives, being non-arguments, can never occur here. 
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d. Selection restriction between V and NP 
Because the NP is a theta-marked complement of the persuade type of 
verbs, there is a selection restriction between V and NP whereas there is no 
such selection restriction on the expect type, as seen from a comparison of 
(18a) and (18b). 
(18) a： I expect John to come, 
f expect the rock to fall. 
b. I persuaded John to come. 
！ I persuaded the rock to fall. 
Having seen the differences between the ECM verb structure and the object 
control verb structure, it would be interesting to investigate whether ESL 
learners make a difference in their representation of the two structures. 
2.3.2 A Semantic Classification 
The verbs are classified according to their semantic properties. Here, the verbs 
are semantically divided into two types, namely, force-dynamic verbs and 
mental/utterance verbs. 
a. Force-dynamic verbs 
This is a term used by Jackendoff (1991)，who borrowed Talmy's force-
dynamic concept (1988). 
We find force-dynamic sequence underlies constructions with 
interpersonal reference. Among these, for example, is 1 urge 2 to VP. 
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. 
Here, strictly, an Antagonist, through communication, aims to affect an 
Agonist's intention as to the performance of some action. But the 
semantic effect of the locution is to cast this social interaction as a 
form of force dynamicism, with the Antagonist exerting pressure on 
the Agonist towards the particular action. 
(Talmy 1988) 
That is why the urge type of verbs are termed force-dynamic verbs. 
A exert force on B for <EFFECT> (Jackendoff 1991) 
This type of verbs include urge, force, persuade, tell, convince, advise, 
etc. 
This type of verbs are equivalent to what Givon (1990) terms manipulative 
verbs— A manipulates B to some action. 
Jackendoff extends this force dynamicism to verbs like try, want, etc.. In (19) 
(19) Harry tries to leave. 
Harry exerts effort (a kind of force tendency, whether physical or 
psychological) towards leaving. Talmy (1988) uses want as an example (as in 
(20)): 
(20) John wants to go .(conceivable as a force-like tendency towards 
that act) 
The subject's desire is conceived as a type of force tendency. In this way, force 
dynamic concepts are extended to psychological force� 
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b. Mental/Utterance Verbs 
This is a term borrowed from Given (1990) (Cognitive-utterance verbs) to 
refer to verbs that either introduce a mental state ( as in / think she is a good 
girl.) or verbs that introduce an utterance (as in He said." She will come. 7 
He said that she would come.) 
This type of verbs include think, imagine, guess, believe, know, say, tell, 
etc. 
c. Polysemous verbs (between taking a That-Clause and an Infinitival 
Complement ~ Verbs having both a force-dynamic and a 
mental/utterance sense) 
Givon (1990), Mair (1991) argue that in the case of a verb which can take 
both a that-clause and an infinitival complement, the verb is polysemous 
between taking these two types of complements. They mainly used ECM verbs 
as examples. They argue that certain ECM verbs such as expect, suppose 
have a Volitional' sense when taking an infinitival complement (as in (21)), but 
have a 'predictive1 sense when taking a that-clause complement (as in (22)): 
(21) I expect you to finish it by tomorrow. 
expect in this case has a Volitional' sense which means 'regard it as the duty 
of. 
(22) I expect that you will finish it by tomorrow. 
expect in this case has a 'predictive' sense which means ’regard it as likely1. 
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It is argued that expect, in its volitional sense, can be regarded as a kind of 
'manipulative' verb (or in JackendofPs term^ 'force-dynamic verb'), with the 
subject of the infinitival clause being the manipulee. In other words, in the 
ECM construction, expect is interpreted as a force-dynamic (manipulative) 
verb; when expecf takes a that-clause complement, it is interpreted as a mental 
verb. 
This argument can be extended to minimal pairs as in (23): 
(23) a. I hope that I will win. 
b. I hope to win. 
In (23a), hope is interpreted as a mental verb (with the that-clause encoding a 
mental state). The verb introduces a mental state of what I hope. In (23b), 
hope is interpreted as a force-dynamic verb signalling volition. The verb 
shows a (psychological) force-like tendency toward the act of winning. 
This type of polysemy is consistent with Pinker's view (1989) that argument 
structures are projections from the semantic structure of the verb and that 
changes in a verb's semantic structure would automatically effect a change in 
the verb's syntactic argument structure. The alternation between two argument 
structures is always mediated by a change in the verb's semantic structure. 
The two senses of this type of polysemous verbs are particularly evident when 
we consider the Cantonese translation of the verbs decide and tell in Ae 
following pairs of sentences: 
(24) a. i) He decided to do it 
ii) He decided that this book was the best 
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b. i) He told her to do it 
ii) He told her that he would come. 
In (24a), decide in (i) (with an infinitival complement) should be translated as 
kyutding 映 定 ) b u t not *dyunding 漸 定 b u t in (ii) (with a that-clause 
complement), it should be translated as dyunding ^ 定J but not * kyutding 
肤定义 Similarly, in (24b), tell in (i) should be translated as giu ^ but not 
*wa keoi zi ^ f g 知 � b u t in (ii), it should be translated as wa keoi zi ^ 
<巨知>1 but not *giu 
In the above examples, the Cantonese translation of the English verb depends 
on whether the complement is a that-clause or an infinitrval complement. The 
different translation of the same English verb according to the complement 
structure shows clearly that the English verb is polysemous between taking a 
that-clause and an infinitival complement. 
2.4 Theoretical Issues on Syntactic-Semantic Mappings 
In this section, we will see how theoretical issues on syntactic-semantic 
mappings such as Grimshaw's Canonical Structural Realization Principle 
(Grimshaw 1981), Jackendoffs Lexical Conceptual Structure Theory 
(Jackendoff 1991) and tiie Bootstrapping Proposals offer insights into tiie 
acquisition of finiteness in verb complementation, and how they are 
complementary to one another in contributing to tihie theoretical framework for 
the present study. 
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2.4.1 Canonical Structural Realization 
In hypothesizing the nature of the Language Acquisition Device (LAD), 
Grimshaw proposes that there are innate semantico-cognitive categories like 
object, action, event LAD uses these categories as the basis for assigning 
syntactic categories to words and phrases. If a word is the name of an object, it 
is assigned the category N (Noun). If it describes an action, it is assigned the 
category V (Verb). Thus, the semantico-cognitive categories have a Canonical 
Structural Realization (CSR): CSR of object 二 N->NP，CSR of action 二 
V->VP, CSR of e v e n s ' 
LAD employs the CSR Principle to express the dependency between syntactic 
and semantico-cognitive categories: a word/phrase belongs to its CSR, unless 
there is evidence to the contrary. CSR thus expresses a relation between 
linguistic and non-linguistic constructs, relating cognitive capacity and UG� 
Thus, questions relevant to the present study are: What is the that-clause the 
CSR of? And what is the infinitival clause the CSR of? Although both the that-
clause and the infinitive have a clausal status, are they the CSR of two. different 
semantico-cognitive categories? JackendofTs Lexical Conceptual Structure 
(LCS) Principle would shed some light on this issue. 
2.4.2 Correspondence between Syntactic Structure and 
Conceptual Structure (Jackendoff 1991) 
Analysis of Causation 
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Jackendoff proposes that there are innate formation rules for conceptual 
structure that include a repertoire of major conceptual categories, the 'semantic 
parts of speech'. These categories include such entities as Thing (Object), 
襄r 
Event, State, Action, Place, Path, Property, etc.. Each of these can be 
elaborated into a function-argument organization stated as. specialized 
fonnation rules. For example, causation is analysed as (25): 
(25) [EVENT] - > / C A U S E / / p i I N G ^ [EVENT] \ 
Vlj- EVENPj ) ) 
(25) illustrates that a conceptual constituent belonging to the category of Event 
is elaborated as the Event function CAUSE plus 2 arguments. The first 
argument, if a Thing, is Agent (instigator), if an Event, is Cause. The 
second argument, an Event, is the Effect For example, in the causation 
Harry forced Sam to go away, the conceptual structure is that the Event is 
elaborated as the function CAUSE plus two arguments�The first argument is 
Harry，the Agent The second argument is the Event [Sam to go away], 
which is the Effect of the causation. 
Adapting suggestions of Culicx>ver and Wilkins (1986) and Talmy (1985), 
Jackendoff supposes that conceptual roles fall into two tiers: a thematic tier 
dealing with motion and location, and an action tier dealing with Actor-Patient 
reMons. He formulates AFF ('affect') as 么 functional representation that has 
Actor and Patient as argument positions (the action tier) alongside the thematic 
tier. Thus, a new formal elaboration of Events in the action tier is illustrated in 
(26): ‘ 
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(26) [EVENT] - > (thematic tier) 
AFF (�[THING]�，�[THING]〉） (action tier) 
(actor) (patient) 
Incorporating Talmy's notion of force-dynamics (1985) into the present 
framework, force-dynamic concepts invotve the interaction of two characters� 
One of the characters, the agonist, has the tendency towards perforniing or not 
performing some action; this tendency is opposed by the other character, the 
antagonist. 
The conceptual structure of Harry forced Sam to go away can be 
formalized as (27): 
(27)y CAUSE /[Hany], f G O ( [ S a m ] ， [ A w a y ] ) l ( t h e m a t i c tier) 
\ k AFF ([Sam]， ) J ) 
/ 
S AFF ([Harry], [Sam]) (action tier) 
Talmy's agonist-antagonist dyad shows up on the action tier. The agonist is 
Patient—the person on whom force is being applied. The antagonist is actor— 
the person applying the force. The notion is 'what the antagonist is trying to 
bring about', namely the Effect <for> Sam to go away. 
Jackendofif suggests that a different configuration appears in verbs such as try, 
want (two-place predicates) as in (28): 
(28) Harry tried to leave. 
Harry wanted to leave. 
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In each of these, Hany has a force-like tendency towards leaving. The verbs 
involve the exertion of force (either physical or psychological). What makes 
them different from verbs like force is that they lack an explicit agonist-
antagonist dyad. The conceptual structure can be represented as (29): 
(29) Harry tried to leave. 
/ CAUSE /[Hany], /GO ([Hany], [Away]) "j \ ^ 
t I A F F ([Hany], ) ) ) 
N AFF ([Hany]， ) 
Argument Binding in Force-Dynamic Verbs 
The binding relations between CAUSE and the action tier are highly 
constrained, evidently as part of the meaning of CAUSE and AFF. The 
standard causative interaction is illustrated in (30): 
(30) CAUSE ([於]，[AFF ( [ ^ ] , ) ] ) 
A F F ( [ 扒 ， [ / ) 
That is, the Actor is also the instigator, and the Patient is Actor of the 
(potential) Effect 
(31) Harry forced Sam to go away. 
CAUSE [o i ] , GO ([/¾], [Away]) 
AFF ([^ ] , ) 
AFF ([Harry]^ ’ [Sam]卢) 
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The linking to syntax is accomplished through the action tier of the main 
clause, and that all other argument positions are bound by these two. The 
reason for choosing the action tier roles as the ones to link is that they provide 
a more regular mapping to syntactic positions than the thematic tier. 
A second configuration for force-dynamic verbs appears in try, want as in 
(32): 
(32) CAUSE ([乂 ]，[AFF ([oC ]，）]) 
A F F ( [ 产 ， ) 
Here the Actor is again the Instigator, but this time there is no Patient, and the 
Actor is also Actor of the (potential) Effect (as in (33)): 
(33) Harry tried to go away. 
CAUSE ( [ 必 I GO ( [ 乂 ] , [Away]) 
簡 “ ， ) 
Given these configurations, we can work out the lexical entries for some of the 
force-dynamic verbs as (34): 
(34)/ force 
V 
— N P S 
r CAUSE ([ 乂 ] ’ [ ^ A F F ([/? ] ’ )]) 1 
I L —，[]卢） J J 
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The Effect constituent is coindexed with the complement clause. But it is also 
subject to selection restriction that (1) it is an Event and (2) its Actor is bound 
to the Patient of the superordinate Event. So force (1) prohibits stative 
complements (Even though force can occur with passive complements, as in 
Harry forced Sam to be examined by the doctor, and with normally 
stative verbs, as in Harry forced Sam to seem stupid, Harry forced Sam 
to be quiet, Sam is interpreted as the Actor in the complement clause, that is, 
AFF ([Sam] , ) ), and (2) requires coreference between its object and the 
complement subject. The way to achieve this requirement is to have a PRO 
subject. That is, the present theory's approach to selection restriction and 
binding together permits a natural specification of obligatory control with 
force-dynamic verbs verbs such as force. 
Next, let's turn to try. In the frame try to VP, its Lexical Conceptual Structure 
(LCS) can be encoded as (35): 
( 3 5 ) 广 try 
V 
— S 
r CAUSE ( [ 义 ] ， [ 矽 抓 A F F ( [ ^ ] ， ) ] ) ] 
、 1 赚 擺 ( [ ] 必 ， ） J J 
This entry encodes the fact that trying is a voluntary action (a force-like 
tendency) towards the accomplishment of some Effect Just like force, the 
Effect is stipulated to be an action whose actor is bound— this time to the 
Actor of the main clause. This selection restriction, then, accounts for 
obligatory subject control with this verb. 
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Thus, in Grimshaw's terms, the infinitival clause can be viewed as the CSR of 
<EFFECT> which is an internal argument of a force-dynamic verb in the LCS. 
2.4.3 Bootstrapping Proposals in the Acquisition of Verb 
Meanings 
The bootstrapping proposals emphasize the canonical relations between syntax 
and semantics, the regularities between verb syntax and semantics. For the 
bootstrapping processes to operate, there are syntactic/semantic linking rules 
which suggest that the structures in which verbs appear are projections from 
their meanings. 
a. Semantic Bootstrapping: Using semantics to predict syntax 
In the semantic bootstrapping procedure, the learner first figures out the 
meaning of a verb by observing its real world contingencies- the word-to-
world mapping. Once the verb meaning has been extracted from observation, 
the semantic bootstrapping hypothesis invokes the linMng-rules (the canonical 
syntactic/semantic mappings) to explain how the learner discovers the 
structures that are licensed for the verb. For instance, if the learner discovers a 
verb to mean 'give', a verb of transfer, then the syntactic/ semantic linking-rules 
will tell him that the verb will appear in three-argument structures because of 
the logic of'give'. 
Bowerman (1974, 1982) showed that children make such predictions about 
verb syntax based on their prior fixing of the verb meaning. One example in 
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her study is that the child overgeneralizes and produces this,，Don't eat the 
baby— she's dirty when the mother was about to feed the baby. Bowerman 
explains this by presuming that the child had noted that an intransitive motion 
verb (e.g. sink, as in The ship sank) could be used in a transitive structure 
(e.g. The captain sank the ship) to express the causal agent of this motion. 
The child then overgeneralizes this structure to the verb eat. 
b. Syntactic Bootstrapping: Using syntax to predict semantics 
According to this hypothesis, if the syntactic structures are truly correlated with 
the meanings, the range of structures will be informative for deducing which 
word goes with which concept— sentence-to-world mapping. The syntactic 
regularities associated with certain abstract components of sentence meaning 
provide crucial clues that facilitate acquisition of verb meaning. Thus, the 
learner who understands the mapping rules for semantics onto syntax (which 
are supposed to be cognitively transparent) can use the observed syntactic 
structures as evidence for deducing verb meanings. Landau & Gleitman (1985) 
and Gleitman et al (1987) have proposed that the learner exploits certain 
regularities between verb meaning and sentence structure to nairow down the 
possible meanings of specific verbs. This hypothesis depends on three things: 
that regularities between syntax and verb semantics exist, that children are 
aware (implicitly) of the regularities, and that children can make use of them to 
make conjectures about meaning. Gleitman (1990) gives an example that verbs 
which describe externally caused transfer or change of possessor of an object 
from place to place (or from person to person) fit naturally into sentences with 
three arguments, for example, John put the ball on the table. This is just 
the kind of transparent syntax/semantic relation that eveiy language seems to 
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embody. This relationship may be part of the original presuppositlonal 
structure that children bring to the language learning task (Jackendoff 1978, 
1983； Pinker 1984; Talmy 1975). Thus, if the learner comes across a novel 
verb in a three-argument syntactic Jframe, he might naturally conjecture that the 
verb is a verb of transfer. Thus, it follows that the subcategoration frames, if 
their semantic values are known, can convey important information to the verb 
learner. 
Gleitman (1990) in her study hypothesizes that if similarity in the range of 
subcategorization frames of verbs is correlated with similarity in their 
meanings, then subjects asked to partition a set of verbs (a) according to their 
meanings and (b) according to their licensed structures should partition the 
verb set in much the same ways. The finding of the study is that the frame 
overlap among the verbs is a very powerful predictor of the semantic 
partitioning. To a very interesting degree, verbs that have similar syntactic 
fi-ames are also the verbs that behave alike semantically. For instance, the 
semantic grouping of mental verbs (e:g. think) was predicted by acceptance of 
that-clause complements, and the semantic grouping of transfer verbs (e.g. 
give) was predicted by acceptance of three noun phrases within the clause. 
Naigles, study (1990) provides an experimental validation of the syntactic 
bootstrapping proposal. The study supports a syntactic-semantic transitive-
causative link in the acquisition of verb meaning. The study investigates 
whether young children can in fact use the syntax to constrain and focus verb 
meanings in their interpretations of novel scenes and novel verbs. In the 
experiment, the child was presented with two novel actions— one causative，the 
other non-causative-- but only one novel verb. The question was whether the 
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sentence frame in which the verb was presented would determine which action 
was chosen for the verb.The results of the experiment show that the structure 
of the input sentence can focus the child's interpretation of the scene that the 
verb refers to. The children who heard novel verbs in transitive frames tended 
to believe that the verbs referred to the causative actions，while the children 
who heard the same novel verbs in intransitive frames tended to believe tlie 
verbs referred to the non-causative actions. Thus, the results of this study 
strongly support the syntactic bootstrapping hypothesis. 
The difference between semantic bootstrapping and syntactic bootstrapping is 
that the former procedure deduces the structures from the word meanings that 
are antecedently acquired from the real world observations, while the latter 
procedure deduces the word meanings from the semantically relevant syntactic 
structures associated with a verb in linguistic input. 
In the light of the bootstrapping proposals, the issues relevant to the present 
study would be: To what extent is the syntax of a verb (in this case, whether it 
subcategoiizes for a that-clause or an infinitival clause or both) a regular 
projection from its semantics? How is finiteness distinction in the complement 
structure informative about the meaning of the matrix verb? What are the 
semantic values of the that-clause and the infinitival clause? To what extent is 
the learner sensitive to the semantic values of the two types of clauses? 
- 4 6 -
2.4.4 Syntactic-semantic Mappings of the Clausal Complements 
a. Semantic Value of the Infinitival Clause 
According to Jackendoff (1991) (as discussed in sections 2.3.2 and 2.4.2), 
fQrce^dynaniic verbs take <EFFECT> as their internal argument in the 
conceptual structure. And the conceptual constituent <EFFECT> is realized 
as an infinitival clause. In Gximshaw's term, the CSR (Canonical Structural 
Realization) of <EFFECT> is the Miiitival Clause. That is to say, in (36) 
(36) John forced Peter [PRO to go]. 
the proposition of the complement Peter go is the internal argument 
<EFFECT> of the force-dynamic verb force in the conceptual structure. And 
<EFFECT> Peter go is canonically realized as the infinitival complement 
[PRO to go]. Thus, the semantic value of the infinitival complement is 
<EFFECT> which is an internal argument of a force-dynamic verb in the 
conceptual structure. 
b. Semantic Value of the That-Clause 
Jackendoff (1991) has briefly talked about the internal argument of 
mental/utterance verbs such as say in the conceptual structure. Utterance 
verbs such as say introduce an utterance and so this type of verbs takes 
�INFORMATION�as their internal argument in the conceptual structure. 
What should be added here is that mental verbs such as think introduce a 
mental state and thus take <STATE> as their internal argument in the 
conceptual structure. The conceptual const i tuents�INFORMATION�and 
<STATE> are ususally canonically realized as a that-clause. Thus, in 
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Grimshaw's term, the CSR o f � I N F O R M A T I O N � a n d <STATE> is the that-
clause. Hence, in (37) 
(37) I believe [that John is an honest boyl 
The mental verb believe takes <STATE> John be a good boy as its 
internal argument in the conceptual structure which is canonicaBy realized as 
the that-clause [that John is a good boy]. 
2.5 Review of SLA Literature 
2.5.1 LI Transfer in L2 Verb Lexis 
It has been proposed that the LI is an important factor in the lexical use of the 
L2. Blum-Kulka and Levenston (1983) argue that all L2 learners make initial 
assumption of word-for-word translation equivalence as a working hypothesis 
in dealing with the L2 and that 'positive transfer' is an important way of 
increasing one's control of the L2 lexicon. Levenston (1979) proposes that L2 
learners would show a tendency not to use lexical verbs for which there is no 
direct translation equivalent in the LI, and learners would project their LI 
lexical knowledge onto their developing interlanguage lexicon. 
Adjemian (1983) suggests that a crucial factor in whether lexical transfer will 
take place is the question of how the L2 data 'fit' an existing LI lexical rule. He 
hypothesizes that L2 learners may have access to lexical information in the LI 
lexicon and proposes that: 
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In the task of aquiring lexical knowledge in the target language, 
the learner may compare the lexical relatedness possibilities 
expressed in the LI lexicon with tiie incoming target language 
lexical data, exploiting any that appear to match. This means 
that wherever it appears to fit, the learner may transfer a lexical 
rule or lexical feature from LI into the learner-grammar 
lexicon. If this is the case, it should be possible to find in the 
learner's perfoimance, or better still, in the learner's intuition in 
the TL (target language), evidence of LI properties. (Adjemian 
1983) 
Anderson (1983) proposes the 'transfer to somewhere principle': 
A grammatical form or structure will occur consistently and to a 
significant extent in interlanguage as a result of transfer if and 
onfy if there exists within the L2 input the potential for (mis-
)generalization from the input to produce the same form or 
structure. 
Harley and King (1989) did a study on verb lexis in the written composition of 
English learners of French and the results are in line with most of the above 
predictions. The L2 learners fail to use those verbs that have no direct, or only 
relatively uncommon, translation equivalence in English, and prefer those verb 
types in French that will fit into syntactic frames and argument-predicate 
structures that are congruent with English. Outright errors may be noted when 
verbs are selected by the learners on the assumption that they are fully 
congruent with English with respect to the frames into which they will fit when 
in fact they are only partially congruent. 
In the light of the above studies, it is worth investigating what type of LI 
transfer in 12 verb lexis is found in the acquisition of finiteness in verb 
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complementation by Cantonese ESL learners. As noted in Section 1.2.3, there 
are differences between Cantonese annd English verbs in taking clausal 
complements. There are certain Cantonese verbs that optionally take clausal 
complements but their English equivalents do not For example, fat (punish), 
ngaak (deceive) as in (38): 
(38) a. mama fat ngo sai saai di wurt. 
mother punish I wash all (art.) dishes 
•Mother punished me to wash all the dishes. 
•Mother punished me that I washed all the dishes. 
b. gogo waaijan ngaak di sailou zou waai si. 
that bad guy deceive (art.) kids do bad thing 
•That bad guy deceived the kids to do bad things. 
•That bad guy deceived the kids that they did bad things. 
On the other hand, there are certain English verbs that take clausal 
complements but their Cantonese equivalents do not. For example, fail, 
deserve as in (39): 
(39) a. He failed to solve the problem. 
*keoi satbaai gaaikyut kwannaan. 
he fail solve problem 
b. He deserved to eat a big meal. 
*keoi zikdak sik daai caan. 
he deserve eat big meal 
If the differences lead to negative LI transfer, the constructions in (40) will be 
found in Cantonese ESL learners' interlanguage: 
(40) ^Mother punished me to wash all the dishes. 
*The bad guy deceived the children to do bad things. 
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And learners will also have problems in producing sentences like those in (41): 
(41) He failed to solve the problems. 
He deserved to eat a big meai 
2.5.2 Semantics-Syntax Correspondence in Second Language 
Acquisition (Juffs 1994) 
J u f i s (1994) investigates knowledge of semantics-syntax correspondence in 
SLA within the Principles and Parameters framework. In his study, he 
concentrates on the acquisition of a parameter in the lexicon which attempts to 
unify the semantic properties and syntactic privileges of two distinct verb 
classes: change of state 'container' locatives (e.g. cover) and 'psychologicar 
verbs (e.g. disappoint). 
The Logical Problem (discussed in 1.1) of language acquisition has motivated 
the theory of Universal Grammar (UG). In order to explain the attainment of 
linguistic competence despite tiie underdetermination of input, it is proposed 
thet there are innate cognitive structures which take the form of UG (Chomsky 
1986). UG consists of Principles and Parameters which constrain the learner's 
assumptions about what a possible language is. 
In the Principles and Parameters framework, parameters consist of preset limits 
of the ways languages may vary. In some cases, a single parameter setting will 
have consequences for a range, or 'cluster', of superficially unrelated 
grammatical phenomena in a language, for example, the Null Subject 
Parameter (Jaeggli and Safir 1989; Rizzi 1982). In this way, speed and 
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accuracy in language acquisition are accounted for by assuming that the 
acquisition of one structure in the cluster 'triggers' knowledge of the others. 
Juffs proposes a parameter which captures a difference between English and 
Chinese in semantic properties and hence syntactic privileges across verb 
classes. He suggests that Chinese and English differ with respect to whether 
ACT (CAUSE) and (STATE) (See Conceptual Categories in 2.4.2) may co-
occur in a root morpheme. The details are given in (42): 
M 
+ [ACT [GO [STATE111 English *[ACT [GO [STATEH] Chinese 
Causative psych verbs (i) *Nei ben shu shiwang le Zhangsan. 
� The book disappointed Mary. That CL. book disappoint Asp Zhangsan 
Causative Change of state (ii) xue hua le. 
(ii) The ice melted. snow melt ASP 
(iii) The sun melted the ice. • (iii) ？?Taiyang rong(hua) le xue. 
Sun melt ASP snow 
Container locative verbs (iv) 
(iii) ？ Zhangsan yong tanzi gai le chuang. 
John covered the bed with a blanket. Zhangsan use blanket cover ASP bed 
(iv) 'Zhangsan covered the bed with, a blanket." 
* John covered the blanket onto the bed. (v) 
Zhangsan wang Chuang shang gai le tanzi 
Zhangsan to bed on cover ASP blanket 
'Zhangsan covered the blanket onto the bed. 
The parameter above states that morphologically simple verbs in Chinese may 
not incorporate the meaning components ACT and STATE in a root 
morpheme, while English has a positive value of this parameter. The 
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consequences of this are that Chinese allows 'container' verbs to alternate, since 
it is the presence of a STATE meaning component as part of the stored 
representation in a container verb which prevents alternation in languages like 
English, e.g. cover in (iv). On the other hand, Chinese does not allow 
causative verbs of change of state. If a causative psych verb denotes a change 
of mental state, then the absence of causative psych verbs is predicted by the 
parameter. In this way, although superficially veiy different, the crosslinguistic 
differences of the container class verbs and psych verbs can be traced to one 
parameter of semantic structure. Juffs then discusses tiie implication of this on 
SLA. 
‘ . 丨.1 
J 
� I 
In the light of the above discussion, Juffs formulated the following hypotheses: 
I 
i) Native speakers of English and Chinese will behave in this way: Chinese 
native speakers judging Chinese sentences will accept alternations of container 
locative verbs in Chinese (which do not alternate in English). Chinese speakers 
will reject psych verbs used in the canonical causative configuration in 
Chinese. English speakers will produce and accept only those sentences which 
are not starred in (42). 
ii) Positive evidence from sentences such as (i) and (ii) in (42) in the L2 input 
will trigger the knowledge that English has the parameter fixed at +[ACT [GO 
[STATE]]]. As in the case of psych verbs, English is a wider grammar than 
Chinese. LI forms a subset of L2, as English allows both causative and 
periphrastic causative with psych verbs, as shown in (43): ^ 
(43) 
English: The book disappointed Mary. 
The book made Mary disappointed. 
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Chinese: *Nei ben shu shiwang le Zhangsan 
Nei ben shu shi Zhangsan shiwang 
Thus, positive evidence from L2 input should trigger the resetting of 
parameter. The learner will then widen their interlanguage grammar to the 
superset 
iii) In the case of the container class verbs, the LI grammar is wider than the 
L2. LI forms a superset of the of the L2 grammar. Thus, it is expected that 
there would be a period of overgeneralizations where Chinese ESL learners 
will accept and produce alternations with change of state container locatives in 
English. For example, they will accept sentences like John covered the 
blanket onto the bed. 
iv) If learners can reset parameters, they should recover from the 
overgeneralization expected in (iii) without negative evidence. There is direct 
positive evidence firom psych verbs and other verbs of change of state included 
in the parameter. The direct positive evidence would activate the learner's 
sensitivity to the morphological differences between the languages: That is, 
ACT and STATE may be conflated in a root morpheme in English. Positive 
evidence on causative psych and other causative change of state would trigger 
the knowledge that English has a class of container locatives. As a 
consequence, it will trigger the correct representation for non-altemating 
locative verbs such as cover and pre-empt the possibility of structures such as 
John covered the cloth onto the table. 
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In other words, what is required to trigger the +[ACT [GO [STATE]]] is 
positive evidence from causative psych verbs and change of state 
unaccusatives. 
In order to test the hypotheses, three tasks were used to determine the Chinese 
ESL subjects1 knowledge of the syntax and semantics of verbs in English. The 
first task is a test of verb meaning/ recognition. This is to ensure that the 
subjects know the meaning of the verbs under consideration. Two other tasks, 
an elicited production task and a grammaticality judgement task, were used to 
tap the learners' competence in semantics-syntax correspondence. 
The empirical data in general support the hypotheses. The data support 
hypothesis (ii) that positive evidence from L2 input can switch the LI 
parameter setting, the initial assumption about the L2, to the L2 parameter 
setting, as the advanced learners pattern with native speakers in producing 
significantiy more causative psych verbs than the low and intermediate groups 
of learners whose data demonstrate little use of causative psych verbs. The 
data also support hypothesis (iii) that tiie low level and the intermediate 
learners show LI transfer in the data by making errors with non-alternating 
container verbs, while the advanced learners know which locative verbs may 
only appear in one argument structure, and which verbs may alternate. The 
results support the hypothesis that the LI parameter setting will be transferred -
before the L2 setting is acquired. Positive L2 input can switch the LI 
parameter setting. Positive evidence on causative psych verbs can trigger the 
change in the learner's knowledge of the container class of verbs. 
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2.5.3 Language Transfer (Martohardjono & Flyrni 1993) 
In the paper 'Language Transfer: What do we really mean?’，the central 
question is: Can the construction of the L2 grammar be accounted for in terms 
of the grammatical feature particular to the LI— the Transfer Hypothesis 
(TH)- or in terms of more general linguistic principles which transcend the 
particular instantiation of the LI grammar? 
In the study, Martohardjono and Flynn focus on the L2 acquisition of the 
infinitive and the that-clause in English by Japanese, Chinese and Spanish 
speakers. 
According to Martohardjono and Flynn, an analysis of the differences between 
the LI and L2 structures in question shows the following: 
i) Japanese has finite clauses but not infinitives. 
ii) Chinese has finite clauses with an aspect marker le, but not infinitives as 
there is no morphological marking to determine this. 
iii) Spanish has both finite and nonfinite clauses, but no infinitive is allowed 
with certain verbs such as tell and remind. 
Martohardjono and Flyirn argue that if L2 acquisition is constrained by 
principles of UG, then it is predicted that patterns of acquisition for all three 
groups should be comparable. The pattern should coirespond to those isolated 
for LI acquisition of English. However, if L2 learners rely on LI alone, the 
predictions are as follows: 
In the acquisition of infinitive structures, native speakers of Chinese and 
Japanese should prefer finite over infinitival clauses. Native speakers of 
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Spanish should show a preference for finite clauses with tell and remind as 
those verbs do not take infinitive in the LI. 
The learners were administered an elicited imitation task in which they were 
asked to repeat the sentence verbatim given to them. Sentences used in the 
experiment are exemplified as in (44): 
(44) a. Infinitives 
The worker reminds the woman to inform the engineer. 
The gentleman tells the teacher to introduce the owner. 
The lawyer promises the doctor to prepare the message, 
b. Finite that-clauses 
The boss reminds the man that he will finish the assignment. 
The owner tells the architect that he will prepare the lunch. 
The owner promises the boss that he will review the test. 
The results show that all subjects indicate an overall preference for the 
infinitival structures (44a) over their finite counterpart (44b) 一 a result which 
contradicts those made by the TH. The results also indicate more conversions 
of the finite that-clauses to infinitival complements than conversions of the 
infinitival complements to that-clauses for Japanese and Chinese. For example, 
when given the sentence The boss reminds the man that he will finish the 
assignment, the learner would convert this sentence to The boss reminds 
the man to finish the assignment, but they would rarely convert infinitives 
to that-clauses. 
It is concluded that there is a universal preference for the infinitival 
complement to the that-clause, independent of the Lis of the learners. 
Martohardjono and Flynn claim that it reflects the crucial role of Minimality 
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(that sentences with infinitivals provide a domain within which the reference of 
the PRO can be fixed to a minimal antecedent). 
This study seems to have certain inadequacies. First, the sentences used in the 
experiment to tap L2 competence are given without contexts. The subjects 
were presented with isolated sentences. As discussed in 2.3.2, a verb which 
takes both the that-clause and the infinitival complement is 'polysemous' (as 
having both a mental/ utterance sense and a force-dynamic sense), and context 
plays an important role in determining the choice between a that-clause and an 
infinitival complement Thus, it is predicted that if the sentences had been 
presented to the subjects with contexts, the results would have been different. 
As noted in previous sections, the semantic properties of the main verb 
assumes an important role in determining the choice between the that-clause 
and the infinitival complement. Hence, if the learner is given a context which 
favours the mental/ utterance sense of the 'polygemous' main verb, the learner 
will prefer the that-clause to the infinitival complement. And the reverse is true 
if the learner is given a context which favours tiie force-dynamic sense of the 
verb. Hence, it would be invalid to claim there is a universal preference for the 
infinitival complement over the that-clause without taking into consideration 
the important role played by contexts. Part of the experiment of the present 
study will verify this argument. 
Another inadequacy of the study by Martohardjono and Flynn is that the 
choice of the verbs used in the experiment has not been accounted for. As 
discussed before, the choice between the that-clause and the infinitival 
complement depends a lot on the semantic properties of the main verb. Thus, 
when designing the experiment, it is important to consider the inherent 
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semantic properties of the main verbs of the sentences used to tap the subjects' 
L2 competence. However, Marthardjono and Ftynn have not explained on 
what criteria, in terms of semantic properties, they chose the verbs promise, 
remind, tell, etc.. Thus, it would oversimplify the picture to claim that there 
is a universal preference for the infinitival clause over the that-clause without 
carefully considering the semantic properties of the verbs used for the 
experiment. Here, we predict that if the verb is inherently mental/utterance 
(e.g. believe), even if the verb allows both the that-clause and the infinitival 
complement, there would still be a preference for the that-clause over the 
infinitival complement.(The learner would prefer I believe that he is the 
thief to I believe him to be the thief.) However, if the verb has an inherent 
force-dynamic sense (e.g. demand), the learner will prefer the infinitival 
complement (He demanded us to do if) to the that-clause (He demanded 
that we do it) 
Thus, it would be premature to conclude that there is a universal preference for 
the infinitival complement over the that-clause without considering the 
important role of semantics in verb complementation. 
2.5.4 Argument Structure in Second Language Acquisition (White 
1991) 
In this study, White investigates the effects of LI on second language argument 
structure in two situations: i) LI sentences form a superset (refer to Subset 
principle (Berwick 1985)) of those permitted in the L2; ii) L2 sentences form 
a superset of those permitted in the LI. Each of the two situations involves a 
difference in argument structure between English and French. The first 
- 5 9 - , 
involves a class of dative verbs which is found in both languages, verbs such as 
give, send, bring, etc.. these verbs take a theme and a goal as their 
arguments. French and English share their subcategorization firame of NP PP 
for these verbs, with the NP as the theme and the PP as the goal as in (45): 
(45) John sent some flowers to Mary. 
On the other hand, English but not French, has another possibility of realizing 
these same arguments in the double-object structure, where both arguments are 
found as NPs, with the goal preceding the theme, as in (46): 
(46) John sent Mary some flowers. 
‘ _ I 
In this way, English allows subcategorization not permitted in French, and both 
languages also have structures in common. If English is the LI and French the 
. I 
L2, the LI lexical entries correspond to a superset of those in the L2. White's j 
t 
question is whether English learners of French are misled by the partial overlap 丨 





The second difference between English and French that White investigates is 
concerned with the ordering of verbs and their arguments and non-arguments. 
English and French coincide in the ordering of arguments where the direct 
object is found immediately following the verb. In addition, only French, allows 
manner adjuncts to intervene between the verb and its direct object. If English 
is the LI and French the L2, the LI corresponds to a subset of the L2. If the 
English learners of French assume, on the basis of the overlapping data, that 
the LI and L2 are totally identical, they should fail initially to notice that L2 
data motivate a range of structures not permitted by the LI. 
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White hypothesizes that in the first situation, the L2 learner will show evidence 
• - . 
of using LI argument structure in the L2，even though the structure in question 
does not occur in the L2 input. This wi]l be tested by looking at whether 
‘ 
English learners of French assume that French allows a double-object 
. 
structure. Ill the second situation, White's hypothesis is that L2 learners may be 
conservative and fail to notice that French permits a range of structures not 
« 
allowed in English. On the other hand, since the L2 input motivates a superset 
grammar, it is possible that this input will override the adoption of LI lexical 
properties. This will be tested by seeing whether English learners of French are 
aware that French allows certain constituents to appear between the verb and 
its direct object. 
Subjects were asked to do a judgement task, in which they were presented with 
pairs of sentences. The sentences in each pair contained identical vocabulary, 
and differed only as to the syntactic category of some complements, and as to 
the order of complements and adjuncts. One sentence of the pair was drawn 
from the subset (i.e. possible in both LI and 12), and the other from the 
superset (possible in only one of the two languages). 
The results show that the LI double object structure is accepted in the L2, i.e. 
there is an influence from the LI so that both the subcategorizations in the LI 
(i.e. the NP PP and NP NP structures) are found acceptable in the L2. This 
suggests that, where the LI is the superset, the partial fit between the L2 data 
and the LI grammar would mislead the learner into incorporating aspects of 
LI argument structure into the interlanguage lexicon. 
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As for the case of the second situation, results were arranged according to 
whether subjects preferred the sentence that allows an adjunct between the 
verb and the object (VXO), or the sentence that kept the verb and the object 
together (VOX), or whether they rate them as being the same. The results 
show that the predominant responses are VOX and same, suggesting that some 
learners may be conservative, while others are taking characteristics of the L2 
input into account. 
2.6 Hypotheses Concerning the Research Issues 
I 
A purely syntactic treatment of the issue acquisition of finiteness in verb 
complementation will be inadequate. While both / expect him to go and I 
believe him to be honest are ECM constructions (and are present in positive 
, ! 
evidence), why is the former easier to the learner (as will be shown in the 
empirical study)? (It may be argued that the frequency of the expect type of 
ECM verbs are higher in the input than the believe type and indeed the 
believe type of ECM verbs usually appear in the passive form (Mair 1991)， 
we cannot rule out the role played by semantics in this instance.) While both 
He insisted her to do it and He thought her to do it are migraimtiatical 
(and are absent in positive evidence), why is the former a common error for 
L2 learners (as will be shown in the experiment), while the latter is rare? 
Similarly, while both / want that I will win the prize and / try that I will win 
the prize are ungrammatical (and are absent in the input), why do learners 
make mistakes like the former but not the latter? Thus, a pure syntactic 
perspective is unable to account for this phenomenon. Semantics may have a 
role to play. 
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Hypotheses concerning the research questions are put forth as follows: 
:‘ 
1 � T o what extent Is the syntax of a verb (in this case, whether it 
subcategories for a that-clause or an infinitival clause or both) a regular 
. 
projection from its semantics? How is the finiteness distinction in the 
complement structure informative about the meaning of the matrix verb? 
. . . . . . . 
What are the semantic values of the that-clause and the infinitival clause? 
. 
‘ 
f • � • • : .. : • . . . • ‘ • . . . 
Hypothesis: Taking into consideration both Grimshaw's CSR Principle and 
. . 
JackendofiPs LCS Principle, we may assume that the infinitival clause is the 
.. ,;i 
CSR of <EFFECT> which is an argument of force-dynamic verbs in the 
• i 
conceptual structure. The that-clause is the CSR (�INFORMATION�/ 
<STATE> which is an argument of mental/utterance verbs in the conceptual 
• • . I . . . ! 
structure. Hence, a force-dynamic verb would subcategorize for an infinitival 丨 
complement, while a mental/utterance verb would subcategorize for a that-
clause complement. In this way, the syntax of a verb is, to a large extent, a f 
regular projection from its semantics, and thus finiteness distinction in the i 
complement structure is informative about the meaning of the matrix verb. If a f 
• f 
verb occurs with an infinitival complement, it is likely that it is a force-dynamic 
t 
verb. If a verb occurs with a that-clause complement, it is likely that it is a 
mental/utterance verb. 
Exceptions: i) ECM verbs such as believe, realize, discover, find, etc. in I 
believe him to be honest, unlike other ECM verbs such as expect, want, 
wish, etc. which can be interpreted in the force-dynamic/ manipulative sense, 
can only be taken as mental/ utterance verbs whose internal argument is the 
conceptual constituent <INFORMATIOM>/ <STATE>. But in such ECM 
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constructions, t h e � I N F O R M A T I O N � / <STATE> conceptual constituent is 
realized as an infinitival clause. This runs counter to the assumption of 
canonical mapping and thus we hypothesize that the acquisition of ECM 
constructions with such verbs will be hard for the learner. 
(With the believe type of ECM verbs, the verb of the infinitival complement 
. 
is usually in the to be or the perfective form as in (47): • 
-
(47) I believe him to be honest 
I believe him to have done it f 
？I believe him to do it 
The fact that only the to be and the perfective form of the verb is possible in 
the infinitival complement with the believe type of ECM verbs farther 
• I： 
supports that the internal argument of this type of ECM verbs in the j 
•I 
conceptual structure is <STATE>, The use of to be shows that it is stative, 
‘ 
and the use of perfective shows that the action is reduced to a state.) ( 
• • 丨 
i 
• 
ii) It is quite arbitrary as to which verbs have ECM property. For example, i 
while both wish and hope can be interpreted in the force-dynamic/ 
t 
manipulative sense (and indeed the two verbs are semantically similar), only 
wish, but not hope is an ECM verb. Thus, it is not surprising that the learner 
will make ECM overgeneralization errors like I hope you to do it 
iii) Similarly, verbs like insist and suggest, besides their mental/utterance 
sense, can also be interpreted in the force-dynamic sense (as evidenced by their 
possibility of occurring with present subjunctive complements, e.g./ insist/ 
suggest that she do it which carries imperative force, or as discussed in 
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section 3.5, the subjunctive complement has the Control Modality as the 
infinitival clause). However, syntactically, they cannot take infinitival 
complements. This is also an irregularity in the syntactic/ semantic mapping, 
and it is predicted that this also poses problems for the learners. 
2. To what extent are learners sensitive to the semantic values of the that-
clause and the infinitival clause? When can one distinguish between senses 
of polysemous verbs (between taking that-clause and infinitival 
complement) (as discussed in section 2.3.2) depending on the complement \ 
structure? 
. '： 
Hypothesis: According to the CSR hypothesis (each syntactic categoiy is the 
Canonical Structural Realization of some semantico-cognitive category), the 
1 
learner should be sensitive to the semantic values of these two types of clauses 
i1 
i1 
once he has acquired finiteness in general. Thus, given a sentence like / expect 
that you will do it, the verb expect should be taken as a mental verb (the ” 
predictive sense); given the sentence I expect you to do it, the verb will be 
f 
taken as a force-dynamic sense (the volitionaJ/ manipulative sense). : 
. , 
. ‘ I 
I 
Exception: ECM verbs such as believe, realize, find, etc.. Although it is 
argued that there is subtle difference in meaning between I believe that he is 
honest and f believe him to be honesf (Wierzbicka 1988, Pinker 1989), the 
difference is not actually that believe taking a that-clause complement is taken 
as a mental verb while the one taking an infinitival complement is taken as a 
force-dynamic verb. As discussed above, these ECM verbs can hardly be 
interpreted as force-dynamic verbs (or the force-dynamic sense being veiy 
weak), but only mental/ utterance verbs. The difference in complement 
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structure does not help the learner much to distinguish between senses of the 
polysemous verb. Actually, the semantic difference between I believe that he 
is honest and / believe him to be honest is often too subtle for L2 learners. 
Although both complement structures for this type of verbs are present in 
positive evidence in the input, the ESL learners (because of their failure to 
distinguish between the functions) tend to collapse the two forms into one in 
their perception of the input (Uniqueness Hypothesis (Pinker 1984)), and the 
that-clause complement prevails because it is the CSR o f � I N F O R M A T I O N � / 
<STATE> which is a conceptual argument of the believe type of mental 
verbs. 
3. What is the role of LI transfer in the acquisition of finiteness in verb 




Hypothesis: As dicussed in section 1.2.3, finiteness is not morphologically 
realized in Chinese. Unlike English, there is no syntactic cue to distinguish 
between a finite and a nonfinite clause in Chinese. As seen in the examples 
given in 1.2.3, 
j 
(48) a. keoi soeng [tingjat heoi'jatbun] 
He wanted [PRO to go to Japan tomorrow]. 
b. keoi wa [tingjat heoi jatbun] 
He said [he would go to Japan tomorrow], 
the syntactic structures of the complement clauses of both the Chinese verbs 
soeng (want) (as in (48a) and wa (say) (as in 48b)are the same: [tinq/'at heoi 
jatbun], while the complement clause of the English verb want is an infinitival 
clause and that of say is a that-clause. 
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. 
Thus, here LI does not have any syntactic cue to facilitate the learner's 
h-, 
acquisition of finiteness in L2. 
As discussed in 1.2.3, another difference between Cantonese and English is 
that there are certain Cantonese verbs that take clausal complements but their 
English counterparts do not For example, fat (punish), ngaak (deceive). 
(49) a. mama fat ngo sai saai di wun. 
mother punish me wash all (art.) dishes 
•Mother punished me to wash all the dishes. 
‘ 
•Mother punished me that I washed all the dishes. t � • ‘ • • _ • � 
b. gogo waaijan ngaak di saifou zou waai si. 
that bad guy deceive (art.) kids do bad thing 
*That bad guy deceived the kids to do bad things. 




On the other hand, there are certain English verbs that take clausal 
• s 
complements but their Cantonese equivalents do not. For example, fail, 
deserve. j 
• ‘ 
(50) a. He failed to solve the problem. 
*keoi satbaai gaaikyut kwannaan. 
f 
he fail solve problem 
b. He deserved to eat a big meal 
*keoi zikdak sik daal caan. 
he deserve eat big meal 
Here, it is hypothesized that with the manage type of verbs, the ESL learners 
will learn that these verbs take clausal complements, through their exposure to 
the input. 
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On the other hand, the punish type of verbs can onfy take an NP object, 
while in Chinese, they take an NP object and also optionally a clausal 
complement, as exemplfied in (49). Hence, it is hypothesized that, without 
negative evidence, the L2 learner may accept this type of verbs taking clausal 
. 
‘ 
complements in English. 
： 
However, coming back to our that-clause and infinitival complement 
distinction, we hypothesize that the 12 learner tend to accept only the 
infinitival complement with this type of verbs (if they really accept clausal 
complements to this type of verbs), as these verbs only cany the force- ‘ I1 
,11! 
dynamic sense but not the mental/utterance sense. 
• ‘ . I 
I 
‘ 














This chapter presents an empirical study which tests the hypotheses put forth in 
2.6. Two experiments were conducted: the main experiment (experiment I) 
and the follow-up test (experiement II). The main experiment aims to tap L2 
competence in syntactic-semantic correlation as far as finiteness in verb 
complementation is concerned. The follow-up test investigates and accounts 
‘ .； 
for the unsettled issues arising from the results of experiment I. 
• •— 丨 ：: 




This chapter presents an empirical study which tests the hypotheses set forth in J 
2.6. The empirical study aims to tap L2 competence in syntactic-semantic j 
correlation as far as finiteness in verb complementation is concerned. The test 
. j 
is mainly divided into eight sections which are complementary in shedding light { 
• y 
on this acquisition issue. Sections one and five are a finiteness test which 
- � 
serves to select subjects who have acquired finiteness to move on to the other 
sections of the test. Section two is a grammaticality judgement task which aims 
to investigate whether there is a certain pattern in the subjects' acceptance of 
. ‘ ‘ 
ungrammatical sentences concerning finiteness in verb complementation. If 
certain ungrammatical sentences are more acceptable than the others, our 
concern is the role of semantics in determining such a pattern. Section three 
sets out to test whether the subjects are sensitive to the semantic values of the 
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that-clause and the infinitival clause�As discussed in 2.3.2, a verb which takes 
both a that-clause and an infinitival complement is 'polysemous1 (as having 
both a mental/ utterance sense and a force-dynamic sense). In this section of 
the test, subjects were presented with sentences with polysemous verbs. These 
sentences were set in contexts which favour either the mental/ utterance sense 
or the force-dynamic sense of the verbs. Subjects were asked to choose 
between the that-clause and the infinitival complement for each verb (although 
both of them are grammatical). If subjects are sensitive to the semantic values 
of the that-clause and the infinitival clause, they should consistently choose the 
that-clause or the infinitival clause for a verb according to whether the context 
favours the mental/ utterance sense or the force-dynamic sense. Section four is 
an elicitation task. Subjects were given novel verbs and were supplied with the 
semantics of the novel verbs. It is expected that, because of the syntactic-
semantic correlation, although the novel verbs have never appeared in the input 
data, subjects would consistently produce either the that-clause or the infinitival 
complement for the novel verbs depending on the semantics supplied to the 
verbs. Section six addresses a difference between the learner's LI (Cantonese) 
and L2 (English) as discussed in 1.2.3 and 2.6. Two groups of verbs were used 
in a grammaticality judgement task. One group involves verbs such as 
manage and fail which take clausal complements while their Cantonese 
counterparts do not The other group involves verbs such as punish and 
deceive which do not take clausal complements while tiheir Cantonese 
counterparts do. This section of the test aims to verify the role of LI and 
semantics in the acquisition issue. Section seven is a production task. Subjects 
were read two stories in which there are both mental/ utterance verbs and 
force-dynamic verbs, with uncanonical complement structures (i.e. a mental/ 
utterance verb like believe is paired with an infinitival complement, and a 
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force-dynamic verb like demand is paired with a that-clause). Subjects were 
asked to retell the two stories, and they were required to follow the version 
read to them as much as possible. It is hypothesized that semantics will 
override the positive evidence in the input, and the subject will resort to the 
CSR in their retelling of the stories. 
Details of the experiment will be presented in the following sections. 
3.1.2 Subjects 
Three levels of Cantonese ESL learners were chosen: elementary, intermediate 
and advanced. The elementaiy learner group consisted of 32 Form two 
students from a Hong Kong secondary school. The intermediate learner group 
consisted of 34 Form four students from a Hong Kong secondaiy school. The 
advanced learner group consisted of 24 Form six students from a Hong Kong 
secondaiy school. There was also a native speaker control group which 
consisted of 6 English native speakers. 
3.1.3 Procedure 
The three groups of subjects were asked to do an English test (The logic and 
hypotheses of the test will be discussed in the next section). Since the test was f 
quite long, it was run in two separate sittings under a testing condition.. The 
subjects were given enough time (45 minutes for each sitting) to finish the test. 
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3.1.4 Logic and Hypotheses of the Test 
The rationale and the hypotheses concerning each section of the experiment 
are stated in this section. The test used in the experiment and its unrandomized 
version are given in appendix EL 
Section One and Section Five 
Sections One and Five are a finiteness test. Because this test is quite long, it is 
divided into two sections to be done by the subject in two separate sittings. 
Subjects were given a total of 88 sentences and were asked to judge whether 
each sentence was grammatical or not. The logic of this test is based on the 
properties of finiteness as discussed in 2.2.1. The following are a list of the 
properties of finiteness and some sample test sentences. , 
< 
a. Only finite clauses can contain a modal. Nonfinite clauses can't. 
1. Peter can speak French. 
. I 
2. */ want to can speak French. 
b. Finite clauses carry number agreement (auxiliary: be/have) 
3. David is a Form one student. 
4. ^The soldier are very brave. 
5. Peter and his brother are going to school. 
6，The boys is lazy. 
7. She has eaten a good meal. 
8.私He have visited Beijing twice. 
9. They have visited the Ocean Park many times. 
10.电They has eaten Italian food before. 
c. Finite clauses carry person agreement (auxiliary: be/have) 
11.1 am a policeman. 
12. */ is very tall. 
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13. You are watching television. 
14. *You is playing basketball 
15. John is a clever boy. 
16. ^He are doing his homework 
17. / have done a good job. 
18. */ has finished the work 
, 19. You have seen a crocodile before. 
20. ^You has watched television for three hours. 
21. John has studied in this school for three years. 
22.电She have finished her homework. 
d. Finite clauses carry tense (auxiliary: be/have) 
23. Mary is a teacher now. 
24.私John be very angry. 
25.年Mr Wong is a student ten years ago. 
26. Peter was happy last night 
e. Finite clauses cany number agreement in present tense (lexical verbs) 
27. David likes chocolates very much. 
28.年Mary go to church every Sunday. 
29. Boys usually like football. 
30.私John and Mary goes to school together every day. 
f. Finite clauses cany person agreement in present tense (lexical verbs) 
31.1 visit my grandfather every week. 
� 32. */ eats an apple every day. 
33. You eat a lot of food. 
34. ^You plays football very well 
35. Peter goes to church every Sunday. 
36.本Mr Wong drive to work every day. 
. g. Finite clauses carry tense (lexical verbs) 
37. We played football last night. 
38. Mr Wong drove to work yesterday. 
40.卑 They watch a good film last night. 
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h. Infinitival clauses cannot occur independently 
41. *Zb go to school every day. 
42. Susan goes to school every day. 
i. The verb in the infinitival clause should be in the base form 
43. He wants to go to the beach. 
44.务Peter wants to watches a film. 
Subjects had to pass this finiteness test before they could go on to the other 
sections of the experiment, as one pre-requisite of the experiment was that 
learners needed to have acquired the feature of finiteness before they were " 
j 






This section aims to find out what ill-formed sentences the L2 learners tend to 丨、 
accept and what ill-formed sentences they will not accept. Subjects were given 
I 
a total of 45 sentences and were asked to indicate whether each of them was 
|i 
acceptable. The verbs used in this test are classified into 5 groups: 
I: 
Group 1 consists of pure force-dynamic verbs: try, hurry, struggle , 
Group 2 consists of force-dynamic and mental/ utterance verbs: hope, 
demand, propose 
Group 3 consists of force-dynamic verbs (also with a mental/ utterance sense 
but not used as mental/utterance verbs in English): want, desire, would like 
Group 4 consists of mental/ utterance verbs (also with a force-dynamic sense 
but not used as force-dynamic verbs in English): insist, suggest, hint 
Group 5 consists of pure mental/ utterance verbs: guess, whisper, think 
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In the test sentences, each verb is paired with both infinitival and that-clause 
complements. It is hypothesized that there are certain sentences that are ill-
formed in English (and thus never appear in the input ), and yet 12 learners 
would tend to accept them (e.g He insisted me to do the work. He wants 
that he can be a doctor one day.). On the other hand, there are sentences 
that are ill-formed in English, but L2 learners seem never to accept them (e.g. 
He tried that he solved the problem. John whispered Paul to like 
Mary.) In other words, certain ill-formed sentences are more acceptable than � 
the others to 12 learners. It is predicted that this acceptability follows a certain 
pattern: If the verb has a force-dynamic sense (e.g. Insist}, the learner tends 
to accept the infinitival complement even though it has never appeared as 
„ i 
positive evidence in the input (because it is ungrammatical). If a verb has just a 
I 
mental/ utterance sense (e.g. whisper) and not a force-dynamic sense, the 
» 
learner will automatically reject the infinitival complement. Similarly, if a verb 丨 
has a mental/utterance sense (e.g. want), the learner will tend to accept the 
that-clause complement even though it has never appeared in positive evidence i 
in the input. But if the verb just has a force-dynamic sense (e.g. try) and not a 
‘ j 




This section aims to find out to what extent 12 learners are sensitive to the 
semantic values of the that-clause and the infinitival clause, and to what extent 
learners can distinguish between senses of polysemous verbs (between taking 
that-clause and infinitival complements 一 as discussed in section 2.3.2) 
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depending on the complement structure. Subjects were presented with 
sentences consisting of polysemous verbs. The sentences were set in contexts 
which favour either the force-dynamic sense or the mental/utterance sense of 
‘ _ 
the verbs. Subjects were asked to choose between the that-clause and the 
infinitival complement. 
It is hypothesized that when context makes clear the semantics of the 
. 
polysemous verbs (with both a force-dynamic and a mental/ utterance sense), 
the learner should choose a that-clause or infinitival complement according to 
-
whether the verb assumes a force-dynamic or mental/ utterance sense 
depending on the context. 
i 
-I 




Group 1 consists of verbs whose force-dynamic and mental/ utterance sense 
！' 
are equally dominant: expect, tell I 
Group 2 consists of verbs whose force-dynamic sense is more dominant: | 
decide, intend 丨  
• ii 
Group 3 consists of verbs whose mental/ utterance sense is more dominant 丨  
-I 
(force-dynamic sense almost nil): know, find. 11 
1» 
It is predicted that learners wi]l have problems with those verbs whose force-
dynamic and mental/ utterance senses are too subtle to distinguish. For 
example, in the case of know and find, as the mental/utterance sense is more 
dominant and the force-dynamic sense is almost nil, the learner will choose the 
that-clause complement even though context favours the infinitival one 
(because of canonical mapping between the mental/utterance sense of the verb 
and the that-clause). 
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Section Four: 
I 
This test aims to investigate the way semantics is mapped onto syntax in the 
learner's L2 competence. It is predicted that when given the semantics of a 
. 
verb, the learner will automatically pair a force-dynamic verb with an infinitival 
complement and a mental/ utterance verb with a that-clause complement. Since 
all the verbs given in this test are novel verbs, it rules out the possibility that the 
learner pairs a verb with a certain complement type just because he has seen „ 
• ‘ I1 
this pairing in positive evidence in the input before. 
• I 
. 'I • .1 
Two main groups of sentences were used in this test. Group 1 are sentences 
I 
with verbs with force-dynamic senses, and group 2 are sentences with verbs , 
. . . I 
with mental/ utterance senses. Each group of sentences is further divided into 2 
：丨 
subgroups. Subgroup A are sentences whose subject of the complement clause I 
is coreferential with the subject of the main clause. Subgroup B are sentences j 
whose subject of the complement clause is not coreferential with the subject of 丨 
• . j 
the main clause. It is intended to find out whether coreferentiality affects the : 
1 
learner's choice of complements. 
The Chinese version of the sentences gives the semantics of the English novel 
verbs to the subjects. Subjects were asked to translate the Chinese version into 
English using the novel verbs. 
(The English versions of the underlined Chinese verbs given in bracket are 
novel verbs) 
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Group 1: 
Subgroup A: Force-dynamic Coreferential 
他立志你c f a ge d；將來做個好醫生 
. 
he (verb) in the future be a good doctor 
(Cantonese romamzation: keoi lapzi zoengloi zou go hem jisang) 
之 班 長 • 《 池 a f e d � 到 大 嶼 山 去 
class monitor (verb) go to Lantau 
‘ 
(Cantonese romanization: baanzoeng faathei heoi daaijysaan) 
3 . 小 明 爭 取 r c e m a / _ 做 班 長 
Peter (verb) be class monitor 
• ： 
i! 




Subgroup B: Force-dynamic Non-coreferential 
入 他 ( m o n d a f e o ： ) 全 班 同 學 清 潔 班 房 ； 
I 
he (verb) whole class clean classroom I 
(Cantonese romanization: keoi faathei cyn baan tunghok cinggit baanfong) I 
之 他 M f M g a t e c O 市 民 推 翻 政 府 、 
he (verb) citizen overthrow government 
. 丨, 
(Cantonese romanization: keoi sindung siman teoifaan zingfu) 
2 港 督 M r ^ m a n / e d j 所 有 香 港 市 民 支 持 他 
Governor (verb) all Hong Kong citizen support him 
(Cantonese romanization: gongduk zangceoi sojau siman zici keoi) 
Group 2: 
Subgroup A: Mental/ Utterance Coreferential 
广 他 擁 有 一 張 傻 臉 兒 
he (verb) possess a silly face 
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(Cantonese romanization: keoi zizaau jau go sojoeng) 
2港督透篇彳dep/fa fed)明天到北京去 
Governor (verb) tomorrow go to Beijing 
(Cantonese romanization: gongdiik taulou tingjat heoi bakging) 
3.他诛信(chuminted)死後入地獄 
he (verb) after death go to hell 
(Cantonese romanization: keoi maiseon sei haujap deijuk) 
Subgroup B: Mental/ Utterance Non-coreferential ‘丨 
j .我體畲到 (proQa r aped)朋友是最重要的 
• i1 . ！ 
I (verb) friends most important 
(Cantonese romanization: ngo taiwuidou pangjau hai zeoi ganjiu) 
» I 
他 惟 I (hobidanted)爸爸責罰他 
j 
he (verb) Father punish he I‘ 
! 
(Cantonese romanization: keoi waihung babafat keoi) | 
1他诛信 (chumin f e d ) 和 尚 有 超 自 然 能 力 j 
he (verb) monks have supernatural power 丨 
. j 
(Cantonese romanization: keoi maiseon wosoeng jau ciuzijinnenglik) i 
... ：丨 
Section Six: 
This test aims to invest%ate the role of LI syntax. Subjects were presented 
with 16 sentences, and were asked to judge whether each of them was 
acceptable. 8 verbs were used in this test. They were divided into 2 groups: 
Group 1: LI Cantonese counterparts do not take clausal complements, 
whereas their English counterparts take infinitival complements. 
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fail, hesitate, deserve, manage 
(LI counterparts: satbai {f?iA)Jauji (hesitate), (deserve), cyulei 
(manage)) 
Group2: LI Cantonese counterparts take clausal complements, while their 
English counterparts do not. 
-
deceive, anger，punish, excite 
. 




For the verbs in group 1，the LI equivalent does not take clausal complements. 
I 
Thus, it is likely that the learner will reject clausal complements to Aese verbs 
I 
if they transfer LI syntax. If they choose the infinitival complement, it may be 
, i 
because they have come across this in the input data. Semantics in this case 
‘ i 
does not help much to determine whether to choose the that-clause or 
I 
infinitival complement because these verbs are not inherently force-dynamic J 
and thus are not typical infinitival complement-taking verbs. | 
For the verbs in group 2, the learner may accept clausal complements to these 
verbs because their LI allows this. But among the clausal complements, if the 
,1' 
learner consistently pairs these verbs (which have force-dynamic senses) with 
infinitival complements, it is likely that semantics (because LI does not 
distinguish between that-clauses and infinitival clauses structurally) and the role 
of LI syntax (because the LI counterparts of these verbs take clausal 
complements) operate simultaneousiy. 
Section Seven 
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This test aims to show the importance of semantics in determining the learner's 
choice betweeen the that-clause and the infinitival complements. In this test, 
• 
the subjects will be read 2 stories which contain verbs with a force-dynamic 
sense (e.g. insist) and verbs with a mental/ utterance sense (e.g believe). But 
• 
the complement structures of these verbs in the stories are all noncanonical in 
relation to the semantics of their respective main verbs (i.e. the complement 
structure is not the CSR of the internal argument of the verb in the Conceptual 
Structure, e.g. a verb with a force-dynamic sense (like insist) is paired with a 
that-clause while a verb with a mental/ utterance sense (like believe) is paired ‘, 





6 verbs were used in this test. They were divided into 2 groups: , 
) 
Group 1 : Force-dynamic verbs 
suggest, insist, demand I 
• \ 
Group 2: Mental/ utterance verbs j 
believe, imagine, find ‘ 
I ！: 
I 
The same 6 verbs were used in both stories. 
One sample story read to the subjects in the test is as follows: 
Yesterday when we were walking along the street, we saw a 
wallet on the ground We believed somebody to have dropped 
the wallet carelessly. Peter imagined the wallet to be full of 
money. He insisted on opening the wallet, and suggested that 
we share all the money inside. But Mother demanded that we 
take the wallet to the police station. In the police station, the 
policeman opened the wallet We found it to be containing just 
ten dollars! 
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It is predicted that semantics will overnide positive evidence (what is read to 
‘ 
i|l! 
the subjects) and the subjects will, for most of the time, resort to the CSR in 
« 
their retelling of the stories, despite the positive evidence given when they were 
read the stories. 
Verb Test 
. . 
丨 . 、 . . • • • 
This section is a test on the subjects' knowledge about the meaning of the verbs 
used in this experiment. The test consists of multiple choice questions and | 
. i； 
subjects were asked to choose the correct meaning of each underlined verb. 
j： 
Only test results of the subjects who knew the meaning of the verbs were 
‘ i. 







3.1.5 Results of the Experiment j 
‘ I 
I 
The results of the experiment are displayed in the charts in Appendix L 
! 
! 
1. Finiteness Test 丨  
This was a screening test. Subjects who scored over 70% in the test were 
qualified to move on to the other parts of the experiment. The result was that 
75% of the elementary learners, 89% of the intermediate learners and 100% of 
the advanced learners passed the test. 
2. Subjects' Responses to Ungrammatical Sentences in Section 2 
In section 2 of the test, the acceptability rate of the [PRO to VP] complement 
for pure force-dynamic verbs such as try, hurry and struggle is 
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overwhelmingly higher than that of the that-clause (see Figs. 1, 2 and 3 ~ try-
infinitival:95% that-clause:8; /?i//7y-infiiutival:65% that-clause 25%; struggle-
infinitival:75% that-clause: 15%). On the other hand, the acceptability rate of 
the that-clause complement for pure mental-utterance verbs such as guess, 
whisper and think is overwhelmingly higher than that of the infinitival clause 
(see Figs 13, 14 and 15). However, this alone does not tell whether this kind of 
‘ 
‘• 
verb+complement is attributed to the role of syntax or semantics, because the 
test sentences concerned are all grammatical and thus are present in the input. 
The high acceptability rate of these sentences can simply be due to the learners' -i 
I 
having come across these pairings in the input before. f » 
What is of particular interest are the learners' responses to ungrammatical 





The following shows the subjects' responses to ungrammatical sentences (with 丨 
the mean acceptability rate of the subjects and native speakers (NS) given in 
parenthesis). (Learner level in most cases does not play a significant role in 
I, 
determining the acceptability rate of the ungrammatical sentences.) For the 
sake of later analysis, these ungrammatical sentences are divided into eight 
groups: 
1.a) He tried that he solved the problem. (7.2%) (NS 0%) 
b) He hurried that he sent a letter. (22.4%) (NS 0%) 
c) Peter struggled that he got out of prison. (17.6%) (NS 0%) 
2.a) / want that I can go on a picnic with you. (33.5%) (NS 0%) 
b) I desire that I will be a millionaire. (55.7%) (NS 0%) 
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c) I'd like that I can be a doctor one day. (31.3%) (NS 0%) 
3.a) He insisted to go to the disco tonight. (61.4%) (NS 50%) 
b) John suggested to go to the disco tonight. (81.5%) (NS 33.3%) 
c) Mary hinted to go but Peter didnt understand. (45.8%) 
(NS 33.3%) 
i|l 
4 a) peter guessed to win the prize. (27.1%) (NS 33.3%) 
. b) John whispered to like Mary very much. (9.3%) (NS 0%) 
c) John thinks to be very clever. (8.5%) (NS 0%) ‘ 
5.a) He tried her to solve the problem. (3.5%) (NS 16.7%) „| 
b) Peter struggled Paul to get out of prison. (24.9%) (NS 0%) 
6.a) I hope you to do the work for me. (31.4%) (NS 0%) 
b) The workers demanded the boss to give them more holidays. 
(71.3%) (NS 16.7%) 
c) He proposed us to go on a picnic tomorrow. (48.2%) (NS 0%) 
7. a) He insisted me to do the work for him. (45.6%) (NS 0%) : 
b) John suggests Mary to read this good book. (76.7%) (NS 16.7%) , 
c) Mary hinted Peter to leave but he did not understand. (84.3%) 
(NS 0%) 
8.a) Peter guessed Paul to win the prize. (20.5%) (NS 0%) I 
b) John whispered Paul to like Mary very much. (13.7%) (NS 0%) 丨‘ 
c) John thinks Paul to be very clever. (19.9%) (NS 33.3%) 
Although all the sentences in 1 - 8 are ungrammatical (and thus never appear 
as positive evidence in the input), their acceptability rates vary greatly. 
However, we observe that there seems to be systematicity in the variation of 
the acceptability rates of these ungrammatical sentences: 
- 8 4 - , 
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a) Although the that-clause complement is ungrammatical in both group 1 and 
group 2 sentences, it seems to be more acceptable in group 2 sentences than in 
group 1. 
b) Although the [PRO to VP] complement is ungrammatical in both group 3 
and group 4 sentences, it seems to be more acceptable in group 3 sentences 
than in group 4. 
‘ 
c) Although the [NP to VP] complement (ECM construction) is ‘ 
�! 
ungrammatical in groups 5，6，7, and 8, it seems to be more acceptable in 
groups 6 and 7 than in groups 5 and 8. 
3. Context and Polysemous Verbs 
The results of section 3 of the experiment show that when context made clear 
the semantics of a polysemous verb (with both a force-dynamic and a : 
mental/utterance sense), the subjects automatically chose the that-clause for the 丨 
verb if the context favoured a mental/utterance sense of the verb, and an 
.. I' 
infinitival clause if the context favoured a force-dynamic sense of the verb. Iri 
！ 
• i. 
the test, with the polysemous verb expect, when context favoured a force- 丨 
dynamic sense of the verb, around 70% of the subjects chose the infinitival 
complement, and when context tavoured a mental/utterance sense, except for 
the low level subjects, over 70% chose the that-clause complement (see Figs. 
16 and 17). This kind of pairing pattern is particularly obvious with the verb 
tell. When context favoured a force-dynamic sense, over 90% of the subjects 
chose the infinitival complement, and over 90% chose the that-clause 
complement if context favoured a mental/utterance sense (see Figs. 18 and 19). 
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With the verb decide, this pattern of pairing pattern still holds (Figs 20 and 
21). 
However, in this section of the experiment, we see that the learners seem to 
have problems with polysemous verbs like know and find • No matter which 
• • 
sense the context favoured, an overwhelming majority of the subjects 
consistently chose the that-clause complement for these verbs (see Figs.24, 25, 
26 and 27). e 
“ 
• 
. • l|l 
4. Novel Verb+Complement Pairing , 
• [ 
The result of the novel verb test shows a veiy clear pattern that if the verb has 
• 丨丨.: 
a force-dynamic sense (e.g. fathei’ zengceoi, lapzi, sindung), an overwhelming 
majority of the subjects (over 80% on average, regardless of level) chose to 
use the infinitival clause (see Figs. 28 - 33); and if the verb has a 
menal/utterance sense (e.g. maisoen, zizaau，waihung, taulou), the majority of 
the subjects (over 80% on average) used the that-clause complement (see Figs� 丨 
. I 
34 - 39). This pattern is particularly clear if the subject of the complement 1 
clause is non-coreferential with the the main clause. 
1:. 
I 
5. Differences between LI and L2 Verbs in Taking Clausal Complements 
• • i 
(fail type verbs Vs punish type verbs) 
* Subjects accepted the infinitival complement (over 70% on average) rather 
than the that-clause for the verbs fail, manage, deserve and hesitate. The 
acceptability rate of the infinitival clause tends to rise with level (see Figs. 40 -
43). On the other hand, the majority of the subjects accepted clausal 
complements for the verbs punish, deceive, anger and excite. With 
punish and deceive, the acceptability rate of the infinitival complement is 
overwhelmingly higher than that of the that-clause (infinitival: 80% that-
- 8 6 -
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clause:20% on average) (see Figs. 44 and 45). The acceptability of both the 
infinitival and the that-clause complements are high for anger and excite 
(Figs. 46 and 47). 
. 
6. Story Retelling (Noncanonical Verb+Complement Pairing) 
In this section, subjects were read two stories in which there were both 
mental/utterance verbs (believe, imagine and find) and force-dynamic verbs 
(suggest, insist and demand), with noncanonical complement structures, 
i.e. a mental/utterance verb is paired with an infinitival complement (e.g. He ,丨 
jl1" 
believed the beach to he very beautifuf), and a force-dynamic verb is 
J： 
paired with a that-clause (e.g. He suggested that we go to Repulse Bay). 
Although the subjects were required to follow the version read to them as 
much as possible in their retelling of the story, the result shows that despite the 
positive evidence given, an overwhelming majority of the subjects used that- , 
clause complements for the mental/utterance verbs believe, find and imagine 1 
I 
(see Figs. 54 - 59)，and the majority used infinitival complements for the force-
dynamic verbs suggest, insist and demand (see Figs�48 - 53). 
I 
3.1.6 Analysis of the Results 
In general, the results conform to the hypothesis that the learners pair force-
dynamic verbs with infinitival complements and mental/utterance verbs with 
that-clause complements. The results in all sections are complementaiy in 
shedding light on the acquisition issue. 
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1. Subjects, Acceptance of Ungrammatical Sentences 
As discussed, what is of particular interest are the learners' responses to 
ungrammatical sentences. If the learner simply rely on syntax (the structures 
they have come across in positive evidence in the input) in the acquisition of 
verb complementation, their responses to all ungrammatical sentences should 
be more or less the same. Because none of the ungrammatical sentences ever 
appears in the input, the learners should reject them all alike. However, from 
the result of the experiment, we find that this is not the case. It seems that 
certain ungrammatical verb+complement pairings are more acceptable than the 
others. 
In 3丄5，we divided the ungrammatical sentences of section 2 into eight groups 
(repeated as follows ) (with the mean acceptability rates given in brackets): 
La) He tried that he solved the problem. (7.2%) (NS 0%) 
b) He hurried that he sent a letter. (22.4%) (NS 0%) 
c) Peter struggled that he got out of prison. (17.6%) (NS 0%) 
2.a) I want that I can go on a picnic with you. (33.5%) (NS 0%) 
b) I desire that I will be a millionaire. (55.7%) (NS 0%) 
c) I'd like that I can be a doctor one day. (31.3%) (NS 0%) 
3.a) He insisted to go to the disco tonight (61-4%) (NS 50%)1 
b) John suggested to go to the disco tonight (81.5%) (MS 33.3%) 
c) Mary hinted to go but Peter didnt understand. (45.8%) 
(NS 33.3%) 
4.a) Peter guessed to win the prize. (27.1%) (NS 33.3%) 
b) John whispered to like Mary very much. (9.3%) (NS 0%) 
1 A subsequent interview with the 3 native speakers accepting the test sentence reveals that 2 
of them considered the sentence grammatical only if the infinitival clause is treated as an 
adjunct (a purpose clause) rather than a complement clause. 
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c) John thinks to be very clever. (8.5%) (NS 0%) 
5.a) He tried her to solve the problem. (3.5%) (NS 16.7%) 
b) Peter struggled Paul to get out of prison. (24.9%) (NS 0%) 
6.a) / hope you to do the work for me. (31.4%) (NS 0%) 
b) The workers demanded the boss to give them more holidays. 
(71.3%) (NS 16.7%) 
c) He proposed us to go on a picnic tomorrow. (48.2%) (NS 0%) 
7. a) He insisted me to do the work for him. (45.6%) (NS 0%) 
b) John suggests Mary to read this good book. (76.7%) (NS 16.7%) 
c) Mary hinted Peter to leave but he did not understand. (84.3%) 
(NS 0%) 
8.a) Peter guessed Paul to win the prize. (20.5%) (NS 0%) 
b) John whispered Paul to like Mary very much. (13.7%) (NS 0%) 
c) John thinks Paul to be very clever. (19.9%) (NS 33.3%)2 
The variation in the acceptability rate of ungrammatical sentences shows that 
the learners do not simply rely on syntax in their acquisition of finiteness in 
verb complementation. 
But how do we account for the systematicity in the variation as observed in 
3.1.5? Here, semantics seems to offer an answer. There is something in 
common in the semantic properties of the main verbs in each group of 
sentences that gives rise to the systematicity in the acceptability rates of these 
ungrammatical sentences. 
2 This sentence is grammatical in archaic language. This is highly formal English and the verb 
has a very literary use. This may explain why some native speakers accept this sentence. This 
archaic use of the verb would be too advanced for the ESL subjects of this experiment. 
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a) Although the that-clause complement is ungrammatical in both group 1 and 
group 2 sentences, the learners seem to accept the that-clause complement with 
group 2 sentences more readily because the main verbs of the sentences in 
group 2 have a mental/utterance sense while those in group 1 do not. 
b) Although the [PRO to VP] complement is ungrammatical in both groups 3 
and 4 sentences, the learners seem to find the [PRO to VP] complement to 
the verbs of group 3 sentences more acceptable because the main verbs of the 
group 3 sentences have a force-dynamic sense while those of group 4 do not 
c) It might be argued that the high acceptability rate of groups 6 and 7 
sentences such as The workers demanded the boss to give them more 
holidays, and John suggested Mary to read this good book, can be 
attributed to LI influence (e.g. John taiyi Mary tai Ii bun hou syu. (John , 
suggest Mary read this good book.)) and might not have much to do with 
semantics. However, the result of the stoiy-retelling section suggests that this 
may not be the case. While finiteness is not morphologically realized in 
Chinese, the learneiB should treat both constructions He suggested that she 
read this book, and He suggested her to read this book, as the same if 
there is only LI influence (as discussed in 1.2.3). However, in the stoiy-
retelling section (section 7 of the test), even though the subjects were read the 
grammatical version He suggested that we go to Repulse Bay, Father 
demanded that we finish our homework before we could … ， a n 
overwhelming majority of the subject, in their retelling of the stoiy, used 
infinitival complements for these verbs, i.e. He suggested us to go …， 
Father demanded us to finish our homework …If LI is the determining 
factor, why is there such an obvious preference for the infinitival complement 
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over the that-clause complement for these verbs while there is no finiteness 
distinction morphologically realized in Chinese? On the other hand, even 
though the subjects were read sentences such as He believed the beach to 
be very beautiful, We found Father to be the most boring person in 
the world, etc�（i.e. mental verbs are paired with infinitival complements), an 
overwhelming majority of the subjects resort to that-clause complements for 
these mental verbs in their retelling of the story. The result strongly suggests 
that there is a kind of canonical V+complement structure determined by the 
semantics of the verb. ‘ 
On the other hand, it is also argued that the reason why the acceptability rate 
of the [NP to VP] complement to the verbs in groups 6 and 7 is high is that 
the learner actually perceives verbs such as hope, demand, propose, insist 
suggest, hint, etc. (besides as force-dynamic verbs) as three-place predicates. 
Hence, their representation of the sentences would be V+NP+[PRO to VP] 
- rather than the ECM type V+[NP to VP]. In other words，the NP in the verb 
phrase is perceived as an object argument of the main verb, i.e. a theta-marked 
complement of the main verb. In order to test this hypothesis, a follow-up test 
was conducted (to be discussed in 3.2). 
i 
2�Further Support for the Canonical Verb+Complement Pairing 
The canonical verb+complement pairing (force-dynamic verbs paired with the 
infinitival complement, and mental/utterance verbs with the that-clause 
complement) receives further support from the result obtained from the novel 
verb test (section 4) of the experiment. As mentioned in 1.2.3, Chinese does 
not make a difference between the that-clause and the infinitival clause in 
terms of the structure, as in (la) and (lb): 
(1) a. mama soeng keoi tinqyat hoei. (Mother wanted him to qo 
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tomorrow.) 
b. mama gu keoi tinavat hoei. (Mother guessed that he will 
‘ 
go tomorrow.) 
In the translation task, the subjects were given novel verbs (with the semantics 
of the verbs given in Chinese). Thus, it ruled out the possibility that the 
subjects paired a verb with a certain complement just because he had seen this 
pairing in positive evidence in the input before. And as Chinese does not have 
a that-clause/infinitival clause structural distinction, it also ruled out the 
possibility that the subjects relied on the LI sentence structure in their , 
translation task of choosing between the that-clause and the infinitival 
complement for the novel verbs. The sense of each novel verb was deliberately 
chosen such that it was unlikely that the subjects could think of English verbs 
with similar meaning and chose the complement through analogy. Hence, if 
any patterns are found in the result of this translation task, it should be 
attributed to the role of semantics. 
The result of the translation task shows a very clear pattern that if the verb has 
a force-dynamic sense (e.g. faathei, zengceoi, fapzi，sindung), an 
overwhelming majority of the subjects chose to use the infinitival clause; and if 
the verb has a mental/utterance sense (e.g. maiseon, zizaau, waihung’ 
taulou )，the subjects consistently chose the that-clause complement. 
For example, in the Chinese version, the complement structures of both (2a) 
and (2b) are identical, both being I 明 天 到 大 嶼 山 去 ] ( C a n t o n e s e 
romanization: [tingjat heoi daaijyusaan]): 
(2) a . 班 長 骚 茈 丨 明 天 到 大 蝮 山 去 1 
baanzoeng faathei tingjat heoi daaijyusaan 
class monitor verb tomorrow go to Lantau 
The class mornXor force-dynamic verb to go to Lantau tomorrow. 
- 9 2 - , 
b . 港 督 _ [明天到北京去] 
gongduk taulou tingjat heoi bakging 
Governor verb tomorrow go to Beijing 
However, the result shows that an overwhelming majority of the subjects 
(regardless of level) used an infinitival complement for (2a) (97%) and a that-
clause for (2b) (71%) (where faathei has a force-dynamic sense while taulou 
has a mental/ utterance sense). 
1 
3. Subjects' Performance with Polysemous Verbs 
The results of section 3 of the experiment show that when context makes clear 
the semantics of a polysemous verb (with both a force-dynamic and a 
mental/utterance sense), the subjects (of all levels) automatically choose the 
that-clause for the verb if the context favours a mental/utterance sense of the 
verb, and an infinitival clause if the context favours a force-dynamic sense of 
the verb. As observed in 3.1.5, this pattern holds for verbs such as expect, 
tell, decide and intend. 
This shows that the learners are indeed sensitive to the semantic value of the 
that-clause and the infinitival clause even at an early stage�That means one can 
distinguish between senses of polysemous verbs depending on the complement 
structure. 
However, in this section of the experiment, we observed that the learners have 
problems with polysemous verbs like know and find. No matter which sense 
the context favours, an overwhelming majority of the subjects consistently 
chose the that-clause complement for these verbs. This echoes the subjects' 
perfoimance in the story retelling section in which they, despite the positive 
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evidence given, seem unable to produce infinitival complement for verbs such 
as find, believe and imagine. 
This may be explained by the following: 
i) These verbs are by nature veiy different from polysemous verbs such as 
expect and tell. They are inherently mental verbs. Even when they take an 
infinitival complement, the force-dynamic sense is still very weak (e.g. I 
believe him to be very clever) The difference between these inherently 
mental verbs and polysemous verbs like expect is further evident if we look at 
the structure of the infinitival complements these inherently mental verbs can , 
take. Unlike the expect type of polysemous verbs, these inherently mental 
verbs, if they can take infinitives，can only take infinitival clauses with the 
copular be (e.g. I believe him to be very clever) or infinitival clauses in the 
perfective aspect (e.g. I believe him to have gone. *?/ believe him to go.) 
This shows that these infinitival complements can only express States (with the 
copular be or perfective aspect which shows that events are already reduced to 
states) rather than actions or events. States are typical internal arguments of 
mental verbs in the Lexical Conceptual Structure (LCS). This shows that even 
• I 
though these verbs (believe, find, know etc.) may take infinitival 
complement, they are still inherently mental verbs. 
" r 
ii) The difference between a context that favours a that-clause complement and 
a context that favours an infinitival complement for these inherently mental 
verbs is often too subtle for L2 learners. For example, they can easily tell the 
meaning difference between She told him to go. and She told him that he 
would go. But veiy few 12 learner can master the meaning difference 
between I know that he is clever and I know him to be very clever 
According to the Uniqueness Principle, a learnability theory (Pinker 
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1984),which states that each function gets a distinct encoding, only when the 
learner perceives a difference in function will he mark a form distinctively. 
Thus, when the learner cannot distinguish between the meaning difference 
between these two structures, they tend to collapse the two forms of 
complements into one even though both are present in positive evidence 
(Uniqueness Hypothesis), and the that-clause complements tend to prevail in 
the learner's perception because it is the CSR of Information/State which is the 
internal argument of mental verbs in the LCS, and the pairing of infinitival 
complements with these inherently mental verbs actually runs counter to the " 
assumption of canonical mapping. 
！ 
It may be argued that the learners' inability to produce and their tendency to 
reject inherently mental verbs+iitfinitival complement (e.g. I believe him to 
be clever) is due to its iirfrequency in positive evidence. This argument does 
not seem convincing if we look at the result of section 2. As discussed before, 
the learners tend to accept even ungrammatical sentences like He suggested 
her to read this book, Mary hinted to go. It means learners tend to accept 
certain sentences even though they are of zero frequency in positive evidence. 
This shows that infrequency may not play an important role in determining the ； 
low acceptability of certaiii sentence constructions. 
This argument receives further support in the story retelling section in which 
the majority of subjects produced sentences like He suggested us to go … 
Father demanded us to finish our homework", which are again of zero 
frequency in positive evidence in the input. 
Furthermore, in the translation section, even though the subjects were given 
novel verbs (verbs with zero frequency in positive evidence), there is a veiy 
consistent pattern of Y+complement structures produced by the subjects. 
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All these support the argument that infrequency may not play a significant role 
• 
. 
in determining the learners' inability to produce and their tendency to reject a 
certain V+complement pairing. Rather, it is the semantic properties of the verb 
(together with the semantic values of the that-clause and the infinitival clause) 
that determine the pairing. 
4. LI Transfer in the Acceptability of Clausal Complements 
Section 6 of the test aims to investigate the role of LI syntax in determining 
the learners' acceptability of clausal complement and their choice between that- ” 
• 1 
clause and infinitival complements to these verbs. For the first four of these 
verbs, the LI counterparts do not take clausal complements (manage, fail, 
deserve, hesitate), and these verbs are neither force-dynamic nor 
mental/utterance verbs (in other words, it is idiosyncratic that these verbs take 
infinitival complement). Thus, it is hypothesized that if the learner accepts 
infinitival complements to these verbs, it must be due to positive evidence from 
. i 
• I 
the input only, because semantics does not help in this case. Thus, it should be 
either the learner accepting infinitival complement (because he has come across 
I 
this pairing in positive evidence in the input) or rejecting clausal complements 
altogether. The result of this part of the test is quite consistent with the above 
hypothesis. The subjects tend to accept the infinitival complement rather than 
the that-clause, and this acceptability rate tends to' rise with learner level, 
showing that positive evidence in the input may play an important role, because 
the higher the learner level, the more positive evidence the learners tend to be 
exposed to. On the other hand, the acceptability of that-ciause complements 
for these verbs are quite low (except for hesitate at the low level, and we 
hypothesize that the low level learners may take hesitate as a mental verb) 
and this consistently decreases with level. - 9 6 - , 
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For the other four verbs in this section of the test (anger, excite, punish, 
deceive), it is hypothesized that the learners may accept clausal complements 
to these verbs because their LI allows this. But if they consistently pair these 
verbs (with a force-dynamic sense) with infinitival complements, it is likely that . 
semantics (because Chinese does not distinguish between that- and infinitival 
clauses structurally) and the role of LI (LI allows clausal complement) operate 
together. The result of this part of the experiment is consistent with the 
hypothesis. The majority of the subjects (regardless of level) accepted clausal 
complements to these verbs. With punish and deceive, the acceptability rate 
of infinitival complement is overwhelmingly higher than that of the that-clause, 
showing that the role of LI and semantics operate together. 
It might be argued that the subjects chose infinitival complements rather than 
that-clause complements for these verbs simply because of LI transfer. The 
infinitival clause, without a lexical subject, seems to approximate to the 
Chinese translation more than the that-clause with its lexical subject, as shown 
in (3): 
(3) mama fat ngo sai saai di wun. 
Mother punish I wash all dishes 
*Mother punished me to wash all the dishes. 
"Mother punished me that丄washed all the dishes. 
However, the results of section 4 show that this may not be the case. In the 
Chinese version, even if the complement structures of both a force-dynamic 
verb and a mental/ utterance verb are identical, the subjects still paired the 
infinitival complement with the force-dynamic verb and the that-clause 
complement with the mental/ utterance verb. Let us look at the following 
example again: 
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In the Chinese version, the complement structures of both of the following 
sentences are identical, both being ( I 明 天 到 大 嶼 山 去 ] ) ( C a n t o n e s e 
. 
. • j 
romanization: [tingjat heoi daaijyusaanj): 
藤 
(4) a . 班 長 發 蓝 [ 明 天 到 大 嶼 山 去 ] 
baanzoeng faathei tingjat heoidaaijyusaan 
class monitor verb tomorrow go to Lantau 
The class momiov force-dynamic verb to go to Lantau tomorrow. 
b . 港 督 透 」 露 [ 明 天 到 北 京 去 I 
gongduk taulou tingjat heoi bakging ^ 
Governor verb tomorrow go to Beijing 
However, the result shows that an ovemhelming majority of the subjects 
(regardless of level) used an infinitival complement for 1 and a that-clause for 
2 (where faathei has a force-dynamic sense while taulou has a mental/ 
utterance sense). 
Thus, this result shows that the subjects accepted infinitival complements to 
verbs such as punish and deceive not simply because of LI transfer. 
Semantics also has a role to play. 
However, what makes the issue more complicated and interesting is the 
difference between the results obtained for verbs like deceive and punish 
and verbs like anger and excite. Unlike punish and deceive, the 
acceptability of both infinitival and that-clause complements are high for 
anger and excite. While all the four verbs have a force-dynamic sense, why is 
there such a difference in the result? Why did the subjects only accept 
infinitival complement for punish and deceive while they accepted both the 
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that-clause and the infinitival complement for anger and excite? Here we 
hypothesize that LI influence is particularly complicated here. The LI 
counterparts for anger and excite are resultative verbs while the LI 
counterparts for punish and deceive are not. Thus, it might be that the 
learners, due to LI influence, treated anger and excite as resultative verbs 
and accepted the that-clause because they treated the that-clause (this time not 
as an argument of mental verbs) as a result clause (see (5)): 
(5) a . 個 頑 皮 細 路 激 到 我 打 但 
go waanpei sailou gik dou ngo da keoi 
(art,) naughty boy anger i hit him. 
*The naughty boy angered me that I beat him. 
b . 個 頑 皮 細 路 剌 激 到 條 蛇 咬 瑪 利 
go waanpei sailou cigik tiu se ngaau Mary 
(art.) naughty boy excite (quan.) snake bite Mary 
• The naughty boy excited the snake that it bit Mary. 
c . * 媽 媽 罰 到 你 洗 曬 O 碗 
mama fat dou nei sai saai di wun 
Mother punish you wash all (art) dishes 
•Mother punished vou that vou washed all the dishes. 
• ‘ I丨 
d . *個壞人握到Z 7細路做壞事 
go waaijan ngaak dou di sailou zou waaisi 
(art.) bad guy deceive (art.) child do bad thing 
* The bad guy deceived the children that that did bad things 
Only the underlined that-clause in (5a) and (5b) can be interpreted as a result 
clause. 
In order to test this hypothesis, a follow-up test was conducted. 
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3.2 The Foflow-up Test 
3.2.1 The Test 
Section 1 
This test aims to investigate whether or not the L2 learners perceive verbs like 
hope, suggest, demand etc as three-place predicates. The results of the 
previous experiment shows that a majority of the subjects tend to accept 
‘ I 
constructions like I hope you to do it for me, He suggested her to read 
the book, They demanded the boss to give them more holidays, etc.. 
Our argument is that the reason why the learners accepted these sentence 
constructions is that they perceived the verbs as taking three arguments. Thus, 
their representation of these sentences would be V+NP+[PRO to VP] rather 
than the ECM type V+[NP to VP]. In other words, the NP in these verb 
phrases is perceived as an object argument of the main verb, i.e. a theta-
marked complement of the main verb. The reason why the learners do not 
accept sentences like He tried her to solve the problem, and He struggled 
her to get out of prison is that unlike verbs such as hope, suggest, 
demand, etc., the learners do not perceive try and struggle as three-place 
predicates. In other words, they do not perceive these verbs as taking a theta-
marked NP complement and a [PRO to VP] complement. 
The following test is designed to support the above argument. If the learners 
really perceive the NP in the verb phrase as an argument (i.e. a theta-marked 
complement) of the main verb, the NP should receive a thematic role assigned 
by the main verb, and 
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a) there should be selection restriction between the verb and the NP. In 
previous discussions, we argue that the learners actually perceive this NP as the 
manipulee (the verb being a manipulative verb), then the selection restriction 
imposed on this NP is that it should be something animate. This is true with 
real manipulative verbs like persuade as in (6): 
(6) a. He persuaded Mary to buy the book. 
b. *He persuaded the rock to fall. 
There should be no such a restriction with ECM constructions as shown in (7): ； 
. . 
(7) a. He expected Mary to build a house, 
b. He expected the rock to fall. 
Thus, if the learners really perceive the verbs as three place predicates (the NP 
being the object manipulee), they should perceive the verbs as imposing a 
selection restriction on the NP that it has to be something animate. Hence, they 
should accept sentences like He suggested Mary to read this book, but | 
reject sentences like He suggested the rock to /a//.(with the inanimate 
object) 
b) non-argument NPs like expletives cannot occur in this position (if the 
learners really perceive the NP as a theta-marked complement/argument of the 
verb). That is why expletives (like it, there ) can only occur as subjects but 
never as objects). Thus, unlike ECM constructions I expect it to rain soon； 
expletives can never occur in that NP position with real three-place predicates 
as in (8): 
(8) *He persuaded there to be more money given to him. 
Hence, if the learners really perceive the verbs as three-place predicates, they 
may tend to reject sentences like He suggested there to be meeting for all 
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staff members, while they accept He suggested them to hold a meeting 
for all staff members. 
• | | 
c) the NP argument can always passivize (if it is a theta-marked argument of 
the verb)�Thus, if the learners perceive the verbs as three-place predicates, 
they should accept passive sentences like Mary was suggested to read this 
book, You are hoped to finish the work as soon as possible. 
d) The learner may also accept that-clause paraphrase of the sentence in the 
way as in (9): 
(9) He suggested Mary to read this book, 
-> He suggested Mary that she should read this book. 
Following the above rationale, the following are sentences used in the 
grammaticality judgement task in the follow-up test: | 
1.1 hope you to do the work for me. 
！! 
2.1 hope it to stop raining soon. 
3.1 hope the rain to stop soon. 
4. You are hoped to finish the work as soon as possible. 
5. It Is hoped to stop raining soon, 
6. Mother hopes me that I can be a doctor one day. 
7. He suggested Mary to read this good book. 
8. He suggested there to be a meeting for all staff members. 
9. He suggested the rock to fall. 
10. You are suggested to read this book. 
11 There is suggested to be a meeting for all staff members. 
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12. He suggested Mary that she should read this book. 
13. Mother expects me to do all the housework. 
. 
14. He expects it to rain soon, 
15. He expects the car to break down soon. 
16. You are expected to finish the work as soon as possible. 
17. ft is expected to rain soon. 
18. Mother expects me that I will do all the housework, 
19. He insisted me to do the work for him. 
20. He insisted there to be somebody to serve him. 
21. He insisted more money to be given to him. 
22.1 was insisted to do the work for him 
23. There was insisted to be somebody to serve him. 
24.The stubborn old man insisted me that I should do all the work for 
him. 
25. The Legislators proposed the Governor to spend more money on 
education. 
26. The Legislators proposed there to be more money spent on 
1 
education. 
21. The Legislator proposed the fees to rise. 
28. The Governor is proposed to spent more money on education. 
29. There is proposed to be more money spent on education. 
30. The Legislators proposed thr Governor that he should spend more 
money on education. 
31. The policeman demanded the suspicious man to show his ID card 
32. The King demanded there to be a big palace built for him. 
33. The police demanded all crimes to stop. 
34. The suspcious man was demanded to show his ID card. 
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35. There is demanded to be a big palace built for the King. 
36. Father demanded us that we should finish our homework before 
we could go out to play. 
37. Mary hinted Peter to buy her a diamond ring but Peter did not 
understand. 
38. Mary hinted it to rain soon but Peter still did not bring an umbrella. 
39. Mary hinted a diamond ring to be bought for her but Peter did not 
understand, 
40. Peter was hinted to buy a diamond ring for Mary. 
41. It is hinted to rain soon. 
42. Mary hinted Peter that he should buy her a diamond ring. 
Section 2 
This test aims to investigate the LI influence on the L2 learners' acceptabilty of 
the that-clause as result clause in resultative construction. The result of the 
previous experiment shows that L2 learners tend to accept only the infinitival 
‘ ！ 
clause and reject the that-clause for a verb if it has a force-dynamic sense and 
its LI counterpart takes clausal complements (e.g. punish, deceive). 
However, for verbs such as anger and deceive, although they have only a 
forceniynamic sense (and not a mental sense), the learners tend to accept both 
an infinitival and a that-clause complement. This seems to be inconsistent with 
our hypothesis. However, here, we argue that the learners treat the that-clause 
complement not as an argument of a mental verb, but rather the result clause 
of a resultative verb because the LI counterparts for anger {giknau) and 
excite {cigik) are resultative verbs while those for punish (fat) and deceive 
(ngak) are not. 
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In the following test, some of the verbs in the test sentences can be interpreted 
as resultative verbs in Chinese (wipe, hit, excite, anger) and some of them 
cannot (teach, help, deceive, punish). Each of the test sentences consists of 
a that-clause. If the above hypothesis is right (i.e. if the learners interpret the 
that-clause as a result clause), the subjects should consistently accept the that-
clause with those verbs that can be intrepreted as resultative verbs (in either LI 
or 12) and reject the that-clause with those verbs that cannot be interpreted as 
resultative verbs (and also cannot be interpreted as mental verbs). For example, 
they should accept sentences like (10a) but not (10b): 
(10) a. He hit the snake that it died, 
b. He taught me that I did my homework. 
Following the above rationale, the sentences used in the grammaticality 
judgement tasks are: 
1 He wiped the table that it became very clean. 
2. He hit the snake that it died. 
3. The naughty boy excited the snake that it bit Mary. 
4. The naughty boy angered me that I beat him. 
5. He taught me that I did my homework. 
6. Mother punished me that I washed all the dishes. 
7. The bad guy deceived the children that they gave him all their 
money. 
8. He helped me that I finished my work. 
3.2.2 Subjects 
3 levels of learners were chosen: 
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The elementary learner group consisted of 6 Form 2 students. The 
intermediate learner group consisted of 6 Form 4 students. The advanced 
learner group consisted of 6 Form 6 students. 
3.2.3 Procedure 
The three groups of subjects were asked to do grammaticality judgement on a 
list of sentences given. They were given enough time (30 minutes) to do the 
test. 
3.2.4 Analysis of the Results of the Follow-up Test 
In general, the results of section 1 of the test are very much in line with the 
hypothesis that L2 learners actualty treat verbs like hope, suggest, demand, 
insist, etc. as three-place predicates. Earlier, we argued that the reason why L2 
learners tend to accept sentences like I hope you to do it, He demanded us 
to do it, etc. is that they perceive the main verb in these sentences as three-
place predicates. In other words, the learners perceive the NP in the verb 
phrase as a theta-marked complement of the verb. If this is the case，the NP 
should receive a tiiematic role assigned by the main verb, and 
• there should be selection restriction between the verb and the NP 
• non-argument NPs like expletives cannot occur in this position 
• the NP argument can always passivize 
• the learner may also accept that-clause paraphrase of the sentence like: 
He suggested [Mary] [to read this book�. 
—> He suggested [Mary] [that she should read this book]. 
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The results are as follows: (regardless of levels) (the number of subjects and 
the percentage is given below) 
a) the acceptability of V+NP(person) +to+VP is high 
hope: 11 out of 18 (61%) 
suggest 18 out of 18 (100%) 
insist 9 out of 18 (50%) 
propose: 16 out of 18 (89%) 
demand: 18 out of 18 (100%) 
hint 14 out of 18 (78%) 
b) among those who accepted the above complement structure 
V+NP(person) +to+VP, only a few accepted V+NP(expfetive) +to+VP: 
hope： 8 out of II3 (50%) 
suggest 6 out of 18 (33%) 
insist 3 out of 9 (33%) 
propose： 3 out of 16 (19%) 
demand: 8 out of 18 (44%) 
hint 2 out of 14 (14%) 
c) among those who accepted V+NP(person) +to+VP, only a minority (or 
even nil) accepted V+NP(inanimate)+to+VP: 
(except for hope: 7 out of 11 (64%)) 
suggest 4 out of 18 (22%) 
insist 0 out of 9 (0%) 
3 A subsequent interview with the subjects reveals that some of them treat the it in the 
sentence I hope it to stop raining soon as a pronoun, rather than an expletive. They said it 
refers to 'the sky" or 'God'. In this case, it can be argued that some of the learners perceive the 
NP it as something animate ('God'). This partially explains why the acceptability rate of / 
hope it to stop raining soon is comparatively high. 
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propose： 7 out of 16 (44%) 
demand: 3 out of 18 (17%) 
hint 1 out of 14 (7%) 
d) the occurrence of such a case in which a subject accepted 
V+NP(expletive) +to+VP but did not accept V+NP(person)+to +VP is 
almost nil: 
hope: 1 out of 7 (14%) 
suggest 0 out of 5 (0%) 
insist 1 out of 4 (25%) 
propose: 0 out of 3 (0%) 
demand: 0 out of 6 (0%) 
hint 1 out of 3 (33%) 
e) the occurrence of such a case in which a subject accepted 
V+NP(inanimate) +to+VP but did not accept V+NP(person) +to+VP is 
minimal: 
hope： 1 out of 5 (20%) 
suggest 0 out of 4 (0%) 
insist 0 out of 1 (0%) 
propose: 1 out of 8 (13%) 
demand: 0 out of 3 (0%) 
hint Ooutof 1 (0%) 
f) among those who accepted V+NP(person)+to+VP, a majority also 
accepted the NP to be passivized: 
hope: 8 out of 11 (73%) 
suggest 13 out of 18 (73%) 
insist 4 out of 9 (44%) 
propose: 13 out of 16 (81%) 
demand: 15 out of 18 (83%) 
hint. 9 out of 14 (64%) 
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*Among those who accepted V+NP(person) +to+VP but did not accept the 
NP to be passivized, the majority were low proficiency learners. It is argued 
that the reason why they did not accept the passive version is probably that 
they had not yet mastered passivization. 
g) among those who accepted V+NP(person) +to+VP, the majority also 
accepted V+NP+that-clause (e.g. He suggested her that she should 
read this book.) 
hope: 9 out of 11 (82%) 
suggest 17 out of 18 (94%) 
insist 8 out of 9 (89%) 
propose： 15 out of 16 (94%) 
demand: 18 out of 18 (100%) 
hint 14 out of 14 (100%) 
h) It is interesting to note that the subjects' performance with ECM verb 
expect is of more or less the same pattern as noted above: 
18 out of the 18 subjects (100%) accepted expect+NP(person) +to+VP, 
while only 7 of them (39%) accepted expect+NP(expletive) +to+VP, and 
only 11 of them (61%) accepted expect+NP(inanimate) +to+VP. 9 out of 
the 18 (50%) also acccpted the construction Mother expects me that I will , 
do all the housework. While 16 out of 18 (89%) accepted the passive 
version (with animate NP) You are expected to finish the work, only 9 of 
them (50%) accepted the passive (with expletive NP) It is expected to rain 
soon. 
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Thus, the results support our argument that the learner's representation of the 
ECM sentence is NP+V+NP+[PRO to VP] 
rather than 
NP+V+[NP to VP] 
With regard to section two of the test which aims to investigate the LI 
influence on the L2 learners' acceptability of the that-clause as a result clause in 
resultative construction, it is interesting to note that the learners tended to 
accept a that-clause complement for a verb whose Chinese counterpart is a 
resultative verb that can take an extent complement: 
(The acceptability rates -number of subjects and the percentage- are given in 
brackets) 
The following sentences contain verbs whose Chinese equivalents are 
resultative verbs. 
He wiped the table that it became very clean. 
(11 out of 18 -61%) 
He hit the snake that it died. (12 out of 18- 67%) 
The naughty boy angered me that I beat him. 
(7 out of 18-44%) 
The naughty boy excited the snake that it bit Mary. 
(6 out of 18- 33%) 
The following sentences contain verbs whose Chinese counteiparts are not 
resultative verbs. 
He taught me that I did my homework. (2 out of 18 -11%) 
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Mother punished me that I washed all the dishes. 
(3 out of 18 - 17%) 
The bad guy deceived the children that they did bad things. 
(2 out of 18-11%) 
I helped Mother that she washed all the dishes. 
(2 out of 18- 11%) 




The empirical findings and analysis in chapter 3 can indeed offer insights into 
the Logical Problem of language acquisition in the L2 context. As discussed in 
chapter 1, the L2 learner, like children acquiring the LI, has to work out a 
highly complex grammar of the L2 based on the finite input. But what also 
needs to be accounted for in the case of SLA is, as opposed to the uniform 
success of acquiring the LI, the incompleteness of acquisition -- why the L2 
learner fails to master certain aspects of the target grammar. Thus, in providing 
an answer to the logical problem of SLA, L2 learnability theory1 should 
account for the learning difficulty as well as for successful acquisition. Hence, 
as Yip (1995) puts it, L2 learnability theory is as much a theoiy of 
wnlearnability as of k^mability� 
The present study has contributed to an answer to this lo^cal problem of SLA. 
The canonical relation between syntax and semantics, as discussed in the 
present study, has offered an explanation for the learning difficulty as well as 
for successful acquisition of finiteness in verb complementation by Cantonese 
ESL learners. The present study has argued for a kind of canonical relation 
between syntax and semantics in the L2 competence with regard to finiteness 
1 Learnability theory attempts to provide an explicit answer to the logical problem of 
language acquisition: to explain how a language learner progresses from one state of 
knowledge to another based on language input. (Yip 1995) 
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in verb complementation: The infinitival clause is the Canonical Structural 
Realization (CSR) (Grimshaw 1981) of <EJffect> which is an internal 
argument of force-dynamic verbs, while the that-clause is the CSR of 
<Information>/<State> which is an internal argument of mental/utterance 
verbs in the Lexical Conceptual Structure (LCS) (Jackendoff 1991). Thus, 
coming back to the question put forward at the beginning of Chapter 1 as in 
(1)： 
(1) While both the infinitive and the that-clause have a clausal 
status, and while a clause encodes a proposition, how does the 
learner know whether the complement proposition should be 
encoded as a that-clause or an infinitival clause? 
the syntactic-semantic canonical relation regarding finiteness in verb 
complementation offers an answer: The learner would choose to encode the 
complement proposition as an infinitival clause if the matrix verb is a force-
dynamic verb, and he would encode the proposition as a that-clause if the 
matrix verb is a mental/utterance verb. 
This syntactic-semantic canonical relation in the L2 competence has accounted 
for the successful acquisition of finiteness in verb complementation: 
i) why learners acquire force-dynamic verbs + the infinitival complement (e.g. 
He tried to win the prize.) and mental/ utterance verbs + the that-clause 
complement (e.g. He thought that he would win the prize.) without 
difficulty. 
ii) why learners seldom make mistakes like: force-dynamic verbs + the that-
clause complement (e.g. He tried that he won the prize.) and mental/ 
utterance verbs + the infinitival complement (e.g. He thought to win the 
prize.) 
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On the other hand, this syntactic-semantic canonical relation also accounts for 
the unsuccessful aspects of acquisition concerning finiteness in verb 
complementation: 
iii) why errors like insist 十 infinitival complement and want + that-clause 
complement are common. 
iv) why learners find ECM constructions with inherently mental/utterance 
verbs such as believe (e.g. I believe the beach to be very beautiful.) and 
find (We found Father to be the most boring person.) difficult. 
To recapitulate, the explanations, as dicussed in chapter 3, are as follows: 
i) Why do learners acquire force-dynamic verbs + the infinitival complement 
(e.g. He tried to Win the prize.) and mental/ utterance verbs + the that-
clause complement (e.g. He thought that he would win the prize.) without 
difficulty? 
The ease of acquisition can be accounted for by the canonical syntactic-
semantic mapping: A force-dynamic verb takes <Effect> as its internal 
argument whose CSR is the infinitival clause, while a mental/utterance verb 
t a k e s � I n f o r m a t i o n � / � S t a t e � a s its internal argument whose CSR is the that-
clause. Thus, force-dynamic-verb+infinitival clause and mental/utterance 
verb+that-clause are the canonical verb+complement pairings. 
ii) Why do learners seldom make mistakes like: force-dynamic verbs + the 
that-clause complement (e.g. *He tried that he won the prize.) and mental/ 
utterance verbs + the infinitival complement (e.g. *He thought k> Win ihe 
prize)? 
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This is because this type of verb+complement pairing runs counter to the 
canonical syntactic-semantic mapping as discussed in (i). 
iii) Why are errors like insist+ infinitival complement and want+ that-clause 
complement common? 
Although insist+ infinitival complement and want+that-clause are 
ungrammatical constructions in English, these verb+complement pairings 
� 
actually conform to the canonical syntactic-semantic mapping. The insist type 
of verbs (which includes insist, suggest, hint, etc.), besides their 
mental/utterance sense, have also a force-dynamic sense. Similarly, the want 
type of verbs (which includes want, desire, would like, etc.), besides their 
force-dynamic sense, have also a mental/utterance sense. Thus, in the 
insist+ infinitival complement construction, the verb is interpreted in its force-
dynamic sense by the learner. In the want+that-clause construction, the verb 
is intrq>reted in its mental/utterance sense. 
iv) Why are ECM constructions with inherently mental/utterance verbs such as 
believe (e.g. I believe the beach to be very beautiful.) and find (We 
found Father to be the most boring person.) hard to acquire? 
As seen from the results of experiment I, learners demonstrated considerable 
difficulty in acquiring the p^P to VP] complement with tfie believe type of 
verbs (including believe, know, find, realize, imagine, etc.) It is argued that 
this has more to do with the canonical syntactic-semantic mapping than 
‘ 
infi-equency in the positive evidence in the input 
Here, the Uniqueness Principle (Pinker 1984) could offer an explanation. As 
• . 
I discussed in 3.1.6，the believe type of verbs are inherently mental/utterance verbs, and the difference between a context that favours a that-clause -115-I：： .. -
complement and a context that favours an infinitival complement for these 
inherently mental/utterance verbs is often too subtle for L2 learners. As shown 
in the result of the polysemous verb test, the learner can easily tell the meaning 
difference between She told him to go and She told him that he would 
go, but very few L2 learners can master the meaning difference between I 
know that she is a good girl, and I know her to be a good girl. 
According to the Uniqueness Principle, a learnability theory which states that 
each function gets a distinct encoding, only when the learner perceives a 
difference in function will he mark a form distinctively. Thus, when the learner 
cannot distinguish between the meaning difference between these two 
structures, they tend to collapse the two forms of complements into one even 
though both are present as positive evidence in the input (Uniqueness 
Hypothesis), and the that-clause complements tend to prevail in the learner's 
perception because it is the CSR of <Information>/<State> which is the 
internal argument of mental verbs in the LCS, and the pairing of infinitival 
complements with these inherently mental verbs actually runs counter to the 
assumption of canonical mapping. 
Having discussed in (iii) how the canonical syntactic-semantic relation accounts 
for construction errors by ESL learners, the question here would be: How do 
these errors eventually drop out of the learners' interlanguage? 
1. Expunging suggest NP to VP 
The results of experiment I show that L2 learners readily accept NP to VP 
complements to verbs such as suggest, demand, insist, etc. (Section 2), and 
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this kind of errors are frequent in L2 production (Section 7). The results of the 
follow-up test suggest that L2 learners actually treat the suggest type of verbs 
as three-place predicates and thus their representation of the sentences is: 
NP+V+NP+[PRO to VP] 
Hence, the problem here can be attributed to an immature mastery of the 
argument structure of the verbs in question (i.e. the learner treats these verbs as 
three-place predicates while in fact, they are two-place ones), for semantically 
similar verbs like advise, persuade, etc. may serve as models for analogy. 
Thus, without the benefit of negative evidence, how does the L2 learner know 
that these verbs are actually two-place predicates rather three-place ones? 
Here, we hypothesize that the V+that-clause construction can serve as some 
kind of indirect positive evidence to prompt the learner to reanalyse the 
argument structure of the suggest type of verbs. The V+that-cfause reveal 
to the learner that these verbs in question are actually two-place predicates 
instead of three-place ones. When the learner gets from the input data: 
He suggested [that you do it]. 
He insisted [that / go]. 
but He advised [you] [that you should do it]. 
He persuaded [me] [that / should go�. 
he then realizes that the argument structure of verbs like suggest’ insist is 
actually different from their analogy model verbs like advise, persuade, etc.. 
But this alone is not enough to expunge the suggest NP to VP type of 
construction from the interlanguage of the L2 learner. Notice that the suggest 
type of verbs (including suggest, demand, insist, recommend, etc.) can 
-117- , 
actually be expressed in their force-dynamic sense in English although they do 
not take infinitival complements. This is evidenced by the fact that these verbs 
can take the present subjunctive that-clause, as in (2): 
(2) I suggest [that he go at once]. 
As discussed in Section 2.2.5, a present subjunctive that-clause has the same 
modality as an infinitival clause- Control Modality. Thus, it is hypothesized 
that until the L2 learner has mastered the present subjunctive mood, he will 
continue to produce the suggest NP to VP structure even though the 
suggest ^present subjunctive that-clause structure is present in the input. 
The fact that the present subjunctive mood is acquired at a late stage in SLA, 
to a certain extent, explains why the suggest NP to VP structure is so 
common in L2 production even with advanced learners. 
2. want+that-clause — susceptible to fossilization 
The result of section 2 of the experiment shows that the acceptability rate of 
the that-clause complement for the want type of verbs (including want, 
desire, would like, etc.) is quite high. It is argued that this may be due to the 
fact that the want type of verbs have a mental/ utterance sense which makes 
the that-clause complement compatible. 
If this is the case, it is not easy to expunge the ungrammatical want+that-
clause structure from the 12 learner's interlanguage without negative 
evidence. The want+infinitival complement structure cannot serve to 
preempt the ungrammatical want+that-clause. This is because the learner 
perceives want+that-clause (with a mental sense) as functionally different 
from want+infinitival clause (with a force-dynamic sense) (as discussed in 
-118 - , 
2.3.2). According to the Uniqueness Principle, preemption takes place only 
when the learner perceives two forms as encoding the same meaning. Hence, 
in this case, we hypothesize its susceptibility to fossilization. 
This is well-supported by the errors found in the essays of some advanced 
learners as in (3): 
(3) a. The Chinese Government also wants that Hong Kong people 
can help them earn more money. 
b. He desires that everybody would listen to him and treat him 
like a king. 
The canonical syntactic-semantic relation regarding finiteness in verb 
compiementation, on the other hand, has argued against the claim that there is 
a universal preference for the infinitrval complement over the that-clause which 
is made on a purely syntactic basis (Martohardjono and Flynn 1993). As well-
supported by the empirical data of the present study, what actually determines 
whether the learner prefers the infinitival complement or the that-clause is the 
semantics of the main verb. If the learner is given a context which favours the 
mental/utterance sense of the 'polysemous' main verb, the learner will prefer 
the that-clause to the infinitival complement. However, if the context favours 
the force-dynamic sense of the verb, the learner will prefer the infinitival 
clause. On the other hand, if the verb is inherently mental/utterance, for 
instance, verbs such as believe, know, imagine, realized and find, even 
though the verb allows both the that-clause and the infinitival complement, 
there would still be a preference for the that-clause over the infnitival clause. 
However, if the verb is inherently force-dynamic, for example, demand, there 
would be a preference for the infinitival clause over the that-clause 
-119- , 
9 
complement. (This is evidenced by the results of the polysemous verb test and 
the stoiy retelling task.) Thus, we argue that there is no universal preference 
for either the infinitival complement or the that-clause, but it is the semantic 
properties of the main verb, together with the syntactic-semantic canonical 
relation, that determine the choice。What also contributes to this argument is 
that the learners accept or even produce ungrammatical sentences like those in 
(4)： 
(4) a. *He insisted to go to the disco. 
b. *Peter suggested us to go to the Ocean Park. 
c. *He wanted that everybody would treat him like a king. 
d. “ would like that Peter and Mary would work together. 
in which an infinitival complement is paired with a verb with a force-dynamic 
sense (as in 4a and 4b) or a that-clause is paired with a verb with a 
mental/utterance sense (as in 4c and 4d). The fact that these sentences are 
ungrammatical (and thus never appear in the input) reflects that the learners' 
choice between the that-clause and the infinitival complement in these 
sentences depends on the canonical syntactic-semantic relation. If there were a 
universal preference for either the infinitival complement or the that-clause, 
why is there still such a neat pattern (as shown in the empirical data) that a 
force-dynamic verb is paired with an infinitval complement and a 
mental/utterance verb is paired with a that-clause, even with ungrammatical 
‘ sentences produced by the learners? Why does such a pattern still hold with the 
learners' performance in the novel verb test? Why did the subjects not 
demonstrate a preference for either the infinitival complement or the that-
clause with all novel verbs? Why do learners have difficulty in acquring the 
infinitival complement with inherently mental/utterance verbs (such as 
-120-
believe) and the that-clause with inherently force-dynamic verbs (such as 
demand)! 
In conclusion, the empirical study has offered strong evidence for the canonical 
relation between syntax and semantics regarding finiteness in verb 
complementation in the learner's L2 competence, and this canonical syntactic-
semantic relation has contributed insights into the Logical Problem of SLA. 
4.2 Future Research 
The present study has demonstrated how the syntactic-semantic canonical 
relation deteimines the acquisition of finiteness in verb complementation by 
Cantonese ESL learners, and accounts for some common complementation 
errors as well as the nonoccurrence of certain errors in ESL learners' 
interlanguage. The leamability issues arising from this study, as discussed in 
4.1，are worth exploring in greater depth through empirical studies。Thus, the 
present study can be viewed as a starting point for future research on how 
these complementation errors concerned with finiteness are eventually 
expunged from the learner's interlanguage, and whether some of them are 
susceptable to fossilizatioiL It would also be worth investigating how syntactic-
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Appendix I 
Results of the Experiment 
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酔. Section Two _ 
Group 1 
1 - t r y 
. , 。 [ • . He tried to solve the problem. 
Fig 1 Subjects responses to clausal complements for f r y , , , , , 
. H e tried that he solved the problem. 
try . He tried her to solve the problem. 
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Fig 2 Subjects' responses to clausal complements for hurry 2. hurry 
He hurried to send a letter. 
hurry . He hurried that he sent a letter. 
He hurried her to send a letter. 
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3. struggle 
F i g 3 Subjects' responses to clausal complements for . 触 r s t r u ^ d to get out o f prison. 
s J
 • Peter struggled that he got out of prison. 
struggle p e t e r s t ru t t ed Paul to get out of prison. 
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I Fig 4 Subjects' responses to clausal complements for hope • I hope t o w i n the p r i z e . . 
. I hope that I will win the prize. 
hope . I hope you to do the work for me. 
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5. demand 
Fig 5 Subjects' responses to clausal 。 T h e workers demanded to have more holidays 
complements for demand 。 ^ w o r k e r s demanded that they have more holidays. 
demand。The workers demanded their boss to give them more holidays. 
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6. propose 
Fig 6 Subjects' responses to clausal complements . . 
. H e proposed to go on a picnic tomorrow. 
for propose He proposed that Peter was the best student in class. 
propose H e proposed us to go on a picnic tomorrow. 
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Fig 7 Subjects' responses to clausal complements for wan^ • 1 ^ t 0 g ° ° n a 攸 也 仍 咖 汀 狐 
1
. I want that I can go on a picnic with you. 
want • I want you to come to my house. 
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Fig 8 Subjects' responses to clausal complements g desire 
for desire • I desired to have a lot of money. 
des i re . I desired that I will be a millionaire. 
. I desire you to do the work for me. 
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. 9. would like 
Fig 9 Subjects' responses to clausal complements for would like - [ d like to have a lot of money. 
。 r d like that I can be a doctor one day. 
would like r d like you to go with m。 
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Group 4: 10. insist 
Fig 10 Subjects' responses to clausal complements ° H e insisted to go to the disco tonight. 
. . H e insisted that he was the cleverest boy in the world, 
for insist … . 
“
1。1。 . He insisted me to do the work for him. 
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11. suggest 
Fig 11 Subjects' responses to clausal complements j 0 h n suggested to go to the disco tonight. 
for suggest • John suggested that Mary was a suitable person for the job 
suggest J o h n s u g g e s t e d Mary to read this good book. 
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F i e 1 2 subjects' responses to clausal complements . Mary hinted to go but Peter didn't understand. 
5
 Mary hinted that she had to go but Peter didn't understand. 
1
 ‘ ‘ h•丨时.Mary hinted Peter to go but he didn't understand. 
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Group 5: 10. insist 
13. guess 
Fig 13 Subjects' responses to clausal complements . p e t e r guessed to win the prize. 
f o r g U e s s . Peter guessed that Paul would win the prize. 
• Peter guessed Paul to win the prize. 
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14. whisper 
Fig 14 Subjects' responses to clausal complements ^ w h i g p e r e d t o 版 ^ v e r y m U c h . 
for whisper j 0 h n whispered that he liked Mary very much. 
W hisper . John whispered Paul to like Mary veiy much 
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15. think 
Fig 15 Subjects' responses to clausal complements J o h n ^ ^ t 0 b e v e i y clever. 
for think j 0 h n thinks that he is veiy clever. 
^ jnk . John thinks Paul to be veiy clever. 
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Fig 16 Subjects' choice of clausal complements with a context that favours the m/u sense of 
expect 琴ct 
1.1 did very badly in the test yesterday. I expect 
a. that I will fail the test 
b. to fail the test 
expect bias that 
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F i g 17 Subjects' choice of clausal complements with a context that favours the fd sense of 
expect 2. The boss said to Peter, ’ I expect . This is an order. This is 
real urgent.' 
a. that you will finish the work by tomorrow 
b. you to finish the work by tomorrow 
expect bias to 
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L o w I n t e r m e d i a H i g h N a t i v e 
t e 
Fig 18 Subjects' choice of clausal complements with a context that favours the m/u sense of 
teli 
tell 
1. The teacher said to me, 'YouVe got a very low mark in the exam./ 
He told me . 
a. that I did badly in the exam. 
b. to do badly in the exam. 
tell bias that 
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Fig 19 Subjects' choice of clausal complements with a context that favours the fd sense of 
teU 2. The teacher said to me, ‘ You should work harder； 
He told me ——• 
a. that I worked harder 
b. to work harder 
— ! 
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Group 141: 10. insist 
Fig 20 Subjects' choice of clausal complements with a context that favours the m/u sense of 
, d e c i d e decide 
1. When I got up this morning, I felt very weak and had a headache. I decided 
, and so I didn't go to school. 
a. that I was sick 
b. to be sick 
decide bias that 
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Fig 21 Subjects' choice of clausal complements with a context that favours the fd sense of 
decide 
2.1 did very badly in the test yesterday. I decided . 
a. that I would do my best next time 
b. to do my best next time. 
decide bias to 
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Fig 22 Subjects' choice of clausal complements with a context that favours the m/u sense of 
intend 
intend 
1.1 intend if everything goes smoothly. 
a. that I will finish my work very soon 
b. to finish my work very soon 
intend bias that 
s o 丁 
7 0
 - • . 
« 6 0 t ^ ^ 
I 5 0 
® j • t o - c l a u s e 
穿 40 - , 
£ • • — t h a t - c l a u s e 
g 3 0 I N d 一— 
a 
2 0 - -
10 -
l e a r n e r l e v e l 
0 J 1 1 1 
L o w I n t e r m e d i a H i g h N a t i v e 
te 
Fig 23 Subjects' choice of clausal complements with a context that favours the fd sense of 
intend 
2. John and Mary intend They have prepared everything: They 
have booked the church, sent out the invitation cards，and even prepared the 
wedding cake. 
a. that they will get married next month 
b. to get married next month 
intend bias ta 
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5« 
3 7 0 -- , 
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Group 143: 10. insist 
Fig 24 Subjects' choice of clausal complements with a context that favours the m/u sense of 
i … know know 
L X know . Everybody knows this. 
a. ^ ^ T ^ n ^ i s the President of the U.S.A. 
b. Bill Clinton to be the President of the U.S.A. 
know bias that 
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L o w I n t e r m e d i a H i g h N a t i v e 
t e 
F i g 25 Subjects' choice of clausal complements with a context that favours the fd sense of 
k n o w
 2. Mary is my best friend in class. I know her very well. Although some of our 
classmates do not like her and find her very selfish, I personalty know 
a. that Mary is a good girl 
b. Mary to be a good girl 
know bias to 
9 0 
8 0 -
I 7 0 -- — 
$ 6 0 ” “ t o - c l a u s e 
v 
W) 
B 5 0 丁 ——•——that-clause 





 ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ learner level 
0 J
 !
 ^ ^ “
 1 
L o w I n t e r m e d i a H i g h N a t i v e 
t e 
Fig 26 Subjects' choice of clausal complements with a context that favours the m/u sense of 
find 
find 
1.1 found after he had gone. 
a. that John had left his book on my desk 
b„ John to have left his book on my desk 
find bias that 
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F i g 2 7 Subjects' cho.ce of clausal complements w,th a context that favours the fd sense of 
find 
2。The blind man used his hands to feel the elephant and found 
a. that it was like a column 
b. it to be like a column 
find bias to 
1 0 0 丁 
1 7 0 i r 1 
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Subgroup A: Force-dynamic Coreferential 
1 1 . 他 立 立 （ M c f e s f e d ) 將 來 做 個 好 醫 生 
Fig 28 Subjects' use of clausal complement with novel verb tridged (fd sense) 
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2 . 班 長 登 蓝 ( f r i b a ted)到大嶼山去 
Fig 29 Subjects' use of clausal complement with novel verb fribated (fd sense) 
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Subgroup B: Force-dynamic Non-coreferential 
1 . 他 _ 冲 0 ^ 7 0 ^ 8 0 0 全 班 同 學 清 潔 班 房 
Fig 31 Subjects' use of clausal complement with novel verb mondated (fd sense) 
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2 . 他 棍 動 ( 〃 / / g a f e d ) 市 民 推 翻 政 府 
Fig 32 Subjects' use of clausal complement with novel verb illigated (fd sense) 
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L o w Intermediate High 
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3 港 督 查 J g ( C e m a n / e d ) 所 有 香 港 市 民 支 持 他 i 
Fig 33 Subjects' use of clausal complement with novel verb cemained (fd sense) 
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Subgroup A: Mental/ Ut terance Coreferential 
1 . 他 • � / a f e d ) 擁 有 一 張 傻 臉 兒 
Fig 34 Subjects' use of clausal complement with novel verb oblated (m/u sense) 
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2 . 港 督 透 震 ( d e p i t a f e d ) 明 天 到 北 京 去 
Fig 35 Subjects' use of clausal complement with novel verb depitated (m/u sense) 
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3 .他诛信 ( c h u m i n t e d ) 死後入地獄 
丨丨丨—c 
Fig 36 Subjects' use of clausal complement with novel verb chuminted (m/u sense) 
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Subgroup B : Mental / Ut te rance Non-coreferential 
1 . 我 鶴 j t J U l ^ o g a r a p e d ) 朋 友 是 最 重 要 的 
F i g 37 Subjects' use of clausal complement with novel verb progaraped (m/u sense) 
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2 . 他 ( h o b i d a n t e d ) 爸 爸 責 罰 他 
Fig 38 Subjects' use of clausal complement with novel verb weikong (m/u sense) 
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3 • 伸 徕 信 ( c t o m / n t e d ) 和 尚 有 超 自 然 能 力 
Fig 39 Subjects' use of clausal complement with novel verb chiminted (m/u sense) 
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Fig 40 Subjects' responses to clausal complements for deserve 
1. fail 
. H e failed that he did not solve the problem. 
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Fig 41 Subjects' responses to clausal complements for hesitate 
2. hesitate 
。 H e hesitated that he told the truth. 
。 H e hesitated to tell the truth. 
hesitate 
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Fig 42 Subjects' responses to clausal complements for deserve 
3. deserve 
.A f t e r a day's hard work, he deserved that he ate a good meal. 
• After a day's hard work, he deserved to eat a good meal。 
deserve 
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Fig 43 Subjects' responses to clausal complements for manage 
4. manage 
. H e managed that he sotved the problem. 
. H e managed to solve the problem. 
manage 
100 t ^ “ “ 
爸 8 0 * 
u
 “ manage-to 
§ 60 -
S • manage-that 
I . 
I 20 • 
Q — • 




Fig 44 Subjects' responses to clausal complements for deceive 
5. deceive 
. T h e bad guy deceived many children that they did bad things. 
. T h e bad guy deceived many children to do bad things. 
deceive 
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Fig 45 Subjects' responses to clausal complements for punish 
6. punish 
. I f you are naughty, Mother will punish you that you wash all the dishes. 
. I f you are naughty, Mother will punish you to wash all the dishes. 
punish 
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7. anger F i § 4 6 S u b J e c t s ' responses to clausal complements for anger 
• 彻 naughty boy angered me that I beat him. 
. T h e naughty boy angered me to beat him. 
anger 
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Fig 47 Subjects' responses to clausal complements for excite 
8. excite 
• The naughty boy excited the snake that it bit Maiy . 
。The naughty boy excited the sanke to bite Maiy . 
excite 
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Fig 48 Subjects' use of clausal complement for suggest (story 1) 
suggest yye go 
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Fig 49 Subjects' use of clausal complement for suggest (story 2) 
suggest we share 
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Fig 50 Subjects' use of clausal complement for insist (stoiy 1) 
insist on going 
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Fig 51 Subjects' use of clausal complement for insist (story 2) 
insist on opening 
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Fig 52 Subjects' use of clausal complement for demand (story 1) 
demand we finish 
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Fig 53 Subjects' use of clausal complement for demand (story 2) 
demand we take 
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Fig 54 Subjects' use of clausal complement for believe (story 1) 
believe the beach to be 
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Fig 55 Subjects' use of clausal complement for believe (story 2) 
believe somebody to have dropped 
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Fig 56 Subjects' use of clausal complement for imagine (stoiy 1) 
imagine the park to be 
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Fig 57 Subjects' use of clausal complement for imagine (stoiy 2) 
imagine the wallet to be 
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Fig 58 Subjects' use of clausal complement for find (stoiy 1) 
find Father to be 
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Fig 59 Subjects' use of clausal complement for find (stoiy 2) 
find it to be 
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Appendix II 
• the Test (including an unrandomized version) 
. t h e Follow-up Test 
1 
Section One and Section Five 
Only finite clauses can contain a modal. Nonfinite clauses cannot. 
1. Peter can speak French. 
2. We will go to the beach tomorrow. 
3 .1 want to can speak French. 
4. We want to will go to the beach tomorrow. 
Finite clauses carry number agreement, (aux.: be/have) 
5. David is a Form one student. 
6. Peter is doing his homework. 
7. The soldier are very brave. 
8. Mr Wong are a teacher. 
9. The boys is lazy. 
10. Mr and Mrs Wong is watching television. 
11. Peter and his brother are going to school. 
12. Mr and Mrs Wong are teachers. 
13. David has lived in this house for many years. 
14. She has eaten a good meal. 
15. He have visited Beijing twice. 
16. Mr Chan have worked in this firm for five years. 
17. They has eaten Italian food before. 
18. Mr and Mrs Smith has lived in Hong Kong for eight years. 
19. They have visited the Ocean Park twice. 
20. John and Maiy have studied in this school for three years. 
Finite clauses cany person agreement (aux.: be/ have) 
21 .1 is very tall. 
22 .1 is a Form two student. 
23 .1 am a policeman. 
24 .1 am reading a book. 
25. You is playing basketball. 
26. You is a policeman. 
27. You are watching television. 
2 
28. You are veiy smart. 
29. John is a clever boy. 
30. The dog is barking loudly. 
31. He are doing his work. 
32. Susan are very pretty. 
33 .1 has finished the work. 
34 .1 has visisted Paris twice. 
35 .1 have done a good job. 
36 .1 have eaten Italian food before. 
37. You has watched television for three hours. 
38. You has worked for the whole morning. 
39. You have seen a crocodile before. 
40. You have travelled to Italy before. 
41. The dog has barked for an hour. 
42. John has studied in this school for three years. 
43. She have finished her homework. 
44. Sam have seen the movie before. 
. F i n i t e clauses carry Tense (aux.: be/ have) 
45. John be veiy angry. 
46. David be a tall boy. 
47. Maty is a teacher. 
48.1 am a student 
49. Mr Wong is a student ten years ago. 
50. Mother is veiy angry yesterday. 
51. Peter was happy last night. 
52. Mr Chan was a policeman in the past. 
Finite clauses cany number agreement in present tense (lexical verbs) 
53. Maiy go to church every Sunday. 
54. John visit his grandmother twice a week. 
55. David likes chocolates very much. 
56. Peter eats an apple every day. 
3 
57. John and Maiy goes to school together eveiy day. 
58. All students likes holidays. 
59. Boys usually like football. 
60. All girls like dolls. 
Finite clauses carry person agreement in present tense (lexical verbs) 
61.1 eats an apple eveiy day. 
62.1 reads the newspaper eveiy day. 
63 .1 visit my grandfather eveiy week. 
64 .1 like apples very much. 
65. You Hkes football very much. 
66. You fiives to work eveiy day. 
67. You run very fast. 
68. You eat a lot of food. 
69. Peter goes to church eveiy Sunday. 
70. She watches a movie once a week. 
71. The dog bark veiy loudly. 
72. Mr Wong drive to work eveiy day. 
Finite clauses cany Tense (lexical verbs) 
73. They watch a good film yesterday. 
74. Peter like chocolates veiy much ten years ago. 
75. We played football last night. 
76. We watched television last night. 
77. John ran veiy fast in the match yesterday. 
78. Mr Wong drove to work last year. 
Infinitival clauses cannot occur independently 
79. To go to school every day. 
80. To drive a car. 
81. Susan goes to school every day. 
82. Mr Wong drives a car. 
4 
The verb in the infinitival clause should be in the base form 
83. He wants to go to the beach. 
84. David likes to study in this school. 
85. Peter wants to watches a film tonight 
86. Mary liked to ate sweets ten years ago. 
87. He wants to be a doctor in the future. 




. H e tried to solve the problem. 
• He tried that he solved the problem. 
. H e tried her to solve the problem. 
2. hurry 
„ He hurried to send a letter. 
„ He hunied that he sent a letter. 
. H e hunied her to send a letter. 
3. struggle 
. P e t e r struggled to get out of prison. 
. P e t e r struggled that he got out of prison. 
• Peter struggled Paul to get out of prison. 
Group 2: 
4. hope 
. I hope to win the prize. 
. I hope that I will win the prize. 
• I hope you to do the work for me. 
5 
5. demand 
. T h e workers demanded to have more holidays. 
• The workers demanded that they have more holidays. 
。The workers demanded their boss to grve them more holidays. 
6. propose 
。He proposed to go on a picnic tomorrow. 
• He proposed that Peter was the best student in class. 
„ He proposed us to go on a picnic tomorrow. 
Group 3: 
7. want 
。I want to go on a picnic tomorrow. 
. I want that I can go on a picnic with you. 
. I want you to come to my house. 
8. desire 
„ I desired to have a lot of money. 
. I desired that I will be a millionaire. 
„. I desire you to do the work for me. 
9. would like 
„ I d like to have a lot of money. 
• r d like that I can be a doctor one day. 
。 r d like you to go with me. 
Group 4: 
10. insist 
„ He insisted to go to the disco tonight. 
。He insisted that he was the cleverest boy in the world. 
。He insisted me to do the work for him. 
11. suggest 
• John suggested to go to the disco tonight. 
. J o h n suggested that Mary was a suitable person for the job. 
. J o h n suggested Mary to read this good book. 
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12. hint 
• Maiy hinted to go but Peter didn't understand. 
. M a r y hinted that she had to go but Peter didn't understand. 
. M a r y hinted Peter to go but he didn't understand. 
Group 5: 
13. guess 
. P e t e r guessed to win the prize. 
. P e t e r guessed that Paul would win the prize. 
. P e t e r guessed Paul to win the prize. 
14. whisper 
. J o h n whispered to like Mary very much. 
. J o h n whispered that he liked Mary very much. 
• John whispered John to like Maiy veiy much 
15. think 
• John thinks to be very clever. 
. J o h n thinks that he is veiy clever. 




1.1 did veiy badly in the test yesterday. I expect 
a. that I will fail the test 
b. to fail the test 
2. The boss said to Peter，' I expect • This is an order. This is 
real urgent.' 
a. that you will finish the work by tomorrow 
b. you to finish the work by tomorrow 
7 
tell 
1. The teacher said to me, TouVe got a veiy low mark in the exam..' 
He told me • 
a. that I did badly in the exam. 
b. to do badly in the exam。 
2. The teacher said to me , ' You should work harder.' 
He told me . 
a. that I worked harder 
b. to work harder 
Group 2: 
decide 
1. When I got up this morning, I felt very weak and had a headache. I decided 
，and so I didn't go to school. 
a. that I was sick 
b. to be sick 
2 .1 did very badly in the test yesterday. I decided , 
a. that I would do my best next time 
b. to do my best next time. 
intend 
1。I intend if everything goes smoothly. 
a. that I will finish my work very soon 
b. to jSnish my work very soon 
2. John and Maiy intend • They have prepared everything: They 
have booked the church, sent out the invitation cards, and even prepared the 
wedding cake. 
a. that they will get married next month 




1.1 know . Everybody knows this. 
a. that Bill Clinton is the President of the U.S.A. 
b. Bill Clinton to be the President of the U.S.A. 
2. Maiy is my best fiiend in class. I know her very well. Although some of our 
classmates do not like her and find her veiy selfish, I personally know 
a. that Mary is a good girl 
b. Mary to be a good girl 
f ind 
1 • I found after he had gone. 
a. that John had left his book on my desk 
b. John to have left his book on my desk 
2. The blind man used his hands to feel the elephant and found 
a. that it was like a coluirm 
b. it to be like a column 
Section 4 
Group 1: 
Subgroup A: Force-dynamic Coreferential 
1 . 他 立 志 （ f r f d a g e d ) 將 來 做 個 好 醫 生 
2 . 班 長 • ( 衍 / ^ e d ) 到 大 嶼 山 去 
3 . 小 明 荼 敢 ( c e m a i n e d ) 做 班 長 
Subgroup B: Force-dynamic Non-coreferential 
1 . 伸 癸 昶 ( m o n d a f e d ) 全 班 同 學 清 潔 班 房 
2 . 他 棍 動 _ g a i e d ) 市 民 推 翻 政 府 
3 _ 港 督 爭 取 ( c e m a r ? / e d ) 所 有 香 港 市 民 支 持 他 
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Group 2: 
Subgroup A: Mental/ Utterance Coreferential 
1 .他_^ (0胁^€/)擁有一張傻臉兒 
2 . 港 督 • (depita ted)明天到北京去 
3 . 他 ^ ^ (chuminted)死後.入地獄 
Subgroup B ： Mental/ Utterance Non-coreferential 
1.我體會到 (proqaraped)朋友是最重要的 
2 . 他 惟 1 (hobidanted)爸爸責罰他 




。He failed that he did not solve the problem。 
. H e failed to solve the problem. 
2. hesitate 
。He hesitated that he told the truth. 
。He hesitated to tell the truth. 
3. deserve 
。After a day's hard work, he deserved that he ate a good meal. 
. A f t e r a day's hard woiic, he deserved to eat a good meal. 
4. manage 
• He managed that he solved the problem. 




• The bad guy deceived many children that they did bad things. 
. T h e bad guy deceived many children to do bad things. 
6. punish 
• If you are naughty，Mother will punish you that you wash all the dishes. 
。If you are naughty, Mother will punish you to wash all the dishes. 
7. anger 
a The naughty boy angered me that I beat him. 
. T h e naughty boy angered me to beat him。 
8. excite 
• The naughty boy excited the snake that it bit Maiy. 
. T h e naughty boy excited the sanke to bite Maiy. 
Section 7 
The subjects are read the following 2 stories 
1. Yesterday was Sunday. How should we spend the holiday? Peter suggested 
that we go to Repulse Bay because he believed the beach there to be veiy 
beautiful. But Maiy disagreed. She insisted on going to the Ocean Park. She 
always imagined tha Ocean Park to be a very wonderful place. However, Father 
demanded that we finish our homework before we could go out to play. We 
found Father to be the most boring person in the world! 
2. Yesterday when we were walking along the street, we saw a wallet on the 
ground We believed somebody to have drop the wallet carelessly. Peter 
imagined the wallet to be full of money. He insisted on opening the wallet, and 
suggested that we shared all the money inside. But Mother d e ^ n d e d that we 
take the wallet to the police station. In the police station, the policeman opened 
the wallet. We found it to be containing just ten dollars! 
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The subjects are given the Chinese version of the 2 stories. 
Please translate the following 2 paragraphs into English. Most verbs in these 2 
paragraphs have been translated for you. The English version will be read to 
you once. When you do the translation, please follow the English version read 




(Repulse B a y ) 去 ， 因 爲 他 相 信 ( b e l i e v e ) 那 兒 的 海 灘 很 美 麗 。 但 瑪 利 ！ 意 
( d i s ag r e e )，她堅持__到海洋公園 ( 〇阴抓Pa rk}去，她常常幻想Omagme}愁 
園是一個很美妙的地方(a wonderful place)。可是，爸爸要求(demand)我們做兀功課 







Please read the instructions carefully before you do each section. 
請在作答題目之前詳閱各部份的指示。 
Section One 
Please decide whether the following English sentences are acceptable or not 
For each sentence, if you think it is grammatical, please put a ( v ) in the 





John going t o school ( 乂 ） 
Mary i s doing her homework ( v ) 
Is John i s doing h i s homework? ( 乂 ） 
Is John doing h i s homework? ( v ) 
1 .David has l ived in t h i s house for many y e a r s . ( ) 
2.He are doing h i s homework.( ) 
3 .Pe te r can speak F r e n c h . ( ) 
4.Mr Wong i s a s tudent ten years a g o . ( ) 
5.John and Mary goes to school together every d a y . ( ) 
6.The dog bark very l o u d l y . ( ) 
7.1 has f i n i shed the w o r k . ( ) 
8.Susan goes to school every d a y . ( ) 
9.Boys usua l ly l ike f o o t b a l l . ( ) 
10.They watch a good film y e s t e r d a y . ( ) 
11.I want to can speak F r e n c h . ( ) 
12.The s o l d i e r are very b r a v e . ( ) 
13.1 am a p o l i c e m a n . ( ) 
14.He wants to be a doctor in the f u t u r e . ( ) 
15.We played foo tba l l l a s t Sunday . ( ) 
16.Peter wants to watches a film t o n i g h t . ( ) 
17.They has ea ten I t a l i a n food b e f o r e . ( ) 
18.You are watching t e l e v i s i o n . ( ) 
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19.To go to school every d a y . ( ) 
20.John ran very f a s t in the match yesterday。（ ） 
21.Mary go to the church every Sunday . ( ) 
22.You plays footba l very w e l l . ( ) 
23.You have seen a crocodi le b e f o r e . ( ) 
24. John be very a n g r y . ( ) 
25.The boys i s l a z y . ( ) 
26.He have v i s i t e d Bei j ing t w i c e . ( ) 
27.1 e a t s an apple every d a y . ( ) 
28.He wants t o go to the b e a c h . ( ) 
29.1 i s very t a l l 。 ( ) 
30.I have read t h i s book three t i m e s . ( ) 
31.David l i k e s chocolate very much . ( ) 
32.You run very f a s t . ( ) 
33.David i s a Form one s t u d e n t . ( ) 
34.Peter was happy l a s t n i g h t . ( ) 
35.You i s p laying b a s k e t b a l l . ( ) 
36.John i s a c l eve r b o y . ( ) 
37.She have watched t e l ev i s ion for f ive h o u r s . ( ) 
38.Peter and h i s brother are going to s c h o o l . ( ) 
39.Peter goes to church every Sunday . ( ) 
40.They have v i s i t e d the Ocean Park b e f o r e . ( ) 
41.Mary i s a teacher n o w . ( ) 
42.You has watched t e l ev i s ion for three h o u r s . ( ) 
43.The dog has barked for an h o u r . ( ) 
44.I v i s i t my grandfather every week . ( ) 
Section Two 
Examine the structure of the following sentences. Please decide whether they 
are acceptable or not Beside each sentence there are five numbers indicating 
different degrees of acceptability. Number 1 stands for "completely 
una^eptable". Number 5 stands for "completely acceptable". Between these 
two extreme" are different degrees of acceptability as shown by 2，3，and 4. 
N u m b e r 3 is more acceptable than number 2，but less acceptable than number 
4 A „ you have to do is judge the acceptability of each sentence and circle a 
corresponding number indicating y o u r � u d g e ? e i ^ — 7 一 盥 亡 二 仰 勧 — 主 一 t r i 
請判斷+列各句的句子結構是否合乎英語一般用法。毎句子右邊有五個數子表不不同 
3 ^ 5 4 ¾ 了 i S M i ^ M i s a ^ ， M ^ ^ i M a ^ ， 在 1與5之間的 






John agreed t ha t Mary was clever . 1 2 3 4 (£) 
Peter said him to go. ① 2 3 4 5 
Unacceptable Acceptable 
1 . t ry • He t r i ed to solve the problem. 1 2 3 4 5 
• He t r i e d that he solved the problem. 1 2 3 4 5 
• He t r i e d her to solve the problem. 1 2 3 4 5 
2.guess • Peter guessed to win the pr ize . 1 2 3 4 5 
• Peter guessed that Paul would win 1 2 3 4 5 
the pr ize . 
• Peter guessed Paul to win the pr ize . 1 2 3 4 5 
3. i n s i s t • He ins i s ted to go to the disco 1 2 3 4 5 
tonight 
• He ins is ted that he was the 1 2 3 4 5 
c leveres t boy in 
the world。 
• He ins is ted me to do the work for 1 2 3 4 5 
him. 
4 .des i re • I des i re to have a lot of money。 1 2 3 4 5 
。I des i re that I will be a 1 2 3 4 5 
mi l l ionai re . 
o I des i re you to do the work for me。 1 2 3 4 5 
5. think 。John thinks to be very c lever . 1 2 3 4 5 
• John thinks that he is very clever. 1 2 3 4 5 
o John thinks Paul to be very clever . 1 2 3 4 5 
6.whisper • John whispered to like Mary very 1 2 3 4 5 
much. 
• John whispered that he liked Mary 1 2 3 4 5 
very much. 




7.hurry • He hurried to send a l e t t e r . 1 2 3 4 5 
• He hurried that he send a l e t t e r . 1 2 3 4 5 
• He hurried her to send a l e t t e r . 1 2 3 4 5 
8.want • I want to go on a picnic tomorrow。 1 2 3 4 5 
• I want tha t I can go on a picnic 1 2 3 4 5 
with you. 
• I want you to come to my house. 1 2 3 4 5 
9.suggest • John suggests to go to the disco 1 2 3 4 5 
tonight . 
• John suggests that Mary i s a 1 2 3 4 5 
su i t ab le person 
for the job. 
• John suggests Mary to read t h i s good 1 2 3 4 5 
book. 
10.hint 。Mary h in t s to go but Peter does not 1 2 3 4 5 
understand。 
• Mary h in t s that she must go but 1 2 3 4 5 
Peter does 
not understand• 
• Mary h in t s Peter to leave but he 1 2 3 4 5 
does not 
understand. 
11.hope • I hope to win the pr ize . 1 2 3 4 5 
• I hope that I will win the pr ize . 1 2 3 4 5 
• I hope you to do the work for me. 1 2 3 4 5 
1 2 .would l ike • I ' d l ike to have a lot of money. 1 2 3 4 5 
一 • I ' d l ike that I can be a doctor one 1 2 3 4 5 
day. 
• I ' d l ike you to go with me. 1 2 3 4 5 
—4— 
Unacceptable Acceptable 
13.demand • The workers demanded to have more 1 2 3 4 5 
hol idays . 
。The workers demanded tha t they have 1 2 3 4 5 
more hol idays. 
• The workers demanded the boss to 1 2 3 4 5 
give them more holidays. 
14 . s t ruggle • Peter s t ruggled to get out of 1 2 3 4 5 
p r i son . 
• Pete r s t ruggled tha t he got out of 1 2 3 4 5 
p r i son . 
• Peter s t ruggled Paul to get out of 1 2 3 4 5 
pr i son . 
15.propose • He proposed to go on a p icn ic 1 2 3 4 5 
tomorrow. 
• He proposed that Peter was the best 1 2 3 4 5 
s tudent in c l a s s . 
• He proposed us to go on a p icn ic 1 2 3 4 5 
tomorrow. 
Section Three 
Each of the following items contains a blank which can be filled by either (a) or 
(b). Decide whether (a) or (b) is the more appropriate choice based on the 




例 如 : 
John did not remember Lso he had to pay a f ine . 
a.that he returned the book on time 
0 t o return the book on time 
l .The boss sa id to Pe te r . ”I expect J h i s i s an order. I t ' s rea l 
urgent.“ 
a.that you will finish the work by tomorrow 
b.you to finish the work by tomorrow 
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2.The teacher sa id to me,"You ve got a very low mark in the exam. 
He to ld me . 
a.that I did badly in the exam 
b.to do badly in the exam 
3.1 intend if everything goes smoothly. 
a.that I will finish my work very soon 
b.to finish my work very soon 
4.The bl ind man used h i s hands to feel the elephant and found l 
a.that it was like a column. 
b.it to be like a column. 
5.1 know .Everybody knows t ha t . 
a.that Bill Clinton is the President of U.S.A. 
b.Bill Clinton to be the President of U.S.A. 
6.1 did very badly in the t e s t yesterday. I expect . 
a.that I will fail the test 
b.to fail the test 
7,1 found a f t e r he had gone。 
a.that ]ohn had left his book on my desk 
b.john to have left his book on my desk 
8.When I got up t h i s morning, I f e l t very weak and had a headache。 
I decided L and so I didn t go to school. 
a.that I was sick 
b.to be sick 
9 Mary i s my best f r iend in c lass . I know her very well. Although some of 
our classmates do not l ike her and f ind her very se l f i sh , I personally 
know . 
a.that Mary is a good girl 
b.Mary to be a good girl 
10.John and Mary intend _ . T h e y have prepared everything: they 
have booked the church, sent out the invi ta t ion cards and even prepared 
the wedding cake. 
a.that they will get married next month 
b.to get married next month 
- 6 -
11.The teacher sa id to me, “you should work harder ." He to ld me . 
a.that I worked harder 
b.to work harder 
12。I did very badly in the t e s t yesterday. I decided . 
a.that I would do my best next time 
b.to do my best next time 
Section Four 
Please translate the following Chinese sentences into English. Each of the 
underlined Chinese verbs has been translated for y o u � Y o u only have to 
translate the rest of the sentence. 
Maybe you have never seen these English verbs, but that does not matter. You 







彼得認爲瑪利很聰明。 ‘ 力 . f , 
M i r colates t U t M ^ u “ 1 / 1 ^ _ _ _ M n r ^ ^ 
彼得努力做功課° “ 』 厂 / y 









4.班長發起到大嶼山(Lantau I s l a n d ) 去 。 
f r iba ted 
5.他自嘲擁有一張傻臉兒。 
obla ted —— 
6.港督透露明天到北京去。 















Please read the instructions carefully before you do each section. 
請在作答題目之前詳閱各部份的指示° 
Section Five 
Please decide whether the following English sentences are acceptable or not. 
For each sentence, If you think it is grammatical, please put a ( v ) in the 
bracket. If you think it is not grammatical, put a (义）• 
請判斷下列各句英語句子是否合乎英語一般用法，如果合乎一般用法可以接受的話’請 
在句子旁劃上 （ v )，如果不合乎一般用法不可以接受的話，請劃上(幻。 
For example. 
例如： 
John reading a book. ( X ) 
Mary i s going t o school ( v ) 
Is John i s read a book? ( 乂) 
Is John reading a book? ( v ) 
t 
1.Peter e a t s an apple every d a y . ( ) 
2.You dr ives to work every d a y . ( ) 
3.We wil l go to the beach tomorrow.( ) 
4 . I am reading a b o o k . ( ) 
5.David be a t a l l b o y . ( ) 
6.All s tuden ts l i ke s h o l i d a y s . ( ) 
7.David l i ke s to study in t h i s s c h o o l . ( ) 
8 .Pe ter l ike chocolate very much ten years a g o . ( ) 
9.We want to wi l l go to the beach tomorrow.( ) 
10.Mr Chan have worked in t h i s firm for f ive y e a r s . ( ) 
11.Mother i s very angry y e s t e r d a y . ( ) 
12.1 has v i s i t e d Pa r i s t w i c e . ( ) 
13.Sam have seen the movie b e f o r e . ( ) 
14.You are very s m a r t . ( ) 
15.Susan are very p r e t t y . ( ) 
16.Mr Wong are a t e a c h e r . ( ) 
17.John v i s i t h i s grandmother twice a w e e k . ( ) 
18.1 l ike apples very m u c h . ( ) 
19.Mr Wong dr ive to work every d a y . ( ) 
20.Mary wants to i s an a c t r e s s . ( ) 
21.Mr Wong drove to work l a s t y e a r . ( ) 
22.Mr Wong dr ives a c a r . ( ) 
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23.I am a s t u d e n t . ( ) 
24.All g i r l s l i ke d o l l s . ( ) 
25.You ea t a l o t of f o o d . ( ) 
26.Peter i s doing h i s homework.( ) 
27.Mr and Mrs Smith has lived in Hong Kong for e ight y e a r s . ( ) 
28.She watches a movie once a month . ( ) 
29.Mr and Mrs Wong i s watching t e l e v i s i o n . ( ) 
30.They have v i s i t e d the Ocean Park t w i c e . ( ) 
31.You i s a p o l i c e m a n . ( ) 
32.Mr Chan was a policeman in the p a s t . ( ) 
33.You has s tud ied in t h i s school for th ree y e a r s . ( ) 
34.You has worked for the whole morn ing . ( ) 
35.Mr and Mrs Wong are t e a c h e r s . ( ) 
36.1 i s a Form one s t u d e n t . ( ) 
37.The dog i s barking l o u d l y . ( ) 
38.1 have eaten I t a l i a n food b e f o r e . ( ) 
39.You have t r ave l l e d to I t a ly b e f o r e . ( ) 
40.1 reads the newspaper every d a y . ( ) 
41.We watched t e l e v i s i on l a s t n i g h t . ( ) 
42.To drive a c a r . ( ) 
43.Mary l iked to a t e sweets ten years a g o . ( ) 
44.She has s tud ied in t h i s school for f ive y e a r s 。 ( ) 
Section Six 
Examine the structure of the following sentences. Please decide whether they 
are acceptable or not. Beside each sentence there are five numbers mdicatfng 
different degrees of acceptability. Number 1 stands_for_ "comp eteiy 
nn^nceptable". Number 5 stands for "completely acceptable：. Between these 
two e x t r e m e are different degrees of acceptability as shown by 2，3, and 4. 
Number 3 is more acceptable than number 2, but less acceptable than number 
4. A | | you have to do is judge the acceptability of each sentence and circle a 








John th inks t h a t Mary i s c lever . 1 2 3 4 © 
John sa id him to go. ① 2 3 4 5 
Unacceptable Acceptable 
1. The naughty boy exci ted the snake to b i t e Mary. 1 2 3 4 5 
2. The bad guy deceived many children t o do bad 1 2 3 4 5 -
th ings , 
3. After a day ' s hard work, he deserved t h a t he 1 2 3 4 5 
a te a good meal. 
4. He hes i t a t ed t h a t he to ld the t r u t h .
 1 2 3 4 5 
5. He managed t o solve the problem. 1 2 3 4 5 
6. The naughty boy angered me to beat him.
 1 2 3 4 5 
7. I f you are naughty, Mother will punish you t h a t 1 2 3 4 5 
you wash a l l d ishes . 
8. The naughty boy exci ted the snake t ha t i t b i t 1 2 3 4 5 
Mary. 
9. After a day 's hard work, he deserved t o eat a 1 2 3 4 5 
good meal. 
10. He f a i l ed t h a t he did not solve the problem.
 1 2 3 4 5 
11 The bad guy deceived many children t ha t they 1 2 3 4 5 
did bad th ings . 
12 He managed t h a t he solved the problem. 1 2 3 4 5 
13 He he s i t a t ed to t e l l the t ru th .
 1 2 3 4 5 
14 The naughty boy angered me tha t I beat him.
 1 2 3 4 5 
15 He f a i l ed to solve the problem. 1 2 3 4 5 
Q Q /1 P 
16. i f you are naughty, mother will punish you to ^ 
wash a l l the dishes. 
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Section Seven 
Please translate the following 2 paragraphs into English. Most verbs in these 2 
paragraphs have been translated for you. The English version will be read to 
you once. When you do the translation, please follow the English version read 




(Repulse B a y ) 去 ， 因 爲 他 相 信 ( b e l i e v e ) 那 兒 的 海 灘 很 美 麗 。 但 瑪 利 不 同 意 
(disagree)，她堅持(insist)到海洋公園(Ocean Park)去’她常常幻想(imagine)海洋公 
園是一個很美妙的地方(a wonderful place)。可是，爸爸要求(demand)我們做完功課 








The following sentences contain underlined verb�Corresponding to each 
underlined v e r b : � a r e three Chinese verbs. Based on the meaning of the 
sentence, decide which Chinese verb is the most appropriate translation for 





Mary agreed to do i t . 
同意 b.嘗試 c.爭取 
Mary said t ha t Peter was c lever . 
® 說 c . 想 
1.He tried to l i f t the rock. — 
a.mm' b .提議 c .嘗試 
2.David hurried t o catch the bus. 
a.嘗試 b•希望 c‘趕快 
3.Mother hinted t ha t she didn，t l ike Pe te r . 
a.暗示 b•了解 c.知道 
4.Pe te r insisted t ha t we do i t . 
a .明白 b .提議 c .堅持 
5.1 hope t ha t I can do it。 
a.相信 b.希望 c•幻想 
6 The teacher demanded a l l students hand in t he i r homework, 
•a.告訴 b .認同 c .要求 
7.He proposed t h a t we do i t . 
a .建議 b.明白 c•希J 
8.1 th ink t ha t you are r i gh t . 
a . W b . 想 c .明白 
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9.1 desire t o do t ha t . 
a.渴望 b.寧願 c.同意 
10.He suggested, ”Let, s go shopping." 
a .說 b•提議 c .想 
11 He smuggled to get out 
a . 期 待 b•要求 c . 争 扎 
12.1 want to go out . 
b.爭取 c.希望 
13.He found t ha t he i s wrong. 
b.明白 c.懷疑 
14.Peter exci ted the snake. 
a . 打 b.打擊 c.刺激 
15.The cunning man deceived me. 
a.激怒 b.打擊 c•欺騙 
16 He guessed t ha t she was r i gh t . 
a .肯定 b .估計 c .明白 
17.She whispered, "I hate him." 
a.想 b.低聲說 c.大叫 
18.1 'd like to leave now, — _ 
a l ® " 一 b . 討 厭 c . 同 意 
19 I expect t ha t Peter wil l come soon. 
a .預料 b.希望 c.幻想 
20.1 decided to go out. … 
b.同意 c .晉試 
21.1 know t ha t you are r i gh t . 
a . W b.知道 c•同思 
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22.He told me tha t Peter would come. 
a.^m b.吩咐 c.說服 
23.Mother expects me to work hard. 
a.預料 b.希望 c.鼓勵 
24 She imagines that there are angels in heaven. 
a .希望 b.認爲 c.幻想 
25.Mother told rae to come home early. 
a • 告 訴 — ’ b.欺騙 c•叫 
2 6 . 1 decided tha t Mary is the b e s t . 二 、 
a . 決 定 b . 斷 定 c •認爲 
？7 He tried to l i f t the box. He failed. 
a .失敗 b.成功 c.放棄 
28.The naughty boy angered his mother. 
a .背叛 b•打擊 c•激怒 
29.1 intended to do my bes t . 〜 
“ b.打算 c.冒試 
30 He did not know the answer. He hesitated 
.a .猶疑 b•害怕 c•焦急 
31 The job is d i f f i c u l t but I'm sure he can manage. 二 
. a . 明 白 b.應付 c .嘗試 
32 The good student deserves a prize. 
a . 得 到 b . 贏 得 c . 應 侍 
33.Father punished me. 虫〒 
a•讚揚 b•罵 C.貝言【J 
34 I believe that Mary will come soon. 
. b . 幻 想 c.相信 
-end-
The Foflow-up Test 
Examine the structure of the following sentences. Please decide whether they are 
acceptable or not. Beside each sentence there areftve numbers indicating 
different degrees of acceptability. Number 1 stands for "completely unacceptable'f. 
Number 5 stands for "completely acceptable". Between these two extremes are 
different degrees of acceptability as shown by 2，3 and 4. Number 3 is more 
acceptable than number 2，but less acceptable than number 4.Allyou have to do 
is judge the acceptability of each sentence and circle a corresponding number 
indicating your judgement. 
Section 1 
unacceptable acceptable 
1.1 hope you to do the work for me. 1 2 3 4 5 
2. He expects it to rain soon. 1 2 3 4 5 
3. There is suggested to be a meeting for all staff members. 1 2 3 4 5 
4. The Legislators proposed the Governor that he should
 1 2 3 4 5 
spend more money on education. 
5. Mother hopes me that I can be a doctor one day.
 1 2 3 4 5 
6. It is expected to rain soon. 1 2 3 4 5 
7. You are suggested to read this good book. 1 2 3 4 5 
8. He insisted me to do the work for him.
 1 2 3 4 5 
9. Maiy hinted Peter to buy her a diamond ring but 1 2 3 4 5 
Peter did not understand. 
10. There was insisted to be somebody to serve him. 1 2 3 4 5 
11. The policeman demanded the suspicious man to show
 1 2 3 4 5 
his ID card. 
12. Mother expects that all the housework to be done by me.
 1 2 3 4 5 
13. He suggested there to be a meeting for all staff members.
 1 2 3 4 5 
14.1 hope the rain to stop soon. 1 2 3 4 5 
15. Mother expects me that I wifl do aH the housework. 1 2 3 4 5 
16. The Legislators proposed the Governor to spend more
 1 2 3 4 5 
money on education. 
17. Father demanded us that we should finish our homework




18. It is hinted to rain soon.
 1 2 3 4 5 
19.1 was insisted to do the work for him. 1 2 3 4 5 
20. The Legislators proposed there to be more money
 1 2 3 4 5 
spent on education. 
21. The stubborn old man insisted me that I should do all the
 1 2 3 4 5 
work for him. 
, 22. Maiy hinted it to be time for Peter to buy her a diamond ring. 1 2 3 4 5 
23. The suspcious man was demanded to show his ID card. 1 2 3 4 5 
24. You are hoped to finish the work as soon as possible.
 1 2 3 4 5 
25. Mother expects me to do all the housework.
 1 2 3 4 5 
26. He suggested Mary tiiat she should read this good book. 1 2 3 4 5 
27. It is hoped to stop raining soon.
 1 2 3 4 5 
28. There is proposed to be more money spent on education. 1 2 3 4 ) 
29. He insisted there to be somebody to serve him. 1 2 3 4 5 
30. The King demanded there to be a big palace to be built for him. 1 2 3 4 5 
31. Mary hinted a diamond ring to be bought for her but
 1 2 3 4 D 
did not understand. 
32. He suggested Mary to read to good book.
 1 2 3 4 5 
33.1 hope it to stop raining soon.
 1 2 3 4 5 
34. You are expected to finish all Ae work. 1 2 3 4 5 
35. He insisted more money to be given to him.
 1 2 3 4 5 
36.There is demanded to be a big palace built for the King. 1 2 3 4 5 
37. Peter was hinted to buy a diamond ring for Mary. 1 2 3 4 5 
38.Mary hinted Peter that he sho\Ad buy her a <Hamond ring. 1 2 3 4 5 
39. The Governor was proposed to spend more money
 1 2 3 4 5 
on education 
40. He expects the car to break down soon.
 1 2 3 4 5 
41. He suggested the rock to fall.
 1 2 3 4 5 
42. The Legislators proposed the fees to rise. 1 2 3 4 5 




1. He wiped the table that it became very clean.
 1 2 3 4 5 
2. He taught me that I did my work. 1 2 3 4 5 
3. Mother punished me that I washed all the dishes. 1 2 3 4 5 
4.The bad guy deceived the children that they did bad things. 1 2 3 4 5 
5. He hit the snake that it died.
 1 2 3 4 5 
6. The naughty boy excited the snake that it bit Maiy. 1 2 3 4 5 
7 .1 helped Mother that she washed the dishes. 1 2 3 4 5 










CUHK L i b r a r i e s 
i_n_ni_ 
• DBSlDfitil 
—— . 
‘ • 
J -Mm 
